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Welcome to Get Ready for IELTS!

This exam preparation course has been specially designed to help pre-intermediate students working in an IELTS
band score of 3.5—4.5 to move up to an intermediate level so that they are ready for an IELTS preparation
course.

The resources for students and teachers include:
e Student’'s Book with audio CD

e  Workbook

e Online resources for teachers

e this Teacher’s Guide with audio CD

The course follows a flipped learning approach, in which students do pre-class preparation in order to maximise
the usefulness of the time spent in class. According to Dr Paschalis Chliaras, writing in IATEFL Voices, Issue 244,
two key features of the flipped learning approach are an increase in both students’ motivation to prepare for
class and their willingness to participate in class activities that encourage active learning. Here are the three
steps to the Get Ready for IELTS flipped learning approach.

Using the flipped learning approach

STEP 1 Pre-class preparation

Students prepare for their IELTS class with the language development exercises in the Workbook. By learning
vocabulary and grammar in advance, students can focus on developing the key skills and exam strategies for
passing the test in class.

STEP 2 Skills development

In class, students learn the skills they need for the exam through the Develop your exam skills exercises in the
Student’s Book. You can support your students as they work through the course.

STEP 3 Exam practice

Each unit in the Student’s Book contains realistic exam practice, which gives students the opportunity to practise
the skills they have been developing. The format of the Practice for the test sections for each skill follows the
actual exam and you can use this to check your students’ progress towards being ready for the test. This part of
the Student’s Book can also be set as homework, giving you further flexibility.

Resources for students

Workbook

This contains all the pre-class preparation work for students with answer key. There are key grammar, vocabulary
and pronunciation exercises in every unit that build language skills and improve accuracy. A Punctuation guide

to help students improve their writing skills is also included. The audio for this component is included on the
Student’s Book CD {and on the Teacher's Guide CD) and the Audioscripts are provided at the back of the book.
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Student’s Book

Each of the 12 units in Get Ready for IELTS is topic based and covers common themgs that come up in the [ELTS
exam. The language in the units is carefully graded to help students improve the four exam skills assessed in the
IELTS test: Listening, Reading, Speaking and Writing. Two regular features in the Student’s Book are the Exam
information boxes containing explanations of what to expect in the exam and Exam tlp boxes containing strategles
for succeeding in the exam.

At the end of each of the skills sections, students are given the opportunity to do some realistic exam practice
that allows them to implement the skills they have learned. This practice can also help you to assess your
students’ readiness for the exam, or for a higher level IELTS preparation course. This part can be done in class or
given as homework depending on time. At this level, students may find the exam practice quite chailenging and
teachers should provide support and encouragement.

Audio for the Listening and Speaking exercises can be found on the accompanying CD. At the back of the book,
the Grammar guide provides clear explanations and examples of key language in use. References to this section
are included throughout the units. There are also a Practice test and the Audioscripts for this component at the
back of the book.

Resources for teachers

This guide provides:

* Clear and easy-to-follow lesson plans, explanations and instructions for getting the most out of classroom
time.

e Spot check activities that you can use to check that the students have understood and retained the vocabulary
and grammar preparation they have done before class

- o Extension activities to provide further practices

* Notes on typical mistakes students make and how to correct them

¢ Answers to the Student's Book exercises within the lesson plans for easy reference

* Model answers for Writing and Speaking exercises

¢ Audio for the Listening and Speaking exercises on the accompanying CD

* Photocopiable activities to accompany the Spot checks are available online on

www.nhantriviet.com/getreadyforielts

Number of hours

The course contains approximately 40-50 hours of classroom material, with an additional 50 hours of material
that can be offered as homework, or for consolidation or extension in class. This additional material provides a
high degree of flexibility for all classroom situations.

We hope you and your students enjoy using this course to ‘get ready’ for an IELTS preparation course.

INTRODUCTION 5




.5 Arts and media

Listening

3 Domga presentation e ... Family structures
~“Completing notes i . - |dentifying-information
- Answering multipl ce questions: " Developing the reading spee
-, Completing sentences, : o J e
L

lling: d‘agra_tms

- Recognizing contrasts”

dentlfylng categones

. .Comi unlcatmg nformatwn s ' Books: -
+ Listening for key words B Worklng with paraphras:ng
. Recognising categories *. e Compietung sentences
- Answering muttiple-choice e .
“ " Answering short-answer:
Completing tables’




ﬁalkmg about th amily

Talking: about your.own fife and expenence
Understanding-Pal S
Exam:practice: Pai

Talking about specual, ccaswns k
Giving long answers.
Understandnng Part 3

TVand radio progr mmes:

Talking about types of TV.and radio . - -

‘programmes. - -
Orgenizing your answer
Xam. practtce Part 1 and

. Present perfect
- Comparatives "

Posessive 'sand st

" Possessive adjeotlves ;

Adjectives . i i
- Talking about future arrangements

Direct-and indirect qusstions inthe present and past
“Verbs for talking about habits and ongoing situations

- Talking-about possibility.

““Modal verbs for.ability -
First.conidlitional for possibility i

Verbs for talking about the past
“Acverbs that introduce further explanatlon
Modifying. adverbs used wnth compansons

* Linking words

Expressing ideas and opiniens.
Past snmple

i >Mod|fymg adverbs used with compansons
Nouns for describing: quantltles in graphs and

charts

g - Prepositions for talkrng about the purpose or
= methods :
! Usmg adverbs 1o say how oﬁen you do something -

Adjectrves and-adverbs - -
*:Verbs fortalking about what is happenlng atthe’

~ time of speaking

Present continuous.

: :Talklng about past st tlons and hablts
o fTalk«ng about future al angements (be gorng to)

Shou/d and ought to
Cor paring. - .

~Vocabulary'related to: fractions,

Vocabulary related to the family, Pronouncmg the
- academic presentations and family - /8/ sound

- relationships .. . Word stress
Vocabulary groups

Vocabulary related to: special . Verb forms endlng
occasions, British culture; cultures

across the world = food, dress, -

housing, places of culture -

. Collocations with make have and

Linking words *
percentages and quantities, together.
approximate quantities, literature - © - ;
genres and reading, types-of TV."
and radio programmes, crrme and :
-protection : S
Word format[on

Vocabulary'related to: education, Word strees‘

countries and nationalities

" Using collocations
'tUsing a'range of vocabulary

Verbs for descnbrng Ilne graph

" ‘trends

Vocabulary related tor travel, :
.holidays, places, countries and
nationalities -

Vocabulary reléted to: groups, time Giving’ emphasis
- management, deadlines, studying, - L
“transport and lmportant events

"/e/ and sentence :







Speakmg Talkmg about the
famlly e ;

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: If you have not met your
students before, you may want to do the preparation
material for this unit in class.,

Workbook language preparation

Focus: The purpose of these exercises is to introduce
language for talking about family: words for family
members and vocabulary for describing people;
introduce the pronunciation of /8/; and |ntroduce
possessive adjectives.

Develop your exam skills (Student’s Book p. 8)

Focus: These exercises focus on Part 1 of the
Speaking test: Introduction and interview. Exercises 1
and 2 focus on understanding the examiner’s
instructions; Exercises 3-7 train students to practise
speaking effectively, to assess their own performance
and identify strategies for improvement.

If this is your first time with the class, explain how the
flipped classroom works. Point out that students will
normally do their own preparation for the class in

their Workbooks. Be enthusiastic about the idea and

encourage students to see how it will benefit them:
they will enjoy their classes more if they come along
with some knowledge. of the topic as well as an

understanding of the vocabulary and grammar. Then

work through the exercises with the class.

1 Introduce the Student’s Book unit by getting
students to talk about the pictures on pages 12 and
15 in pairs. Ask them totry to describe some of the
different families they can see. Elicit descriptions
from students as a class.

2 If students did the Workbook preparation before
the class, use one of the Spot checks to clarify their
understanding. You can use the other Spot check at
an appropriate time during the lesson. If they did the
preparation in the class, you can use the two Spot
checks whenever you feel appropriate in this lesson
or the next.

Spot check 1

To check students’ recall of adjectives for descrlblng
character, do the following activity.

1. Askstudents to write three sentences describing
themselves using the adjectives in Exercise 6 in
the Workbook.

2. Putstudents in groups of 5-6 and designate one
member of each group to act as facilitator.

3. Facilitators gather their group’s sentences,
shuffle them and, without giving away who
wrote them, read the sentences aloud.

4. The other group members listen and guess who
wrote each sentence.

Spot check 2

To check students’ recall of possessive adjectives, do
the following activity.

1. Write your own responses to the questions in
Exercise 13 in the Workbook on the board,
leaving gaps in place of all of the possessive
adjectives.

2. Students work in pairs to fill in the gaps.

| Exercise 1: Completing the examiner’s instructions

a) Go over the Exam information on Part 1 of the
Speaking test on page 8. Explain that Exercise 1 is a
typical start to the Speaking test. Have students
work in pairs to try to complete the gaps.

b) Play the recording (track 01) and let students
complete the exercise. When you check their
answers, find out what they had guessed
incorrectly. Encourage them to discuss why they
had different answers. Point out that it is useful to
reflect on what they do in the classroom as this will
help them learn more quickly.

Answers
1name 2fullname 3identification 4 family 5do
6 How 7country 8friends 9live

§| Exercise 2: Matching the answer to a question
a) Have students guess which question they will hear

answered. Then play the recording (track 02).

b) Elicit the question and then what they remember
about the answer. Encourage students to guess
what they are not sure about, pointing out once
again that this is part of the process of learning.

Answer
What does your father do?

Exercise 3: Assessing a student’s response

a) Putstudents in pairs and get them to discuss the
six ways of rating answers to exam questions.
While they are talking, go round checking their
understanding.

UNIT1 FAMILY 9




b) Elicit what students think of the answer they heard
in the recording. Then play the recording (track 02)
again and ask them to rate the answers. Encourage
discussion during feedback.

Answers .

1 Most is relevant, but some is not relevant: ‘He’s very
kind to people.’

20K

3 at normal speed

4 relevant: doctor, helps, people, hospital; not relevant:
kind to people

5 clear

6 no errors

Exercise 4: Writing notes

a) Help students with note-taking by showing them
how to do it. Elicit information from different
students and write their responses in note form on
the board. Highlight words which are omitted in
notes, particularly articles and prepositions. Refer
students to the Grammar section: Possessive
‘s and s’ and Adjectives.

b) Students write their own notes. Once they have
finished, have them think about how they will use
them to speak in full sentences.

Exercise 5: Asking and answering

Have students work in pairs to ask and answer the
question. Listeners provide feedback using the six
questions in Exercise 5. If they have mobile phones with
recording facilities, have them record their responses.

Exercise 6: Improving an answer

Give students a few minutes to identify and practise at
least one way of improving their response. Then have
them repeat their answer, recording it if possible. Ask
them to listen to their first and second attempts and
note any improvements. If they have Workbooks, they
can refer to the vocabulary, pronunciation and grammar
parts in the Speaking section.

Exercise 7: Talking freely

a) Highlight the Exam tip. Emphasize how important it
is for students to feel free to talk about anything as
long as it is relevant. Point out that if they would
prefer not to give real information about their
family, they can invent information. This is a useful
strategy if they don’t know the words to explain
something about their family.

b) Have students practise answering one other
question from Exercise 1 following the same
procedure.

Part 1 questions, do the following activity.
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1. Ask each student to come up with as many
questions as they can for one of the following
topics: your country, your family, your hobbies, your
studies or your work.

2. Have students stand up and circulate, asking each
other their questions. Instruct them to change
partners every minute.

Practice for the test (20-30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tip in the unit.

Exercise 1

Model answers

1 I’'m from Dubai. It’s in the United Arab Emirates.

2 No, it's a small family. I'm an only child. There’s just me,
my parents and my grandmother.

3 My mother is a manager in an office.

4 Yes, we live in a big flat in the centre of the city.

Exercise 2

Questions

What do you do?

How would you describe your family?
Who is important to you in your family?

Model answers

1 I’m a teacher. 1 work in a language school.

2 My family is large. | have got two brothers and three
sisters, My parents have got lots of brothers and sisters too.
3 My father is important to me. He works every day, but
he always helps me with my studies. We like going for
walks together.

Ustening: Doing a presentation

Student preparation for this class: Have students
complete the Workbook vocabulary praparation
exercises at home before the lesson begins.

Teacher preparation: None

Workbook vocabulary preparation

Focus: The purpose of these exercises is to introduce
vocabulary relating to academic presentations; train
students to recognize word stress and parts of
speech; and practise sorting words into vocabulary
groups. '

Develop your exam skills (student’s Book p. 10)

Focus: These exercises focus on Section 3 of the
Listening test. They train students to identify future
plans and stages in a presentation. Students practise
answering a variety of question types: multiple
choice, note completion, diagram labelling and
sentence completion.
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Use one of the Spot checks to clarify students’
understanding of the Workbook vocabulary preparation.
You can use the other Spot check at an appropriate time
during the lesson.

Spot check 1

To reinforce students’ awareness of word stress and
how it relates to parts of speech, ask them to work in
pairs and look at the answer key to Exercise 3 in the
Workbook and then identify any patterns.

(Possible answers: nouns ending in -tion are stressed
' on the penultimate syllable. Two-syllable verbs are

often stressed on the last syllable, e.g. present; two-

syllable nouns are often stressed on the first syllable,

e.g. present.)

Spot check 2

To reinforce how to learn words in vocabulary groups,
do the following activity.

1. Askeach student to come up with a word (any
word) and either write it on the board
themselves or say it aloud for you to write.

2. Have students work in groups of three to sort the
words into categories.

L Exercise 1: Answering multiple-choice questions

a) Go over the Exam information on page 10 and the
Exam tips. Highlight the importance of identifying
the names of individual speakers as this then makes
it much easier to identify what each one is saying,
their opinions, etc. Ask follow-up questions about
the second Exam tip, e.g.

What makes multiple-choice questions difficult?
What strategies can you use to help?

b) Introduce the topic of the recording. Point out that
group presentations are common in academic
study. Ask:

Have you ever had to prepare a group project?
What do you have to do to prepare a presentation?

c) Give students a minute to read the questions. Then
play the recording (track 04) and check answers.
You may want to refer students to the Grammar
section: Talking about future arrangements.

Answers
1b 2b 3a 4b

f Exercise 2: Completing notes
a) Highlight the instruction to write no more than two
words or a number. Give students a minute to read

the notes and predict the kind of words they will hear.

b) Play the recording (track 05). Pair students up to
check their answers.

Answers
1acomparison 28/ eight 3similar 4 different

y Exercise 3: Labelling a slide
Follow a similar procedure to the one in Exercise 2.

Answers
1 title box 2 bullet points 3 image(s)

* Exercise 4: Choosing multiple answers
a) Draw students’ attention to the Exam tip. Then give
them a minute to read the options in Exercise 4.

b) Play the recording (track 07) and have them
complete the exercise.

Answers
a, e

Extensnon actnvnt (60
ThlS activity can be ass:gned for homework Ask students
to work individually or in small groups to prepare a
presentation about families. In the next class, have
students present their information informally to each
other. If they have access to PowerPoint and a laptop,
have them create some slides for their presentation.

10/ Practice for the test (30 mms)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers
1b 2c 3b 4b 5Advantages 6 Accidents

7 Suggestions 87 / seven minutes 9 2/ two minutes
10 same style

Reading: Family structures.

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: Download and print out Spot
check definitions and answer cards. Then cut up as
shown. You will need one set of cards and definitions
per group of four. (15 mins)
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Workbook vocabulary preparation

Focus: The purpose of these exercises is to introduce
words to talk about families and family structures.

Develop your exam skills (Student’s Book p. 12)

Focus: These exercises introduce students to
True / False / Not Given questions and help them
develop their reading speed.

! Introduction |
Use the Spot check to clarify students’ understanding of
the Workbook vocabulary preparation.

Spot check

To reinforce vocabulary related to the family, do the
following activity.

1. Putstudents in teams of four.

2. Place the set of cards with the definitions of the
words from the Workbook vocabulary
preparation in front of one team, face up. Place
the set of cards with the words in front of
another team, face up.

.3, One team starts by reading out their first definition,
The other team chooses the appropriate word or
phrase from the cards in front of them. If it is
correct, they turn the card face down; if it is
incorrect, the other team takes the card from them.

4. The ‘definition’ team then reads out their next
definition and the game continues until all
twelve definitions have been used.

5. Any cards that have been ‘taken hostage’ by the
opposing team have to be defined in order to be
kept: the teams swap their lists of definitions and
each team attempts to define their ‘hostage’
cards. If they cannot do this, they have to hand
them back. The team with the most cards at the
end of the game wins.

Note: If there is any disagreement about whether a
definition is correct, the teacher’s decision is final.

Exercise 1: Answering True /Not Given questions

a) Go over the Exam information on True / False / Not
Given answers. Highlight to students the importance
of using information from the text and not making
use of their own knowledge. Emphasize that thisis a
reading exercise.

b)  This exercise raises awareness of when it is necessary
to choose the option NOT GIVEN; there are no false
options, It will be helpful if you remind students of
this type of activity throughout the course.

¢) Ask students to do the exercise individually and
then compare their answers in pairs. During
feedback, talk about which questions give full
information and which ones involve speculation.
You may then want to refer students to the
Grammar section: Direct and indirect questions in
the present and past.

12 UNIT 1 FAMILY

Answers
1v' 2NOTGIVEN 3NOTGIVEN 4v 5NOTGIVEN
6v

Exercise 2: Answering True / False / Not Given

questions

a) Have students do the exercise following the
instructions in the book and then compare their
answers in pairs. Explain that this exercise is
preparation for the timed reading task in Exercise 3.

b) Deal with any issues that arise during class
feedback. Refer to the Grammar section: Verbs for
talking about habits and ongoing situations.

Answers

1FALSE 2TRUE 3 NOTGIVEN 4 NOT GIVEN
5NOTGIVEN 6TRUE 7NOTGIVEN 8TRUE
9 FALSE

Exercise 3: Talking about family structures

a) Have students work in groups and discuss what they
have learnt about families in different cultures.
Point out that it is important to take an interest in
the information they read in the exam questions as
it will help them understand the topic better and
answer future questions. i

b) Aska few questions about the information in
Exercises 1 and 2, e.g.

What is a nuclear family?

What are the advantages of having many brothers
and sisters?

Exercises 4 and 5: Skimming and scanning

a) Focus on the Exam tip and have students read about
skimming and scanning. Elicit the difference and
discuss why these techniques are important.

b) Have students read Part 1 of the text using one of
the techniques and then answer the questions.
Point out that for these questions it is useful to scan
for the words for parts of the world, e.g. North
America and northern Europe and other parts of the
world. Having found these phrases, students might
need to read in detail.

c) Students then do the same for Part 2. Have them
compare answers and discuss any improvement in
their reading speed for Part 2. Ask them about what
prevents them reading quickly; a common problem
is reading sentences or sections twice. Share ideas
on what helps students read faster.




Answers

Part1
Paragraph 1: TRUE Paragraph 2: FALSE
Paragraph 3: FALSE

Part 2
Paragraph 1: FALSE Paragraph 2: TRUE
Paragraph 3: NOT GIVEN

To provide further bractice in answering True / False /
Not Given questions, have students write similar
questions for each other.

1. Put studentsin groups of 3-4 and have them look at
one of the texts in Practice for the test in Units
2-10 (a different text for each group).

2. Have students read their text and devise True / False /

Not Given questions, one question for each paragraph.

They should think carefully about the wording of
each question.

3. Have groups swap reading texts and questions. See
which group can correctly answer all the questions
fastest.

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers
1TRUE 2NOTGIVEN 3 NOTGIVEN 4 FALSE
5TRUE 6 FALSE 7TRUE 8TRUE

Writing: Family and society

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: Download and print out the
Spot check 2 handout and cut out the modal verbs
and sentences. Make one set for each group of 3-4
students. (15 mins)

Workbook language preparation

Focus: The purpose of these exercises is to practise |
spellring words for family relationships; introduce a
range of modals; and introduce the use of modals to
indicate the strength of opinion.

Develop your exam skills (student’s Book p. 15)

Focus: These exercises focus on writing a Task 2 essay, -
Exercises 1-3 provide information about the structure - :
of individual paragraphs and practice in writing them;
Exercises 4-6 provide practice in structuring multlple
paragraphs within an essay.

Use one of the Spot checks to clarify students’
understanding of the Workbook language preparation.
You can use the other Spot check at an appropriate time
during the lesson.

Spot check 1

To check students’ ability to recall and spell words for
family relationships, do the following activity.

1. Write the eight words from Exercise 1 in the
Workbook on the board with gaps as follows:

mot___,d___ _ter,___ndm___er,
m_th__-in-l__, gr_ ds n_ath _,__n,
p_r__t_

2. Give definitions of the words in random order,
e.g. the mother of your parents, your father’s
wife. Students respond by completing the words.

3. Ask students to use the words on the board to
make four more words for family relationships,
e.g. father-in-law — parents-in-law, grandfather —
granddaughter.

4, Putstudents in groups of 3—4, Have them tell
each other names of family members using the
language in Exercise 1 in the Workbook,

e.g. My grandmother’s name is Lara.

Spot check 2

To check students’ understanding of the use of modal
verbs to express possibility, necessity and opinion, do
the following activity.

1. Putstudents in groups of 3—4. Give one set of the
Spot check 2 handout (cards with modal verbs
and cards with sentences) to each group.

2. Groups match all six modais to the sentences —
only one option is allowed for each card.
(Answers: 1 should 2 might 3 don’t need to
4 mustn’t 5needto 6 will)

3. Encourage groups to discuss different options
and clarify any issues during feedback, e.g. a
student might say: My friend’s young children
will go to university rather than might go. There
is also a fine difference between the use of
should and need to: should is a general obligation
while need to implies that something is
necessary in order to have a good outcome.

Exercise 1: Understanding the structure of a

paragraph

a) Read the Exam information to students, clarifying
anything you feel necessary as you read. Ask
students why it is important to follow a standard
structure. Point out that to succeed in IELTS, they
must do what the examiners require.
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b) Ask students to read the example of a good
paragraph, ignoring the underlined phrases, and
answer the question. They should think about
whether they agree or disagree with the author.
Elicit opinions. Refer to the Grammar section:
Talking about possibility.

c) Ask: What might happen to children who don’t have
love and support from their parents?

Have students find an example in the text. Then
have them identify the three underlined parts of the
text and the function of each one.

Exercise 2: Showing understanding of paragraph
structure

Have students answer the six True / False questions to
check their understanding of paragraph structure. Deal
with any issues that arise.

Answers
1F 2T 3T 4F 5F 6T

Exercise 3: Assessing three paragraphs

a) Ask students to work individually and decide which
paragraph follows the rules in Exercise 1. Tell them
to put a tick against anything that follows the rules
and a cross against anything that breaks the rules.

b) Have students check their answers in pairs.
Highlight the phrase at the beginning of Paragraph
C: Rules are important (for children). Prompt
students to produce different ways of saying this
and write their ideas on the board, e.g.

Children need (to be taught) rules.
Parents should teach their children rules.
It is important for children to learn rules.

Refer to the Grammar section: Modal verbs for
ability and First condlitional for possibility.

Answers

Paragraph A follows the rules in Exercise 1.

Paragraph B uses definite language, e.g. children will be
really terrible, rules must be taught. The sentence
containing the main idea is at the end of the paragraph.
Paragraph C contains more than one main idea (rules,
morals and social skills) and the ideas supporting the
main idea aren’t clear.

Exercise 4: Beginning a paragraph

a) Go through the Exam tip. Give students a few
minutes to discuss whether this advice follows on
from what they learnt in Exercises 1 and 2.

b) Introduce Exercise 4 by pointing out that each
sentence can start with an opinion like the ones they
wrote on the board in Exercise 3. Have students
read the first paragraph to see how the first
sentence summarizes it.

¢) Students complete paragraphs 2—4 in the same way
and then check their answers in pairs.
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Suggested answers

2 Women should stay at home to care for the children
and their home.

3 It is important for children to grow up with brothers
and sisters. / Parents should have more than one child.
4 Children should not help with housework.

Exercise.5: Ordering paragraphs

a) Students read the essay question. Check their
understanding of what it is asking them to do.

b) Draw attention to the Exam tip. Point out that this
will help them identify the introduction. Before they
do the exercise, tell students to think clearly about
the reasons for their choice and be ready to explain
them. They then do the exercise individually and
check their answers in pairs.

Answers
Paragraph 1: ¢ Paragraph 2:d Paragraph3:b
Paragraph 4: a

Exercise 6: Matching definitions of paragraph

functions

a) Tell students to think carefully about the definitions
of different paragraph functions while doing the
exercise. They can then use some of the language
themselves when checking in pairs.

b) Do feedback as a class to provide a further
-opportunity to use the language of explanation.

Answers
1 The introduction: a 2 The main body: ¢ 3 The conclusion: b

Have students Iook back atan essay they have already
written and see if it can be divided into paragraphs in the
same way as the structure they have looked at.
Alternatively, use one essay that a student has already
written that would be suitable for such a task and have
all students work on it.

Practice for the test (60 mins)

This can be done in class or assigned for homework.
Suggest that students spend up to 60 minutes on the
task to allow them to develop the skills they need to
produce good-quality work. As students become more
proficient, the amount of time they spend on practice
exam tasks can be gradually reduced until they can
complete the work within the time allotted in the exam.




Task 2

Model answer

Some people say that children should always follow their
parents’ advice; others claim that this is not always right.
| believe that children should follow their parents’ advice
when they are young, but they should become more
independent when they are older.

Young children do not know the difference between right
and wrong, and a parent is the best person to teach
them this. For example, young children do not know that
it is wrong to take things that do not belong to them.
Parents can also teach children about dangers, both in
the home and outside. :

However, when children grow older, they should pay less
attention to their parents. This is because parents might
tell a child which career to choose, and this should be the
child’s decision. Parents sometimes want to tell their
children how to live, but when they are grown up, they
can decide for themselves. If a child does not make their
own decisions, they might grow up to be less
independent and strong.

In conclusion, parents need to give young children advice
on morals and safety, but not on how to live when they
are older.
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L|sten|ng ‘Hobbles, sports andﬁ
mterests

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: For the vocabulary Spot checks,
create cards with vocabulary items from Exercises 1
and 2 in the Workbook written on them (one item
per card), sufficient for students to work in groups of
three. See Spot check 1 and Spot check 2 for more
information. (15 mins)

Workbook vocabulary preparation

Focus: The purpose of the exercises is to introduce
vocabulary related to hobbies, interests and sports;
train students to listen to activities with a focus on
spelling; and focus on identifying words which sound
the same but are spelt differently.

Develop your exam skills (student’s Book p. 18)

Focus: These exercises train students to complete
tables and forms for the Listening test; they also focus
on the differences in pronunciation between /// and

| /r/,and /p/ and /b/.

Introduce the unit by getting students to talk about
the pictures on pages 21 and 24 in pairs. Ask them
to discuss what they can see and how it relates to
the unit topic of Leisure and the Listening section,
Hobbies, sports and interests. Elicit information from
students and clarify the difference in meaning
between hobbies, sports and interests.

Use one of the Spot checks to clarify students’
understanding of the Workbook vocabulary
preparation. You can use the other Spot check at an
appropriate time during the lesson.

Spot check 1

o]

16

1.

To reinforce the vocabulary related to hobbies,
interests and sports, have students talk about the

nes that they like and dislike.

Review or pre-teach sentence stems for talking
about likes and dislikes, e.g. I'm really keenon..
Ifind ... fun / exciting / boring.

Put students in groups of three. Place face down
one set of cards with the hobbies / interests /
sports vocabulary on them.

Players take it in turns to pick a card and make a
full sentence that includes the name of the
activity and whether they like it or not, e.g. I'm
not very keen on listening to music.

UNIT 2 LEISURE

4, Monitor the activity, making a note of mistakes
you hear.

5. Write mistakes you heard on the board without
saying who made them and put students in pairs
to get them to correct the mistakes.

6. Check the corrections with the whole class.

Spot check 2

To reinforce the terms hobby, interest and sport, play
‘snap’ with the same cards you used in Spot check 1.

1. Review the words hobby, interest and sport. Put
students in groups of three. Place face down one
set of cards with the hobbies / interests / sports
vocabulary on them.

2. Students take it in turns to pick a card and turn it
over quickly, putting it face up on the table so
everyone can see it.

3. Students immediately say one of the three words
(hobby, interest or sport) that is appropriate to
the word.

4, The student who says the correct word first
keeps the card. Play continues.

5. The student with the most cards at the end wins.

’ a) Draw students’ attention to the Exam tip. Write the

words right and light on the board next to each
other and say them aloud, pointing to each one as
you do so. Do the same for pat and bat.

b) Let students look at the pairs of words in Exercise 1
and have them say the words quietly to themselves
to prepare them to hear the difference.

c) Play the recording (track 11) twice before letting
them compare their answers in pairs.

Answers
1fry 2pray 3lead 4blade 5 correct 6 play
7read 8fly 9played 10 collect

Exercise 2: Identifying words in conversations

a) Ask students to guess which words in item 1 might
be heard in the context of hobbies, e.g. flying could
be heard in connection with flying a plane, frying in
connection with cooking. Remind them that they
should always try to predict what they are going to
hear.




b) Play the recording (track 12) and let them compare dialogue to the one in Exercise 6 using the form in the

their answers.in pairs. Student’s Book.
Answers 1. Tell students that they will role-play an applicant
1flying 2play 3leading . and an administrator of a climbing club.

2. Put students in pairs and make one of them the
administrator (the form filler) and one of them the
applicant who wants to join the club.

Exercise 3: Understanding a table

a) Ifyou feel students would find it difficult to discuss
what kinds of stamps a collector might look for, you
can do this as a class. ' 3. Have students prepare for the role-play. The

applicant should prepare some (invented) personal

information, and the administrator should prepare

questions to get the information required to fill in

- b) Draw students’ attention to the Exam tip. By
following the advice in the tip, they will be able to
predict the general topic of the recording, as well as

the specific information that they will have to listen the form. . B
for. When they have done this, allow students to 4, Let students do the role-play. Monitor the activity.
feed back their ideas as a class. 5. Have students swap roles and do the role-play again.

Answers

1number 3date 4 name of country 7} Practice for the test (30 mins)

W

y Exercise 4: Completing a table ~ This can be done in class as pairwork or assigned for

a) Playthe recording (track 13) and let students homework. Remind students to look back at the Exam
compare their answers in pairs. tips in the unit.
b) Have students think about how the strategy in the Answers
Exam tip helped them to listen. It is important to 1 table tennis 2100 312 4 street dance
give them an opportunity to reflect on the 5-7 (inany order) b, e, g 8 Mandeville 9 Bury Gardens
strategies they are learning. Refer to the Grammar 10 07942573279
- section: Direct and indirect questions in the present
and past. ‘ L S
| Speaking: How we relax
Answers L R R . s
: é?::l 2 (the) USA / (the) (United) States 3 1967 Student preparation for this class: Have students

complete the Workbook language preparation

Exercise 5: Before listening exercises at home before the lesson begins.

a) Draw students’ attention to the Exam tip and give Teacher preparation: Photocopy handouts for Spot

them time to read the questions. check 1 and cut them into individual images. Do the
same for the Spot check 2 handout. Make sufficient
sets of each handout for students to work in groups of
four. (25 mins)

b) Students then write notes about the type of
information they are listening for and compare their
notes in pairs.

Workbook Ianghage preparation

Focus: These exercises introduce language for talking
about leisure activities: introducing phrases and verb-:
noun collocations associated with leisure activities;
introduce adjectives; focus on expressing preferences;
Answers and review the present simple tense.

2 address 3 name / spelling 4 phone number

5 personal / medical information 6 personal history Develop your exam skills (student’s Book p. 21)
udent’s Book p.

gExercise 6: Completing an application form
a) Give students time to look at the form. Clarify the
meaning of previous experience.

Focus: These exercises focus on Part 2 of the

Speaking test: individual long turn. Exercises 1-3

focus on understanding the examiner’s instructions

b) Play the recording (track 14). Ask studentsto . - and the task card; Exercises 4~5 train students to-
compare their answers in pairs. prepare their response. A :

Answers

1 Andrew Metcalfe 221 343A 4571324 5some S
Use one of the Spot checks to clarify students’
understanding of the Workbook language preparation.
You can use the other Spot check at an appropriate time
during the lesson.

"i'o'prowde further practice in listening and completing
forms, have students work in pairs to role-play a similar
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Spot check 1

Check students’ recall of leisure-related verb—noun
collocations and vocabulary for expressing preferences,

1. Onthe board write the following expressions:
doing nothing, going for walks, playing computer
games, reading magazines and using the Internet,

member of each group to act as facilitator.

3. Place face down in front of each group images
from the Spot check 1 handout.

4, The three speakers in each group take turns to
pick the top card and say whether they like or
dislike the activity using one of the phrases on
the board and the correct verb—noun collocation
(if necessary), e.g. I love going shopping.

5. The facilitators monitor accuracy.

2. Put students in groups of four and designate one ,

Spot check 2

Check students’ use of the present simple tense.

1. Keep students in the same groups of four but
designate another person in each group to act
as facilitator.

2. Shuffle and distribute one set of cards with the
personal pronouns to each group.

3. The three speakers in each group take turns to
pick an image card and a pronoun card and make
a sentence using the present simple tense and a
time expression: on + day, at + time, at + the
weekend, every (Tuesday). If the pronoun card
has a (+), the sentence should be affirmative,
e.g. She plays football every Saturday. If the card
has a (-), the sentence should be negative,
e.g. | don’t watch TV on Sundays.

4, Facilitators monitor accuracy.

!j Exercise 1: Reading and understanding a task card

&

a) Go over the Exam information on Part 2 of the
Speaking test. Students read the task card and
discuss in pairs whether they would find it difficult
or not. Deal with any issues that arise from the
discussion as a class. :

b) Play the recording (track 18). Give students a few
minutes to discuss how they feel about doing this
part of the exam.

45 Exercise 2: Identifying key words

a) Go over the Exam tip and clarify why it is useful to
identify key words. Refer to the Grammar section:
Talking about what you like and don’t like.

b) Students listen to the recording (track 19) and do
the exercise. Let them compare their answers in
pairs.

Answers

1 magazine 2sport 3interviews, news 4 the

weekend 5 home 6 It's very interesting.
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Exercise 3: Matching a student’s answers to key

" words

a) Students try to do the exercise without listening to
the recording.

b) Play the recording again and let them check their
answers.

¢} Invite students to suggest follow-up questions the
examiner might ask, e.g. Who are your favourite
players and Why do you like them?

Answers
1 newspaper or magazine 2 which parts 3 when
4 what kind 5 explain why 6 where

Exercise 4: Making notes for students’ own
answers

Students make their own notes for answering the task
card questions in Exercise 1. Let them discuss their notes
in pairs. Go round the class while they do this, offering
any help they need.

Exercise 5: Expanding notes into possible answers

a) .Highlight the Exam tip and emphasize the
importance of sticking to the time allocated for their
answers.

b) Have students work individually to expand their
notes into sentences.

Practice for the test (20-30 mins

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers
Exercise 1
Key words: activity, where, when, who with, why

Exercise 2

Model answer

Activity: watching DVDs

Where: home or at brother’s flat

When: every weekend -

Who with: my family

Why: relaxing, spend time with my family, eating

Exercise 3

Model answer

The activity | like doing is watching DVDs. | love watching
films. | watch DVDs every weekend and sometimes in the
week. | prefer watching films at home to going to the
cinema. | watch films at my brother’s flat too. | like
watching films with my family. We cook a meal and then

T T T T R T T T T T




we enjoy eating and watching a funny film. It's fun and |
. like spending time with my family.

Readm‘g: Spendmg tlme W|th
fnends

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: None -

Workbook vocabulary preparation

‘Focus: The purpose of these exercises is to introduce -

the gerund, common words and verb-noun -
collocations associated with leisure time, and provide
practice in working out the meaning of words from
context. '

Develop your exam skills (student’s Book p. 23)

Focus: These exercises train students to answer
multiple-choice questions. : :

Use the Spot check to clarify students’ understanding of
the Workbook vocabulary preparation.

Spot check

To reinforce verb—noun collocations for leisure
activities, do the activity below.

1, Putstudents in groups of five or six and designate
one member of each group to act as facilitator.

2. On ablank sheet of paper, each student copies
and completes the following sentence stems
using the collocations listed in Exercise 3 of the
Workbook:

My three favourite activities are ...
My three least favourite activities are ...

3. Facilitators get together and, without indicating
names, read aloud their group’s responses.

4, The other group members listen and guess who
wrote which responses.

Exercise 1: Reading for general understanding;

a) Go over the Exam information on multiple-choice
questions. Give students a few minutes to discuss
what they find difficult about multiple-choice
questions and the strategies they use to answer them.

b)  Briefly discuss the question How important is friendship
for teenagers? and elicit students’ own opinions.

c) Have students read the text and answer the
question. Encourage them to. read quickly. (Note
that there is more on reading skills in Unit 3.)

Exercise 2: Checking understanding of the text

a) Have students try to answer the question without
re-reading the text. Then ask them to read the
answer at the end of page 25.

b)  Asyou check the answer, ask them to explain why
options a~—c are incorrect. This will help them learn
to recognize common pitfalls.

Exercise 3: Identifying key words in the question

a) Remind students of the activities they did in
Listening and Speaking to help them understand
what they were listening for or going to speak
about. Point out that it is similar when reading, i.e. if
they are clear what information they need to find, it
is much easier to identify it in the text. Draw their

attention to the Exam tip. Refer to the Grammar section:

Direct and indirect questions in the present and past.

b) Students underline the question words and key

- words in the five questions. Then elicit the kind of
information they will be looking for in each
question,

Suggested answers

1 Why are Ben, Rory and Carlos mentioned in the article?
2 Which of the following best describes Ben?

3 What do we know about the |ake that Rory visits?

4 Carlos mentions that he is |eft-handed because ...

5 The answers to the recent research and the answers
from the readers ...

Exercise 4: Answering multiple-choice questions
a)  Ask students to re-read the text and do the exercise.
They can then compare their answers in groups of five.

b) Once they have determined the correct answers,
ask each member in the group to choose one of the
questions and explain why all of the other
responses are incorrect.

c) - Discuss whether Exercise.3 helped them identify the
correct answers.

Answers
1b 2d 3b 4b 5¢
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Practice for the test (20~30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers
1a 2d 3a 4c 5d 6d

Weiing: Trends and satistics

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: For Spot check 1, prepare cards
_with hobbies listed in Exercise 2 of the Workbook

(one word per card). Prepare one set of cards

for,each group of three students. {20-30 mins)

Workbook language preparation

Focus: The purpose of these exercises is to intraduce
common words and collocations for hobbies and
interests; introduce the present simple tense; and
introduce quantifiers.

Develop your exam skills (Student’s Book p. 26)

Focus: These exercises train students to read and
correctly interpret tables. Exercises 3 and 4 show how
to write a Task 1 introduction and body based on-a
table. '

in
Use the Spot checks to clarify students’ understanding of
the Workbook language preparation.

Spot check 1

To reinforce verb-noun collocations for hobbies and
interests, write these questions on the board:

e Do you play football?
e How often do you play football?
* Do you like playing football?

Nominate individuals in the class to ask and answer
the questions. Check for correct use of the auxiliary
verb in responses, i.e. Yes, | do and No, | don’t, and for
the use of expressions never, every day, once a week,
etc. Then put students in groups of three and do the
following activity.

1. Ask or designate one person in each group to act
as facilitator using'the answer key for Exercise 2
in the Workbook.

2. Place face down in front of each remaining pair
of students one set of cards with hobbies from
Exercise 2.

20 UNIT 2 LEISURE

3. Players take it in turns to select the top card and
ask each other one of the three questions above
using the term on the card.

4,  The facilitator allocates one point for each
correct question and each correct response.

Spot check 2

To provide further practice in using quantifiers, explain
that you are going to conduct a quick class survey.

1. Write 5-6 sentences on the board using ... people
in the class like + -ing and the hobbies listed in the
Workbook. Leave a blank space at the start of
each sentence for a quantifier: people in the
class like playing football.

2. Ask students to predict the class’s responses by
completing each sentence with a quantifier-listed
in Exercise 4 of the Workbook: all, a lot of, some,
few, not many, no, e.g. Not many people in the
class play football.

3. To check their predictions, frame each statement
as a question and ask for a show of hands in
response, e.g. Who likes playing football? See
who has made the most accurate predictions.

Exercise 1: Understanding information in a table
a) Spend 2-3 minutes discussing the Exam
information. Ask questions, e.g.

Do you have experience of this type of task?

How long does it normally take you to write 150
words in English?

Can you recognize the difference between formal,
semi-formal and informal writing?

b) Askstudents to do the exercise following the
instructions in the book and compare their answers
in pairs.

c) Follow up by asking students to compare sentences
2 and 3 and identify which is less formal and why.
(Answer: 3, because it contains the contraction
don’t). Invite them to rephrase the sentence to
make it more formal. (Answer: Teenagers do not
spend much time swimming).

Answefs
1F 2T 3T 4F

Exercise 2: Understanding the type of information

a table contains

a) Highlight the Exam tip and then give students time
to fook at the table in pairs. While they work, go
round offering any help they need.

b) Students do the exercise individually and check their
answers in pairs. Explain that for Task 1 they will -
always have to give reasons for any general
statements they make about the table or diagram.




Answers

b best explains the table because it includes all the
information and uses different words.

a does not include enough information.

¢ repeats the words in the title so it is not as good as (b).

Exercise 3: Assessing table summaries

a) Draw students’ attention to the Exam tip. Tell them
to make use of what they have learnt to do the
exercise.

b) Discuss as a class which introduction is better and why.

Answers

1 See the circled verbs in the introductions below.

The verbs are all in the present simple tense.

2 A’s first sentence explains the title of the table
accurately. B’s first sentence is inaccurate.

3 See the underlined details in the introductions below.
‘4 Introduction A is better because it explains the table
correctly and contains general information. Introduction
B does not explain the table correctly and contains too
many details. ’

Introduction A: The tablehow much time the

different age groupson different types of Internet
activity. There six age ranges in the table, from 10-15

to over 50. The Internet activities eshopping, browsing,
social networking and playing games.

Introduction B: The tablehow much people like
the Internet depending on their age. 70% of children

aged 10-15 @lay games on the Internet, but no children
aged 10-15(ikeé)shopping. Most older people Growse
news sites. They&pend54% of their time reading news
on the Internet. )

Exercise 4: Completing a summary:

a) Draw students’ attention to the Exam tip. Have a
student explain why the present tense is usually
used: because it refers to what we can see in the table.
Refer to the Grammar section: Comparatives and
superlatives and Much, many, a lot (of), a little, a few.

b) Have students do the exercise in small groups.
Answers

1younger age groups 2 much 316-20 410-15
5No 6older 7like 8shopping

. Extension activity (50 mins) |
Conduct a class survey of Internet use and create a table
to serve as a writing prompt.

1. Ask students to identify how much time they spend
(in hours or minutes) each day on average on each
of the Internet activities listed in Exercise 2. :

2. Putstudents in groups of 5-6 and designate each
group with a letter of the alphabet. Ask the
members of each group to share their answers
among themselves and derive a total for each
activity for the group.

3. . Sketch a table on the board like the table in Exercise
2 but replace the age groups with Group A, B, Cand
5o on. Compile the information in the table by
asking a spokesperson for each group to report their
total for each activity.

4. Give students 20 minutes to write up their findings
following the model in Exercise 4.

Practice for the test (40 mins)

This can be done in class or assigned for homewaork. if
this is students’ first attempt at Task 1, suggest they
spend up to 40 minutes on the task. This is to allow them
to develop the skills they need to produce good-quality
work. As they become more proficient, the amount of
time they spend on practice tasks can be gradually
reduced until they can complete the work within the
time allotted in the actual exam.

Task 1

Model answer

The table shows the number of people in millions who
watch sports on television. It shows the number of
viewers for four sports in four different countries.

The table shows that more Americans watch sport on
television than the other three nationalities. In all four
countries, tennis is the most popular sport on television.
The total number of viewers for tennis is nearly 26
million, and in each country about 6-7 million people
wat'ch it.

Not many people like watching motor racing on

television compared to the other sports. In the USA and
Canada, only 1-1.5 million people watch motor racing, but
it is more popular in the UK and Australia. Golf is very
popular in the USA with 11 million viewers, but it is not as
popular in the other countries.
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' Speaki}ng: Celebratiqns

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: None

Workbook language preparation

Focus: These exercises introduce language for talking
about special occasions: introducing words associated
with festivities; introduce filler words or phrases;
introduce the past simple tense; and introduce
pronunciation of the past simple form of verbs with-ed.

Develop your exam skills (Student’s Book p. 28)

Focus: These exercises focus on Part 3 of the
Speaking test: Two-way discussion. Exercises 1-4
focus on understanding the examiner’s questions;
Exercise 7 provides an opportunity to practise.

| Introduction

1

Introduce the unit by getting students to talk about
the pictures on pages 30 and 34 in pairs. Ask them

to talk about what they can see and how it relates

to the unit topic, Different cultures, and the Speaking
section, Celebrations. Elicit information from
students and have them guess what the other
sections will be about. (The Korean ceremony
relates to celebrations; the others could be about
British culture and about how people live in
different countries.)

Use one of the Spot checks to clarify students’
understanding of the Workbook language preparation.
You can use the other Spot check at an appropriate
time during the lesson.

Spot check 1

To check students’ recall of vocabulary associated
with special occasions, do the following activity.

1. Onthe board, write the verbs celebrate, give,
make, visit, watch, wear, and the nouns family,
presents, costumes, traditional food, New Year,
fireworks.

2. Have students work in groups of three to write
six sentences, each containing one of the verbs
and one of the nouns on the board. See which
group can make the most correct sentences in
the shortest time.

Spot check 2

To provide practice using the past simple tense, play
noughts and crosses using irregular verbs from the unit.
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1. Onthe board in a 3x3 grid, write the verbs be,
eat, get, go, have, meet, see, sing and wear.

2. Putstudents in two teams: ‘noughts’ (0) and
‘crosses’ (X).

3. Teams take turns to select a word and use it in a
sentence in the past simple tense.

4, If ateam uses the word correctly, they win the
square. (Whilst adjudicating, focus on correct use
of the verb and ignore other errors that do not
significantly impede comprehension.)

5. The team that is able to win three consecutive
squares (horizontally, vertically or diagonally)
wins the game.

" Exercise 1: Understanding a Part 2 task card

a) Go over the Exam information on timing in the
Speaking test and how Part 3 works. Spend a few
minutes discussing how students feel about this
part of the exam. Then do the exercises together as
aclass.

b) Have students match the topics to the three task
cards.

c) Students feed back on which topic they would
prefer to talk about and why.

Answers
a3 b2 c1

Exercise 2: Understanding Part 3 questions

a) Highlight the Exam tip and how the topics in Part 2,
which students have just discussed, will prepare
them for Part 3.

b) Students match questions a—c to the task cards in
Exercise 1. )

Answers
a3 b2 c1

Exercise 3: Understanding key words in questions
Students do the exercises following the instructions in
the book and compare their answers in pairs.

Answers }
1 s it important for a country to have festivals?
2 Are friends more important than family?

Exercise 4: Matching a question and an answer

a) Students read the two answers and match them to
the question in Exercise 3.

b) Elicit in what way the two answers are different, but
don’t go into any detail at this stage.




Answer
1ls it important for a country to have festivals?

Exercise 5: Evaluating answers

a) Have students work in pairs, with one student
evaluating response A and the other evaluating
response B.

b) Pairs share their answers, Then discuss as a class.

Answers

1AYes BYes .

2 A Yes. The speaker also extends the answer to include
other countries.

B No. The speaker talks about a personal experience of a
festival, not about the importance of a country having
festivals.

3 A Yes: In my country, we ... it’s important. ... | like
travelling to other countries ...

B Yes: / went to a festival ... It was important to me
because ... .

Exercise 6: Using fillers

Students discuss the answer in pairs. During feedback
explain that filler words or phrases can help students
keep talking while they think of how to continue and

also signal to the examiner how they will continue.

also: giving additional information

| think: giving an opinion

I mean: providing clarification

In addition, each filler word or phrase keeps the flow of
the answer.

Exercise 7: Asking and answering a Part 3 question

a) Give students 5-10 minutes to prepare their
answers. Refer them to the Grammar section: Verbs
for talking about the past.

b) Have students ask and answer in pairs.

c) If possible, students then record their answers and
assess them using the questions in Exercise 5.

To provide further practice in answering Speaking Part 3
questions, do the following activity.

1. Elicit as many questions based on the previous Part 3
topics as you can.

2. Ask each student in the class to choose one of the
guestions.

3. Have students stand up and circulate, asking each
other their questions. Instruct them to change
partners after every minute.

ractice for the test (20-30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Fart 2

Exercise 1

Model answer

special occasion: graduation

where: university, England

when: last summer

who: my family

explain how you felt: excited, nervous

Exercise 2

Model answer

My special occasion was my graduation ceremony. There
was a parade with the professors and the other students.
Then we went into a hall for the ceremony and we got
our certificates. | graduated in England from Oxford
University. It was last summer. It was very hot. My family
flew to England for the ceremony and we celebrated
together. | was very excited because my family came to
visit me. | was nervous too. It was a very important day.

Part 3

Exercise 4

Model answers

What is an important festival in your country?

An important festival in my country is New Year’s Eve.
There is a big parade and a carnival. Tourists visit the city
and watch the festival. It is a special evening.

What are your favourite parts of this festival?

My favourite parts of the festival are the music and the
clothes. | enjoy watching the parade and the beautiful
costumes. | really like singing and dancing to the music.
It's fun.

How have special occasions such as weddings changed in
your country?

| think that weddings are the same. In my country, we are
proud of our traditions. The family go to a special building
for the wedding ceremony. Then there are two or three
meals for other family and friends.

. Rea;c’liyr‘)g:EBri"t“ish cuylture

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: None.
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Workbook vocabulary preparation

Focus: The purpose of these activities is to review and
extend vocabulary for places, games and food in
Britain, and check understanding of words for
different regions in the United Kingdom.

Develop your exam skills (student’s Book p. 30)

text organization and help them to match headings to

Focus: These exercises train students to understand
sections of the text:

Use one of the Spot checks to clarify students’
understanding of the Workbook vocabulary preparation.
You can use the other Spot check at an approprlate time
during the lesson.

Spot check 1

To check students’ recall of names for places, objects,
food and drink in England, write the following words
from the Workbook Exercises 1, 3 and 4 on the board:
City Hall, the Old Bailey, the Gherkin, the Palace of
Westminster, tearoom, kettle, teapot, Cornish pasty,
barley water, duck-duck-goose, scones, haggis,
hopscotch, rarebit, leek.

1. Ask students to tell you which word(s) go with

"~ the definitions you say to them, e.g. It’s a place
"that looks like a vegetable (the Gherkin). It’s
something you use to boil water (a kettle).

2. Ask students to write two definitions for words
they pick themselves.

3. Put students in groups of three or four. They
then take it in turns to read out their definitions;
the other group members listen to the
definitions and guess the words.

4, You can make the game harder by removing the
words from the board after students have
finished writing their definitions. Give them time
to have another look before you do so.

Spot check 2

To review vocabulary for places, objects, food and

drink in England, have a class quiz.

1. Put students in two or more teams. Explain that
you are going to have a quiz about England and
that each team must write four questions to ask
the other team(s).

2. Remind them to refer to the information in their
Workbooks when writing their questions. Write
some question prompts on the board to heIp
with ideas:

What is (the Gherkin)?
What sort of food is (England) famous for?
How do you make (tea) in (England)?
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3. When the teams have written their questions,
they take it in turns to put them to the other
team(s).”

? Exercise 1: Identifying what a text is about

a) Go over the Exam information on matching
headings. Remind students that they have already
looked at the techniques of skimming and scanning
in Unit 1. Explain that Exercise 1 will help them
understand what the text on page 31 is about.

b) Have students read paragraph A individually
following the instructions in the book. Discuss their
answers, emphasizing that answers may vary.
Challenge them to explain why they underlined the
sections that they did.

Answer
1 It is hot easy to compare the artistic styles and periods
of different countries. This is partly ...

Exercise 2: Identifying links to the main point

a) Have students read paragraph B and identify links to
the main point as a class. Accept any answer and
discuss why it is relevant or why not. If necessary,
write the following headings on the board. You can
then elicit words from the text (shown below in italics)
that relate to these headings.

Artistic styles: Victorian

Periods: Queen Victoria’s reign / the twentieth century
Different countries: non-British people / who know
little about it

Different words for same features: different styles
that can be called Victorian '

Styles and periods overlap: Queen Victoria’s reign
lasted from 1837 until her death in 1901. Secondly,

the Victorian style itself continued right into the
twentieth century ...

b) Have students read paragraphs C and D and
underline any other links to the main paragraph.

Suggested answers

B An example of this is the ‘Victorian’ period ... British
royal history, which could create confusion to non-British
people who know little about it — Queen Victoria’s reign
lasted from 1837 until her death in 1901. Secondly, the
Victorian style itself continued right into the twentieth
century, and it could also be argued that there are
different styles that can be called Victorian ...

C Despite Victorian times being characterized by
romanticism, the famous British romantic poets belong to
the period before Queen Victoria. ... And even if we
know they can all be described as Georgian artists, which
King George does this refer to? Actually, it refers to four
of them (George |, George 1l, George Ill and George IV),
covering a long period including most of the eighteenth
century and some of the nineteenth. But then again,
there was a Georgian revival in the twentieth century.
Moreover, the style itself incorporates previous styles,
including gothic; it also has its own subdivision ...

D The period after the Victorian era is referred to as
Edwardian, after Edward VII ... Unsurprisingly, nobody is
sure whether 1910 is the correct end point for the period.
... And then, in other European countries, the Art
Nouveau era ended around the same time ...




Exercise 3: Using signposting language

a) Point out that certain words and phrases, such as
the ones in Exercise 3, can help the reader follow a
text. Go over the example and clarify the concept of
‘signposting’.

b) Ask students to do the exercise following the
instructions in the book and compare their answers
in pairs. Feed back as a class. Refer to the Grammar
section: Adverbs that introduce further explanation.

Answers

first of all {B): introduces the first reason why it is difficult
to describe ‘Victorian’

secondly (B): gives the next reason for the difficulty
despite (C): introduces a contrast

then again (C): introduces another complicating factor
moreover (C): introduces another reason why it is difficult
to say what ‘Georgian’ refers to

unsurprisingly (D): indicates that by now the reader will
not be surprised at what he / she reads

Exercise 4: Identifying organization of a text

a) Point out that students will have already identified
particular periods in Exercise 2. Tell them to circle
each period and think about how each one clarifies
the general theme.

b) Follow up by explaining any problems that students
have with the concepts of Victorian, Edwardian and
Georgian times. '

Answers
B Victorian C Georgian (also mentioned: Georgian revival,
gothic, Regency) D Edwardian (and Art Nouveau)

Exercise 5: Concluding a text

Ask students to do the exercise following thé instructions
in the book and compare their answers in groups. Feed
back as a class. .

Answers

Point a is essential: the conclusion should pick up the
main point.

Point b is important as referring back to the main ideas
brings the text together.

Points ¢ and e emphasize the relevance of the text as
they link the issue that is explained in the text to real-life
consequences.

Point d is unsuitable: conclusions should not include new
information.

To raise awareness of the type of exam question that
involves choosing headings, ask students to look at
another text (e.g. the one on page 14) and decide on a
heading for each paragraph.

Have them work in groups to compare their headings
and choose the one they like best.

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework.

Answers
Section A: 2 Section B: 10 Section C: 3 Section D: 5
SectionE: 1 SectionF: 7

Listening: Comparing Ifestyles

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: None

Workbook vocabulary preparation

il Focus: The purpose of these activities is to introduce
I vocabulary related to culture, food, dress and
housing, and highlight the difference between make,
have and do. '

Develop your exam skills (student’s Book p. 33)

Focus: Exercises 1-2 focus on-language used for
comparing and contrasting; Exercises 3-5 train
students to answer multiple-choice and matching
questions in the Listening test on the subjects of
food and weddings.

Use the pot checks to clarify students’ understanding of
the Workbook vocabulary preparation.

Spot check

To reinforce the vocabulary related to culture, do a
word-sorting exercise.

1. Get students to close their books.

2, Write all the words from the word map in
Exercise 2 from the Workbook on the board in
random order: alphabet, block of flats, brick,
concrete, cotton, culture, diet, hat, head dress,
house, national costume, material, pronunciation,
scarf, silk, spicy, sweet, taste, speaking, material,
communication, housing, writing and vegetarian.

Circle the four words that are the main headings:
communication, diet, national costume and
housing.

3. Putstudents in groups of three and have them
write the words under the four main headings.

UNIT 3 DIFFERENT CULTURES 25




4. Have a class discussion to check the grouping of
the words and answer questions about any of
the words.

Exercise 1: Identifying words for comparing and
contrasting
a) With books closed, write this on the board:

Compare your language with English and contrast
your language with English.

Ask students what they think the difference is. After
discussion, point out that compare means ‘to look at
things to see how they are similar and how they are

different’, whereas contrast means ‘to look at things
to see how they are different’.

b) Put students in groups of three and ask them to
make a list of comparing and contrasting language,
e.g. the same as, different from. After a few
minutes, ask students to look at page 33 and the
words in Exercise 1.

c) Play the recording (track 23) and have them
underline the words they hear. Ask students to
compare their answers with each other. Refer to
the Grammar section: Linking words that show
similarities and differences.

Answers
the same as more [common] than much more [open]
in comparison with  [friendlier] than :

Exercise 2: Completing tables

a) The table in Exercise 2 is a good way of practising
adverbs that emphasize similarity or limit similarity.
Point out that these words can all go in front of the
adjective similar, as in the phrase extremely similar.
Refer to the Grammar section: Modifying adverbs
used with comparisons.

b)  Ask students to do the exercise individually and
then check their answers in pairs. Have students
study the sentences under the table carefully.

Answers
To emphasize similarity To limit similarity
very a bit
extremely rather
incredibly quite
exactly not
a little

Exercise 3: Listening for relevant information

a) Draw students’ attention to the Exam information.
Make sure they understand that in this question
type they will not hear the options in the same
order as on the question sheet.

b) Before students listen to the recording, have them
read the question and try to guess the answers, This
prediction is an important step in preparing to
listen. Then play the recording (track 24) and have
them find the answers.

Answers
1f 2e 3d
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Exercise 4: Turning sentence stems into questions

a) Draw students’ attention to the Exam tip. Point out
the technique of changing a sentence stem into a
question.

b)  Students then work individually and turn the
sentence stems into questions. Have them compare
their answers in pairs.

Answers

1 In traditional Indian families, where do the bride and
groom meet for the first time?

2 In India, what did the family of the bride use to give?

3 What has it become popular for Indian families to do
recently?

4 In India these days, how do more and more couples live?

! Exercise 5: Answering multiple-choice questions

a) Have students read the questions carefully and
predict their answers. Then ask them to work in
" pairs to compare what they think the answers to the
questions might be.

b) ‘ Play the recording (track 25) and have students
compare their answers.

Answers
1b 2c 3a 4b

. Extension n
To provide further practice in listening to comparisons
and contrasts, have students take it in turns to give a talk
on two people they know well (e.g. family members).

‘1. Tell students they are going to prepare and then

give a talk comparing and contrasting two people
they know well. Give an example of things they can
say, e.g. My father likes watching football, but my
mother likes watching movies.

2. Give students 10 minutes to prepare and make
notes while you monitor the activity and help with
language.

3. Putstudents in groups of four and let them take it in
turns to give their talk to the rest of the group using
the language introduced in the unit.

J Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit. :

Answers
1b 2b 3a 4d 5g 6waterfestivals 7six 8life,
wealth, luck 9 new year 10 (by) ancient traditions

‘Writing: Culture

Student preparation for this class: Have students
complete the Workbook language preparation
. exercises at home before the lesson begins.




Teacher preparation: Download and print out the
Spot check handout (one per student). For the
Extension activity, prepare bundles of 10-12 blank
slips of paper (one set for each group of four
students). (30 mins) .

Workbook language preparation

Focus: The purpose of these activities is to introduce

common nouns associated with culture, a range of

negative and positive adjectlves and Subject + Verb
.+ Object word order.

Develop your exam skills (student’s Book p. 36)

essay questions. Exercise 6 focuses on generating

Focus: Exercises 1-5 focus on understanding Task 2
ideas for a Task 2 essay. -

Use the Spot check to clarify students’ understanding of
the Workbook language preparation.

Spot check

To check students’ recall of adjectives, put students in
groups of 3—4. Distribute the Spot check handout and
invite students to respond to what they see using the
adjectives listed in Exercise 2 of the Workbook: useful,
dangerous, interesting, tiring, creative, amazing,
amazing, beautiful, harmless, terrible.

Exercise 1: Matching an essay question to a topic
a) Spend 3~4 minutes discussing the Exam information.
Check understanding by asking questions, e.g.

Have you written essays of this type before, either in
English or in your own language?

How long does it normally take you to write 250 .
words in English?

How do you learn about different kinds of social
topics covered in Task 2 exam questions?

b) Askstudents to do the exercise following the
instructions in the book and compare their answers
in small groups.

Answer
¢ free entrance to museums and art gallernes

Exercise 2: Matching a question that has the same
meaning .

Students do the exercise individually and check their
answers in pairs or small groups.

Answer
b How far do you agree that it is a good idea for
museums and art galleries to be free for cultural reasons?

Exercise 3: Understanding cause and effect

a) Highlight the Exam tip. Point out that the exam
question in Exercise 3 includes two opinions, a
cause and an effect. Elicit what they are.

b) Students work in pairs and follow the instructions.

Answer
a To what extent do you agree that if children watch too
much television, they do not learn or develop well?

Exercise 4: Identifying matching opinions

a) Students work in pairs to complete the exercise.
Refer to the Grammar section: Expressing ideas and
opinions.

b) Conduct a straw poll of students’ opinions regarding
statements 1-4: as you read out each statement,
ask for a show of hands if they agree.

c) Follow up by having pairs generate 2-3 ideas of
their own in response to the essay question. Invite
each pair to read out one of their ideas and ask the
class to decide whether they agree or disagree with
the statement in the essay question.

Answers
1D 2A 3A 4D

Exercise 5: Understanding the questions :

a) Draw students’ attention to the Exam tip. Point out
that students lose marks if they write about topics
in general rather than the specific question.

b) Discuss the example. Then have students do the
exercise individually and check their answers in
pairs.

Answers
2Q 3Q 4T 5Q 6Q

Exercise 6: Generating ideas for writing
a) Highlight the Exam tip. Emphasize the importance of
spending some time thinking before beginning to

write. Refer to the Grammar section: Connecting ideas.

b) Students complete the sentences and feed back as a
class.

c) Have students brainstorm more ideas in small groups.
Invite a spokesperson from each group to share one
or two of their ideas with the class. As they do so,
write them up on the board in note form.

d) Students add four or five of their own ideas to the list.
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Suggested answers

1 Traditional culture is important because it helps to keep
a country’s identity alive.

2 Modern culture is important because it helps us
understand the world today.

3 Young people often prefer modern culture but it is not
always better than traditional culture.

4 Both traditional and modern culture are popular so we

should encourage both of them.

Students continue working in small groups. Distribute
10-12 slips of blank paper to each group and ask them to
write down one of the ideas generated in Exercise 6 on
each slip of paper. Ask them to put the ideas in the order
in which they might logically occur in an essay. Circulate
among the groups and ask them to explain their choices.

Practice for the test (60 mins)

This can be assigned for homework. Suggest that
students spend up to 60 minutes on the exercise. Thisis
to allow them to develop the skills they need to produce
good quality work. As students become more proficient,
the amount of time they spend on practice exam tasks
can be gradually reduced until they can complete the
work within the time allotted in the exam.
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Task 2

Model answer

Some people think that young people should spend their
free time on cultural activities/like music, film and
theatre. Others believe that playing sport is better for
young people. In my opinion, both cultural activities and
sports are important parts of life so young people should
do a mixture of both.

Sport gives young people the chance to exercise, which is
important for health reasons. Sport also teaches young
people about rules and teamwork. Cultural activities are
good for the health of the mind and spirit and allow young
people to be creative and experience different worlds.
However, going to the theatre or learning a musical
instrument can be expensive. Sports activities can be less
expensive but can be dangerous and lead to injury.

In my opinion, doing only one type of activity — just sport
or just music, for example — can be bad. Many young
people concentrate on one activity in order to become
the best, like young sports stars. This can put a lot of
pressure on them and make them less interesting than
someone who does a variety of things.

| believe that young péople should have the chance to do
a variety of activities and that a balance of sport and
cultural activities is the best.




‘Speaking: Different cities
Student preparation for this class: Have students

complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: None

Workbook language preparation

Focus: The purpose of these exercises is to introduce
words for places and activities in cities; introduce
phrases to describe cities; focus on syllables and word
stress; and focus on the dlfference between There is
and There are.

Develop your exam skills (Student’s Book p. 38)

Focus: These exercises focus on Parts 1 and 2 of the
Speaking test. Exercises 1-5 train students to-talk
~about everyday topics and to give longer answers at a
natural speed; Exercises 68 train students to plan and
organize ideas when talking about a specific topic.

1  Introduce the unit by getting students to talk about
the pictures on pages 38, 40 and 41 in pairs. Ask them
to talk about what they can see and how it might
relate to the unit topic, Places to live, and the
Speaking section, Different cities. Elicit information
from students and have them guess what the other
sections will be about (e.g. the photo of London
could represent cities; the halls of residence, living
on campus; the basketball court, amenities; the
volunteers planting trees, communities).

2 Use one of the Spot checks to clarify students’

understanding of the Workbook language preparation.

You can use the other Spot check at an appropriate
time during the lesson.

Spot check 1

To check the students’ recall of names for places and
activities in cities, write the words for places from
Exercises 1 and 3 in the Workbook: football stadium,
gallery, harbour, market, museum, shopping mall,
beach, bridge, café, factory, gallery, hotel, park, river,
skyscraper, theatre.

1. Askstudents to tell you which words go with the
sentences you say to them, e.g. You can buy
clothes here (possible answer: shopping mall). You
can swim here (possible answers: river, beach).

2. Once students have become confident with this,
ask them to choose two words themselves and
write two sentences for them.

3. Putstudents in groups of 3—4. The group
members listen to the sentences and guess the
words. You can make the game harder by

removing the words from the board after
students have finished writing their own
sentences. Give them time to have another look
before you do so.

Spot check 2

To check the students’ recall of words to describe
cities, put the following grid on the board:

The people Ilthas.. | Itisnear.. | Itisfamous
are ... for ...

1. Asagroup, students fill in the grid for the city or
town where you are.

2. Then have students work in pairs to describe a
place that they have visited, e.g. on holiday.

Exercise 1: Assessing a written answer to Part 1

a) Have students read the Exam tip before doing the
exercise. Then ask them to read Exercise 1, make
notes individually and compare their answers in
pairs.

b) Discuss the good and bad points of the answer with
the class and explain that Exercises 2—6 will give
them a chance to improve it.

Answers

Good: The grammar is correct and the vocabulary is
appropriate for the topic.

Bad: The answer is too short for Part 1.

Exercise 2: Preparing a Part 1 answer
a) Students work individually on making notes.
b} Students ask and answer the question in pairs. Then

ask them to mingle with other students in the class
to ask and answer the question.

Possible answers

* near the-border, population 100,000
» clean, exciting, friendly

* museums, theatres

o very friendly, people always kind

Exercise 3: Recording a Part 1 answer

If possible, students record their answers using their
mobile phones.

n Exercise 4: Assessing answers

a) Play the recording (track 29). Have students work in
pairs and assess the answer using the table.

b) Students then assess each other’s recording using
the same form.

Answers

The answer is too fast. There are some pauses. There are
no grammar errors. Some words are repeated, e. 8.
capital city, I like, people.
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Exercise 5: Improving answers

a) Organize the students in different pairs to help each
other improve their answers.

b) They then record their answers and discuss the
improvements.

Exercise 6: Assessing and improving Part 2 notes

a) Draw students’ attention to the Exam tip. With
books closed, have them answer questions about
what they have just read, e.g. How long should you
speak for? How many topics do you need to speak
about? How fast should you speak? How long do
you have to think and plan?

b) Have students discuss the notes in Exercise 6 in
groups of three. Feed back as a class.

Answers
e description of country
» other cities | like

The topic card does not ask for this information and
talking about it will waste time.

Exercise 7: Preparing notes for a Part 2 question
Make sure students know what to do. Refer to the
Grammar section: Adjectives. Then give them one minute
to prepare their notes. Be strict about time and they will
improve through practice.

Exercise 8: Improving a Part 2 answer

a) Give students an opportunity to improve their notes.
Point out that they will not have this time in the exam.

b) Tell students you will time them recording their
answer. Give them two minutes. You will probably
find that many students finish early. If so, discuss
with the class how they can learn to speak for the
full two minutes. Give them another opportunity to
record their answers.

To raise awareness of the content of Part 2 questions,
ask students to study the topic cards in Exercise 6 and
Practice for the test. Elicit the similarities and
differences. Ask them to write a similar question and
then work in pairs to ask and answer each other’s
questions.
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Practice for the test (20-30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Part1

Exercise 1
Answers
1a 2d 3b 4f 5c 6g 7e-

Part 2

Exercise 4

Model answer

Yes, last week | went to Dubai and | was there because
| was visiting my best friend. So what | really like about
Dubai was the fact that | was there visiting my friend
and it was a great place. It’s not so far from my
country, first of all, and it is in the UAE. It is near Abu
Dhabi and | flew to the airport there. My friend met
me, and we drove to Dubai. It was maybe one hour
until the outskirts, then the traffic was very bad. In
Dubai, you have to take the car everywhere. We
relaxed and went to the shopping malls, they are great,
and the beaches. We chatted mainly. We hadn’t seen
each other for a long time. And we went skiing! In the
shopping mall, there is a slope. It was interesting
because it has many contrasts. There are lots of poor
people and lots of very, very rich people. There is no
middle class there and wherever you go, there is gold,
too much gold. On the other hand, many people living
there are immigrants.

Writing: Living in cities

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: For Spot check 1, download,
copy and cut up resource material (one set per group
of six students). (15 mins)-

. Workbook language preparation

Focus: The purpose of these exercises is to introduce
words describing urban areas and buildings and’
verbs associated with changes to them; introduce the
present perfect for recent changes that are either still
continuing or relevant to the present; and focus on
comparative and superlative forms. )

Develop your exam skills (student’s Book p. 40)

Focus: These exercises train students to describe two
or more charts, graphs or tables in preparation for
handling one of the question types in Task 1.

*




Use one of the Spot checks to clarify students’
understanding of the Workbook language preparation,
You can use the other Spot check at an appropriate time
during the lesson.

Spot check 1

To check students’ recall of words associated with
urban change, have them play a game in groups of six.

1. Hand out one of the building / urban areas cards
to each student in a group and place the set of
verb cards face down in the middle of the group.

2. Students take it in turns to pick up a verb card
and make a sentence with their building / urban
area, e.g. deteriorate / industrial area: The
industrial area in my town is deteriorating.

3. The other students in the group judge whether
the sentence is grammatically correct and makes
sense. If so, the student keeps the card. If not,
they replace it at the bottom of the pile. The
winner is the student who has the most cards at
the end of the game. Note that sentences should
have some real content, so The industrial area
in my town is deteriorating is acceptable, but The

- industrial area is deteriorating is not.

Spot check 2

To provide practice in using the present perfect, have
students write one sentence about something
unusual they have done in their life (using the present
perfect). They hand in their sentences for you to read
out one by one to the class. Students write down who
they think has done each unusual thing. The winner is
the person who makes the most correct guesses.

Exercise 1: Completing information about a bar chart

a) Remind students that they have already done some
work on trends and statistics in table form in Unit 2.
In this unit they will compare information in the
form of tables, bar charts, pie charts and graphs.
Spend 2-3 minutes discussing the Exam
information. Ask questions, e.g.

Do you have to compare data about different
topics? You read about changes in Summerville in
Exercise 4 in the Workbook. Can you name two
different aspects relating to houses? How might
one change have caused another?

b)  Ask students to discuss the bar chart and two pie

- charts in pairs and make sure they understand the
data. This is an opportunity for them to ask you
questions. Refer to the Grammar section:

Prepositions for when things happen. ’

c) Have them complete Exercise 1 individually and
compare their answers in pairs.

Answers

22000s and 2010s 3 lower 4 cheaper / less expensive
5 cost of refting an apartment 6 entertainment and
food and clothing

Exercise 2: Identifying main trends and details

a) Draw attention to the Exam tip. Point out that the main
trends refer to things in general. The first example talks
about general activities, i.e. spending on ‘other things’.
In other cases the general thing could be the time
frame.

b) Have students complete the exercise in pairs and
check their answers as a group. Point out that this is
an introduction to tables and charts and they will do
more practice in later units.

Answers
2M 3M 4M 5D 6D 7D

Exercise 3: Answering True / False questions
a) Students complete the exercise individually and
check their answers in pairs or small groups.

b) During feedback, have students explain why two
sentences use the present perfect and the four
others the past simple (sentences 1 and 2 describe
periods up to the present; sentences 3—-6 describe
points or periods in the past).

Answers
2F 3F 4T 5F 6T

Exercise 4: Expanding notes

a) Draw attention to the Exam tip. Then focus on how
the notes for item 1 have been expanded: the time
period moved to the beginning of the sentence (but
it could remain at the end); addition of two definite
articles; equals (=) to indicate a change (in this case
using the present perfect); so to indicate
consequence; noun phrase + two nouns changed to
verbs (land use, increase / decrease). Refer to the
-Grammar section: Present perfect.

b) Have students do the exercise individually and
check their answers in pairs or small groups.

Suggested answers

2 From 1990 to 2000, the cost of business land rose only
slightly so the land used for offices in Newton remained
the same. )

3 Since 2000 the cost of business land and the amount of
land used for business have remained relatively stable.
4 The amount of land used for housing in Newtown has
decreased over the last 40 years due to the increase in
the cost of residential land.

5 The amount of land used for offices in Newtown grew
from 1980 to 2000.

6 Between 1980 and 2010, the cheapest type of land in
Newtown was park land.
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Have students pro uce complete summary of the data
in the graph and bar chart on page 41 using the 12
sentences in Exercises 3 and 4.

Practice for the test (30 mins)

This can be done in class or assigned for homework. Tell
students to spend up to 30 minutes on the exercise at
this stage.

Task 1

Model answer

The pie charts and table show 25-year-olds’
accommodation and the availability of different types of
housing in London in the 1990s and 2010s. Since 2010 the
lower number of available 1-2-bedroom houses and flats
has reduced the housing choices for this age group.

Shared accommodation has become the most common
form of housing for this age group in the 2010s. In the
1990s, only around 50% of those surveyed lived in shared
houses or flats. In the 2010s, this number has grown to
around 75% of 25-year-olds living in London. The higher
number could be due to the stable availability of larger
houses and flats during this period.

There was also a drop in the number of people living
alone. In the 1990s, around a quarter of 25-year-olds lived
alone in London. However, from 2010 onwards, the
reduction in the availability of 1-2-bedroom houses and
flats has altered this figure. In the 1990s, there were
34,000 1-2-bedroom houses and 32,000 1-2-bedroom
flats available. These figures have dropped to 12,000 and
10,000 from 2010 onwards.

Finally, living with parents has become less common.
There was a reduction in the number of 25-year-olds
living with parents from around a third in the 1990s to
under a quarter in the 2010s.

Reading:

Student preparation for this class: Have students
complete the Workbook vocabulary praparation
exercises at home before the lesson begins,

Teacher preparation: For the Extension activity, cut
up strips of paper (long enough to write sentences
on); prepare three strips for each student. (10 mins)

Develop your exam skills (Student’s Book p. 43)

Focus: These exercises train students to match
statements or opinions to particular sections of a

text.

Use th’é'Spot checks to clarify students’ understanding of
the Workbook vocabulary preparation.

Spot check

To reinforce vocabulary related to community groups,
do the following activity.

1. Putstudents in teams of four.

2. Give them one minute to write down as many
compounds and phrases as they can containing the
word community (without looking in their books).

3. After one minute, see which team has the longest
list. Have them read out their list and write the
phrases on the board.

Exercise 1: Categorizing vocabulary
a) Have students do the exercise following the
instructions in the book.

b) During feedback, ask them to explain why they
chose to categorize the words as they did.

Answers
Category 1: Category 2: Category 3:
meaning (groups) | pronouns adjectives
organization he educational
community her communal
team they practical
cast she loyal
crowd theirs academic
band them criminal
party mine safe

Creating communities

Workbook vocabulary preparation

_Focus: The purpose of these exercises is to introduce
words related to groups and types of community;
focus on word building and ways of categorizing
words; focus on compound nouns.connected with
groups of people. ;
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Exercise 2: Identifying topics

a) Go over the Exam information on matching
features. Introduce the newsletter and draw
attention to the glossary at the end of the text.

b) Have students think about the example and feed
back as a class.

c) Students do the exercise individually and compare
their answers in groups. Emphasize that several
different answers are possible.

Suggested answers

B new trees

C Oral History / History project / training day

D (events’) sponsors / sponsoring

E fountain damage / graffiti damage / minimizing damage
F Forest Schools / Schools activities

G Egg Roll / Easter competition / Egg competition

Exercise 3: Identifying specific details

a) Remind students of the technique of scanning. Point
out that if they know what they are looking for, they
can find it more easily. Do the first item as a class
and students will find that money is mentioned




directly in A, B and G (you might have to point out
that it is mentioned indirectly (sponsors) in D).

b) Ask students to do the exercise following the
instructions in the book and compare their answers
in groups.

Answers
1A, B,D(sponsoring),G 2D 3E 4F,G 5D,FG
6A,C,D 7B,C

Exercise 4: Identifying paraphrases in a text

a) Point out that paraphrases are an important part of
the IELTS exam as students will have to identify
paraphrases in reading texts.

b) Students do the exercise following the instructions
in the book. Make sure students underline the
paraphrases so you can monitor them as they work.

Answers

1 Lots of new trees have gone in recently.

2 The group will be meeting again and will have the
opportunity to do some practice interviews ...

3 There was a huge response to the Forest Schools
activities ...

4 All sessions must be booked in advance ...

5 The first past the finishing line will win a massive

- chocolate egg!

6 due to popular demand
3 5 | N

To help students develop further awareness of and
confidence in paraphrasing, have them work in groups of
three to write their own sentences for paraphrasing.

1. Give each group member three strips of paper. Ask
each member of the group to choose and write
three sentences from the Warley Woods text — each
sentence on a different slip of paper.

2. The strips should be placed face down in a pile.
Students take it in turns to take a strip and read out
the sentence; the other group members should
paraphrase the sentence.

3. Groups can then discuss which paraphrase they .
think is better.

Answers

1 A—paragraph6 2A-—paragraph4 3 A-paragraph5
4 A—paragraph 1l 5 A~ paragraphs4and 5

6 A—paragraph 5 7 C-paragraph3 8 C-paragraph 2
9 D — paragraph 4

Listening: Living on campus

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins. ’

Teacher preparation: For Spot check 1, prepare three
sets of cards: one set with pictures of the university
services in Exercise 1 of the Workbook, i.e. halls of
residence, library, medical centre and sports centre;
one set with the labels halls of residence, library,
medical centre, sports centre; one set with definitions
1-4 in Exercise 2 of the Workbook. Prepare enough
sets for students to work in groups of four. (20 mins)

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. i

Workbook vocabulary preparation

Focus: The purpose of these exercises is to introduce
vocabulary related to university services; provide
spelling practice; and provide practice-in using
“prepositions of place.

Develop your exam skills (student’s Book p. 46)

Bl Focus: These exercises train'students to listen‘for

& detailed information about locations of facilities and
L to complete sentences; answer short-answer

3 questions;.and label plans.

Use one of the Spot checks to clarify students’
understanding of the Workbook vocabulary preparation.
You can use the other Spot check at an appropriate time
during the lesson.

Spot check 1

To reinforce the vocabulary for university services
and their definitions, use the cards you prepared
before class. .

1. Putstudentsin groups of four and give each
group three sets of cards: pictures, words and
definitions. i

2. Students shuffle the cards and place them face
down.

3. Students take it in turns to choose three cards
and turn them face up. They look for a match of
picture, word and definition. If they get a match,
they keep the set. If they do not get a match,
they put all the cards back.

4. The student with the most sets wins.
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Spot check 2

To reinforce students’ spelling accuracy, give thema

spelling quiz.

1. Putstudents in pairs and tell them they will be
competing against other pairs.

2. Ask students to close their books. Read the
following sentences from Exercise 3 of the
Workbook, repeating the words in italics, and ask
students to spell them correctly:

1 The lecturer told his students to read through
the article quickly.

2 There was a long queue of people waiting at
the medical centre to see the doctor.

3 The university has a number of restaurants.

4 A lot of people enjoy meeting visitors from
foreign countries.

5 To get to the library, take the first road on the
left and keep walking until you get to the end of
the road.

6 The tutor’s office is on the twelfth floor.

3. Check the answers by getting students to come
up and write the words on the board.

4. . The pair with the most correct answers wins.

Exercise 1: Completing sentences

a) Go over the Exam information on sentence
completion. Emphasize the importance of writing
grammatically correct sentences when doing
sentence completion, as well as correct
capitalization and punctuation.

“b) Point out that students should predict what they are
going to hear as this will make the task easier. Tell
them to cover the sentence endings in the box and
complete sentences 1-6 in any way they can which
is grammatically correct.

c) Putstudents in pairs and have them read each
other’s sentences to check grammatical accuracy.
They can then uncover the real endings and
compare answers.

Answers
1 the right 2the corner 3 opposite 4 straight ahead
of you 5 medical centre 6 to the lake

xercise 2: Completing sentences

a) Draw students’ attention to the instruction about
thinking of expressions they could expect to hearin
the exercise. Remind them of the importance of
predicting what they are going to listen to.

b) Elicit how many words they have to write. Then play
the recording (track 31). Students complete the
sentences and check in pairs.

34 UNIT 4 PLACES TO LIVE

Answers

1 of the wood 2 the first floor 3 round the lake

4 across the green 5 Student Union building 6 (right)
next (door)

#3y Exercise 3: Answering short-answer questions

a) Go over the Exam information on short-answer
questions. Check that students understand there is
no need to change the words they hear, but
highlight once again the importance of keeping to
the word limit. )

b)  Ask students to read sentences 1-6 and then play
the recording (track 32). Have them compare
answers in pairs.

Answers
1ground floor 2 meet friends 3 fourth floor 4 on
campus 5 four 6 play football

39 Exercise 4: Labelling a plan

a) Go over the Exam tip. Emphasize that the
information learners hear will be in order.

b) In pairs, have students make true sentences about
the facilities they can see in the picture, e.g. The
theatre is near the Student Union. Point out that
this is preparing them for the listening exercise and
they can use strategies like this in the exam.

c) Play the recording (track 33). Feed back as a class.

Answers
1D 2A 3B

To provide further bractvce in Ilsténing for prepositions of
location and labelling places, pair students up to label
plans of a university campus.

1. Onthe board draw a simple plan of a university
campus with shops (labelled) in the middle, a road
and a bus stop. Ask students to copy the simple plan.
Then, working individually, they should add the
following.campus facilities to the plan: sports centre,
lecture theatre, Business School, theatre and bank.

2. Students then take it in turn to describe their plans.
The student who is listening should start with a
clean plan and add the facilities to it as the other
student describes the campus.

3. When they have finished, they compare their plans
to make sure they understood their partner
correctly. :

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tip in the unit.

Answers

1A 2B 3E 4C 5onlinecatalogue 6anumber
7 plan 8 (student) ID card 9 makes a beep /sound /
(it) beeps 10 prints a ticket
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Writing: Films

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: For Spot check 1, download and
copy the handout (one per student); for Spot check 2,
download, copy and cut up the cards (one set of three
circles per student). (20 mins)

Workbook language preparation

Focus: The purpose of these exercises is to introduce
common words for talking about films;,ihtroduce
percentages and fractions and how to use them to
describe viewing figures.

Develop your exam skills (student’s Book p. 48)

Focus: These exercises train students to read and
correctly interpret pie charts: how to compare pie’
charts and write a summary in preparation for one of
the questioh types in Task 1.

i

| Introducti
1 Introduce the unit by getting students to talk about
the pictures on pages 50, 54 and 55 in pairs. Ask
them to talk about what they can see and how it
might relate to the unit topic, Arts and -Media, and
the Writing section, Films. Elicit information from
students and have them guess what the other
sections will be about (e.g. the photo of a book

is self-explanatory; the TV screen and the studio
can relate to TV / films or radio broadcasts.

2 Use one of the Spot checks to clarify students’
understanding of the Workbook language preparation.
You can use the other Spot check at an appropriate
time during the lesson.

Spot check 1

To reinforce understanding and recall words related
to films, distribute the Spot check 1 handout and have
students complete the information individually. Then
put students in groups of four to discuss the films
they have chosen.

Spot check 2

To provide further practice in using quantifiers, play a
mingling activity.

1. Hand out a set of three incomplete circles to
each student.

2. Ask students if they can make one complete
circle from what they have. (They can't.)

3. Tell students to ask each other for what they
need, e.g. Have you got three quarters of a

circle? If the answer is Yes, the other student
asks for what he / she needs. If the answer is Yes,
they exchange cards. If the answer is No to either
question, they both find another student to ask.

Exercise 1: Understanding a pie chart

a) Spend 2-3 minutes discussing the Exam information.
Remind the students that they have already looked at
pie charts in Unit 4. Ask questions, e.g.

What percentage does a complete circle represent?

What'’s another way of saying ‘a share of the pie’?
(Answer: proportion)

What does each share or proportion represent or show?
Why is it useful to see these different categories?
Are they only compared as percentages?

b) Ask students to do the exercise following the
instructions in the book and compare their answers
in pairs. )

c) Follow up by asking students to identify the
sentence that uses an approximate amount
(sentence 4). Elicit how students can see this is less
than 25% (because the angle of the share is less
than 90 degrees).

Answers
2A 3B 4A 5B 6A

Exercise 2: Giving approximations
a) Draw attention to the Exam tip. Link this with what
you discussed about item 4 in Exercise 1.

b) Before students begin, highlight the language used to
describe the categories, e.g. 13-24 years (between 13
‘and 24 years old). Elicit how to write 55+ years (over
55 years old). Highlight the example sentence.

c) Students do the exercise individually and check their
answers in pairs.

Suggested answers

Just over a third of cinema visitors are between 25 and
39. '

Almost 25 per cent of cinema visitors are young people
aged 13 to 24 years old. ‘

Just under a quarter of people who visit the cinema
are between 13 and 24 years old.

Nearly a third of people who visit the cinema are over
55 years old. :

Exercise 3: Comparing pie charts,

a) Spend 2-3 minutes discussing the Exam information
on page 49. Elicit any language the students might
need, e.g. more / less than, increase [ decrease in / by,
and / but.

b) Have them do the exercise. Draw attention in

feedback to the use of to and by, an important
distinction when discussing data such as that used
in pie charts. Refer to the Grammar section:
Modifying adverbs used with comparisons.
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Answers

2T 3F 4T 5F 6F 7T 8T 9F 10T

1 The pie charts show how many people watched films in
different formats in 1992 and 2008.

3 Fewer people watched films on television in 2008 than
in 1992. / More people watched films on television in
1992 than in 2008.

6 There was a large increase in the number of people
watching films on DVD from 1992 to 2008.

9 From 1992 to 2008 the number of people watching
films on television decreased by just over 50 per cent.

Exercise 4: Analysing pie charts

a) Point out that some of the gaps in Exercise 4 can
have different answers. Say a quarter and elicit the
alternative: 25%; say approximately and elicit the
alternative: about. Refer to the Grammar section:

Nouns for describing quantities in graphs and charts.

b) Have students do the exercise in small groups and
feed back as a class.

Answers ]
2story 3cost 4aquarter/25 percent 5about/
approximately 6 Two thirds / 66 per cent 7 five
per cent 8 proportion / number / percentage

9 approximately / about " 10 per cent

Conduct a 5|m|Iar survey of reasons for buying films
among the class and create two pie charts to serve asa
writing prompt.

1. Putstudents in two groups, male and female, and
have them conduct separate surveys into reasons
for buying films. Each student in a group should give
just one main reason.

2. Get each group to draw a pie chart of their findings
and then discuss whether they think they are
representative of a bigger sample. Have them
adjust the charts to what they think is more
representative.

3. Have one student from each group draw their pie
charts on the board and discuss whether they are
happy with the result.

4. Ask students to think about how they could use the
model in Exercise 4 to write a summary. Point out
that they would have to add language such as we
think / feel at each stage of the summary.

5. Give students 20 minutes to write up their
summaries following the model in Exercise 4.
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Practice for the test (30 mins)

This can be done in class or assigned for homework.
Suggest that students spend up to 30 minutes on the
task to allow them to develop the skills they need to
produce good-quality work. As students become more
proficient, the amount of time they spend on practice
exam tasks can be gradually reduced until they can
complete the work within the time allotted in the exam.

Task 1
Model answer

The pie charts show the proportions of Oscar winners for
seven different genres of film in 2003 and 2008. Between
2003 and 2008, the proportion of films that won Oscars
changed for nearly all the genres. In particular, many
more action films and science fiction films won Oscars in
2008 than in 2003. The proportion of thrillers that won
Oscars went down from about half of the total in 2003 to
a third in 2008. The number of horror films that won
Oscars also decreased by about half from 2003 to 2008.
Action, documentary, romance and science fiction films all
increased their share of Oscars between 2003 and 2008.
Action films increased from about 20 per cent of the total
in 2003 to almost a quarter in 2008. The proportion of
Oscar winners for documentaries, romance and science
fiction all increased by approximately fifty per cent
between 2003 and 2008. The percentage for comedy
films that won Oscars stayed the same in 2003 and 2008
at about 5 per cent.

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: For the Extension activity,
source and photocopy two texts-about literature, e.g.
book reviews, of an appropriate level of difficulty
(200-300 words). (25 mlns)

Workbook vocabulary preparation

Focus: The purpose of these exercises.is to introduce
words for types of books and to provide practice in
deducing meanings of words by focusing on word
parts, e.g. auto-, -graphy.

Develop your exam skills (student’s Book p. 51)

questions that involve completing sentences with

Focus: These exercises train students to answer exam
words from a passage.




 Introductio
Use Spot check 1 to clarify students’ understanding of
the Workbook vocabulary preparation. You can use

Spot check 2 at an appropriate time during the lesson.

exercises without using dictionaries. As you
monitor, find out and discuss any strategies
students are using.

Spot check 1

To check students’ understanding of vocabulary
related to different genres of books.

1. Putstudents in two teams.

2. Write the first three or four letters of a word
from Exercise 1 or 3 in the Workbook on the
board, e.g. mys-. The first team to complete the
word correctly (mystery) wins a point. Teams can
then suggest other words that start with the
same letters, e.g. mysterious. They get another
point if they can use the words in a sentence
about books or literature, e.g. The stories in
mysteries are about mysterious events.

Spot check 2

To reinforce the vocabulary from the Workbook and
to extend it, do the following activity.

1. Askthe students for examples of the following:

¢ nouns that relate to the arts and that begin
with bio- or dia-, or that end in -graphy, e.g.
biography, autobiography, dialogue,
photography, bibliography. Accept any correct
answers,

¢ types of books. You can help students by
asking them to imagine that they are looking
at their bookshelves at home or that they are
in a book shop looking at the different
sections, e.g. biology textbooks, business text-
books, science fiction, romance, self-help
guides, horror, drama, dictionaries, cook
books, fantasy, biographies, children’s books,
books about health / architecture /
photography.

2. Write 15 of the students’ answers on the board.
Then drill them in the correct pronunciation.

3. Ask students to work in pairs and write the
words on the board in the correct categories.
The first pair to complete the task wins.

Fiction Non-fiction Other
e.g. horror | e.g. books about e.g. dialogue
photography

4, Check answers as a class.

Exercises 1 and 2: Synonyms and antonyms

a)

Go over the Exam information on completing
sentences and draw attention to the Exam tip. Give
students a few minutes to discuss whether they find
synonym and antonym exercises difficult and
whether they have any strategies for doing them.

b) Students do Exercises 1 and 2 individually and check

their answers in pairs. Encourage them to do the

Answers
Exercise1l: 1d 2a 3f 4g 5c 6b 7e
Exercise2: 1d 2a 3e 4c 5f 6b

Exercise 3: Identifying similar meaning

a) Point out that references to information in a text
can use longer phrases or definitions. Explain that
these are not necessarily synonyms or antonyms,
but may just be different ways of referring to the
same thing, as in the example. Sometimes these
references explain what the more difficult words
mean so they may be similar to dictionary
definitions. It is important that students look for
explanations in the text when they come across
words or phrases they do not know.

b) Ask students to do the exercise following the
instructions in the book and compare their answers
in groups.of three or four, checking answers in a
dictionary if necessary. Monitor students while they
do the task.

Answers

1 E-books, or books that are read on a digital device
rather than as a print book, are growing in popularity.
2 These types of books can be read on a variety of
computers or on e-readers, mobile electronic devices
that are made especially for reading books.

3 E-readers are light and easy to carry, and that is just
one of the advantages of these electronic devices.

4 There was a decline in sales of e-readers a few years
ago, but this fall lasted only for a short while.

5 Many e-readers include software which lets readers
buy and borrow e-books from libraries and shops
directly; they don’t have to waste time downloading
them onto a computer first.

Exercise 4: Scanning for synonyms

a) Remind students of the scanning they did in Unit 1

: and emphasize that it is a key skill needed for the
exam. Draw their attention to the Exam tip.

b)  Ask students to do the exercise individually,
following the instructions in the book. Give them 90
seconds to scan the text and then see how many
words they managed to find. It will help if they
underline each word in the text as they find it.

c) Follow up by putting students in groups and asking
them to identify what helped them find the words
or synonyms. Strategies may include looking for
similar parts of speech, e.g. crammed and full
(adjectives); similar verb forms, e.g. stopping and
preventing; word parts, e.g. re-read; singular / plural
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nouns, etc. Refer to the Grammar section:
Prepositions for talking about the purpose or
methods.

Answers

1 enjoy — delight in 2 full —crammed 3 re-read (same)
4 assemble — collect 5 interest (same) 6 stopping —
preventing 7 small — compact 8 outweigh (same)

9 mobile (same) 10 permits —allows 11 useful — handy
12 unknown — unfamiliar 13 worsens — declines

14 larger — bigger 15 odd (same)

1. To provide further practlce in scanning to find words
in a text, ask students to select ten words from
another reading text. Put students in two groups
and give each group a different text that you have
brought along to class.

2. Students write down the ten words they have
chosen in a list to give to a student in the other
group.

3. Pair up each student with someone from the other
group and have them swap word lists and texts.
They then work individually to try to find all the
words on their partner’s list in 60 seconds.

4. Have a discussion about what sort of words
students selected, whether their partner found the
words easy or difficult to identify in the text, and
why that is. Have them think about strategies that
can help to locate words, such as focusing on the
first two or three letters of words as they search
rather than trying to look for whole words.

Workbook language preparation

Focus: These exercises introduce language for talking
about TV and radio programmes: introducing words
and phrases for types of programmes; introducing
words and phrases to describe programmes; and
focusing on adverbs of frequency.

Develop your exam skills (Student’s Book p. 54)

Focus: These exercises focus on Part 2 of the
Speaking test, where students will speak about a
topic. Exercises 1-3 focus on key words and talking
from notes; Exercises 4—6 focus on-organizing
answers and provide an opportunity for-speaking
practice.

Introduc‘ |on
Use one of the Spot checks to clarify students’
understanding of the Workbook language preparation
exercises. You can use the other Spot check at an
appropriate time during the lesson.

Spot check 1

To check students’ recall of words to describe types of
programmes, do the following activity.

1. Put the following table on the board:

presenter | questions information guests | characters
about
things that
really
happen(ed)

game shows

Soap operas

the news

talk shows

documentaries

" Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers
1 findings / scientific findings 2 passive
3 analytical skills 4 higher education 5 understanding

Spea kmg TV and rad io
program mes
Student preparation for this class: Have students

complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: None
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2. Ask students: Which type of programme can
have (word from the top row)? Students answer
with a word from the column on the left. Put a
tick (V) in the right places in the table, e.g. game
shows, the news, talk shows and documentaries
can have a presenter, so there should be four
ticks in the presenter column.

3. Askindividual students questions about the
words on the left, e.g. Do you watch the news?
What is your favourite soap opera?

Spot check 2

To practise adverbs of frequency and word order, do
the following activity.

1. Askstudents to think about the types of
television programmes they watch.

2. Show them what you want them to do by writing
the following sentences on the board:
| often watch documentaries. They are usually
about animals. | sometimes watch programmes
about people too. I rarely watch documentaries
about places. They are always boring.




3. Ask them where the adverbs and verbs are in the
sentences on the board and underline them.

4. Ask them to use the underlined adverbs of
frequency to write five sentences of their own
about the programmes they watch. They must
make sure that all five adverbs are used.

5. Then ask students to work in pairs and to check
that the sentences are correct by reading them
out to each other and checking the order of the
verbs and adverbs.

Exercise 1: Matching key words to model notes
a) Go over the Exam information about Part 2 of the
Speaking test and then have students do the

exercise individually.

b)  Students discuss in pairs how the notes would help
them talk without pausing as they give an organized
answer, During feedback, highlight the Exam tip.

Answers

type of programme: 3
favourite parts: 1
who: 5

explain what: 2

extra note: 4

Exercise 2: Assessing a Part 2 answer

a) Have students read the question in Exercise 1 again,
and then discuss in groups what they think of the
answer. [t is important that they come to their own
conclusions.

b) Elicit views and discuss as a class.

Answers
1 F - Favourite parts is missing.
2 F—The order in the answer is:
e explain what you learnt: she was from a poor
family ... she had no qualifications from school ...
- she lived in different countries ... she now lives in
her hometown and she writes there.
¢ who you watched it with: / watched it with my
classmates.
o type of programme: It was a documentary and it
was about a famous writer.
3 F~The answer is out of order and incomplete.

Exercise 3: Assessing a second Part 2 answer

a) Askavolunteer to read the example answer. Elicit a
few quick opinions of what students think of the
answer before doing the True / False tasks.

b) Have students compare their answers in pairs.

c) Discuss answers as a class. Make sure students
understand what makes a good answer.

Answers
1T 2T 3T

Exercise 4: Finding phrases for giving examples

and organizing a text

a) Have students find the answers and then check in
pairs. Refer to the Grammar section: Using adverbs
to say how often you do something.

b) Discuss how students can incorporate this language
into their own answers.

Answers
Giving examples: A good example of this is ...; for example, ...
Organizing the answer: Firstly, ...; Finally, ...

Exercise 5: Planning a Part 2 answer
a) Give students one minute to write their notes.

b) Have them discuss their notes in pairs while you go
round monitoring and helping as appropriate. Point
out the importance of clear, concise notes.

Exercise 6: Recording and assessing a Part 2 answer
a) Highlight the Exam tip. Discuss reasons why this is
important. :

b) If possible, have students record their answers and
then listen to what they have done.

¢) Give students a few minutes to identify and practise
at least one way of improving their response,
recording their answers if possible. Ask them to
listen to their first and second attempts and note
any improvements.

 Extension a s) |
To provide practice in answering the Speaking test Part 3
questions:

1. Askstudents to write three follow-up questions for
this task card, based on what their partner said.

- 2. Have students ask their partners the follow-up

questions and answer the questions they are asked.

Practice for the test (20-30 mins)
This can be done in class as pairwork or assigned for

homework. Remind students to look back at the Exam
tips in the unit.
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Part 1

Exercise 1

Model answers
When did you last watch television?

| watched television yesterday. | finished my homework
and | watched a couple of soap operas with my friends,

What do you usually watch on television?

| usually watch reality TV shows or game shows. |
sometimes watch drama series too.

What are some popular programmes in your country?

TV is very popular in my country. There are lots of
channels. Soap operas are very popular. Everybody
watches them.

Why do you think some TV programmes are popular?

| think soap operas are popular because we like watching
characters in real life. The characters are like friends or
neighbours. It’s good entertainment because it’s
sometimes relaxing and sometimes exciting.

ngstenmg Commumcatmg
lnformatlon

Student preparatlon for thls class Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: None

Workbook vocabulary preparation

Focus: The purpose of these exercises is to introduce
vocabulary related to crime; provide practice in using
collocations for crime words; and provide listening
practice for when words are linked together.

Develop your exam skills (student’s Book p. 56)

Focus: These exercises focus on thinking about
question words in the Listening test and answering
a range of different question types: short-answer
questions, table completion and multiple choice."

Use the Spot che6i< to clarify students’ understanding of
the Workbook vocabulary preparation.

Spot check

To reinforce crime words, do the following activity.

1. Askstudents to draw four columns on a piece of
paper with the headings person, verb, weapon,
adjective. (You will need to teach the word
weapon.)

2. With books closed, read out the following words
from the Workbook: break into, thief, shoplifter,
knife, gun, gang, pickpocket, crime, burglar,
dangerous, careful, steal, rob, attack, safe and
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robber. Ask students to write the words in the
correct column. If a word does not seem to go into
a column, they should write it outside the
columns.

3. Putstudents in groups of three to compare their
answers.

4, Check students’ answers by asking them to come
and write their answers in the correct column on
the board.

5. Check the meaning of words which do not fit into
the columns, e.g. gang.

Exercise 1: Predicting answers from key words

a) Draw students’ attention to the Exam information
and the Exam tip. Highlight the importance of
underlining the question words and the key words
in questions before they listen in the exam.

b)  Ask students to underline the important words in
the questions and predict the answers. Point out
that you do not expect them to guess correctly, but
that they should still only write a maximum of four

* words. Have them compare their answers in pairs.

Answers

1 What is the most common crime in the UK?

2 What two forms of theft does the police ofﬂcer
mention? v

3 Why are people in more danger when they are abroad?
4 What should people |eave in the hotel when they are

on holiday?
5 What kind of mobile is popular with thleves?

Exercise 2: Answering short-answer questions
a) Play the recording (track 37) so students can check
their answers.

b) Discuss how accurate their predictions were and
how it helped with the listening.

AR TR

Answers
1theft 2 robbery, burglary 3 don’t know country
4 passport and money 5 smartphone .

Exercise 3: Completing a table

a) Make sure students underline the headings and
check they understand what they will write in each
column (words or numbers).

b)  Play the recording (track 38) and ask students to
compare their answers in pairs.

Answers
USA-911 Australia—~000 Germany-112 India— 100

Exercise 4: Answering a multiple-choice question
a)  Ask students to read what the security officer says
and then choose the best answer, a, b or c.

b) Have them discuss their choice and the reasons for
it. Don’t confirm at this stage.




Exercise 5: Understanding multiple-choice
questions

a) Students read the answers and explanations. Refer
to the Grammar section: Using adverbs to say how
often you do something.

b) Have a class discussion about why students make
the wrong choices in multiple-choice questions and
how to avoid them.

Exercise 6: Answering multiple-choice questions
a) = Ask students to predict the answers before they
listen and let them compare their predictions in
pairs.

b) Play the recording (track 39) so that they can check
their answers.

Answers
1c 2a 3¢ 4c

To provide further practice in listéning to numbers, ask
students to dictate telephone numbers to each other.

1. Have students write down five telephone numbers
that they know. (They could use their mobile
phone number if they have one.)

2. Students take it in turns to dictate their telephone
numbers to their partner.

3. Make sure they check the numbers by having the
second student read the number back to the first
student.

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tip in the unit.

Answers

1india 2 handbagtheft 3 Latin America 4 guncrime
5 expensive jewellery 6 lonely places 7 cash machines
8c 9b 10b
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Speaking: The weather

Student preparation for this class: Have students’
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: Download and copy the handout
for Spot check 1 (one copy for each group of three or
four). Have enough board pens so that there is one for
each group of three or four students. You also heed
something to stick paper up with. Do the same for the
Spot check 2 handout (one copy for each student).

(15 mins)

Workbook language preparation

Focus: These exercises introduce language for talking
about the weather: introducing words related to
weather and phrases to talk about the weather; .
focus on the pronunciation of vowel sounds; and
focus on the difference between can and can’t.

Develop your exam skills (student’s Book p. 58)

Focus: These exercises focus on Parts 1 and 2 of the
Speaking test. Exercises 1-3 improve students’ ability
to understand general questions, to give relevant
answers and to expand their answers; Exercises 4-8
focus on giving fluent and organized answers and on
including extra information using relevant language.

1 Introduce the unit by getting students to talk about
the pictures on pages 60 and 62 in pairs. Ask them
to try to describe the different aspects of the
natural world they can see. Elicit descriptions from
students as a class.

2 Use one of the Spot checks to clarify students’
understanding of the Workbook language preparation.
You can use the other Spot check at an appropriate
time during the lesson.

Spot check 1

" To check students’ pronunciation of words to describe
weather and to help them remember the words, do
the following activity.

1. Tell students they are going to do a ‘running
dictation’. The first group to write all the
sentences (related to the weather, months and
seasons) on the board will be the winner.

2. Putstudents in groups of three or four. Each
group chooses a group member to write
sentences on the board. The other students
stand in their groups at the back of the
classroom.

3.  Stick up a handout at the back of the class for
each group.
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4. Ask group members to take it in turns to
memorize one sentence and to go to the front of
the class to tell their team member what it is.

If they have forgotten something, they need to
go to the back of the room again, memorize that
part and go to the front again. )

5. When the sentence is on the board, they go back
and touch the next person on the shoulder. This
person can now start with the next sentence.

6. Make sure you know in which order the groups.
finish, but end the game when all the groups are
done. You could also have students who have
written the sentences on the board read them
out in turn and check for any spelling mistakes.

Spot check 2

To practise the use of can and can’t, do the following
activity.
1. Give each student the handout for Spot check 2.

Ask them to put the words in the right order by
writing the sentences.

2. Ask students to read their sentences out loud.
Make sure that they pronounce them clearly:
they need to put emphasis on the verb that
follows can /kaen/, but when they say can’t
/ka:nt/, the stress is on can’t itself.

Answers

1 You can swim outside in summer.

2 In cold weather you can’t go out.

3 When it’s sunny, you can sit outside.

4 You can go skiing when it snows.

5 You can’t play tennis outside when it is rainy.

6 The weather can change quickly in the mountains.

) Exercise 1: Assessing Part 1 answers

a)  Go over the Exam information to remind students of
Parts 1 and 2 of the Speaking test.

b) Students do the activity before listening and
checking their answers.

Answers

1 a - Answer b does not say how many seasons.

2 b - Answer a is not relevant. The question is about the
season, not the type of weather.

3 a—In Answer b, the speaker doesn’t say how he / she
feels. h

4 b - In Answer a, the speaker doesn’t understand the
question. He / She thinks the question is Do you like it
when it’s hot?

Exercise 2: Extending Part 1 answers

a) Draw attention to the Exam tip. Elicit a possible
expansion for the answer to the first question in
Exercise 1 as a class.




b) Have students follow the instructions in the book
and match the expansions to the correct answers in
Exercise 1.

Answers
12 21 34 43

Exercise 3: Answering Part 1 questions
Have students do the exercise individually and check the
answers.

Exercise 4: Assessing a Part 2 answer

Have students do the exercise individually and check the
answers in pairs. Refer to the Grammar section: Talking
about possibility. ’

Answer
2 It doesn’t include much extra information.

Exercise 5: Expanding a Part 2 answer

a) Have students do Exercise 5 individually and then
check answers in pairs.

b)  During class feedback, discuss whether there could
be any further expansions in the answers.

Answers
1d 2c 3a 4b

Exercise 6: Practising a Part 2 answer

a) Students work in pairs and write two more
expansions.

b) Have them continue in pairs to practise giving the
answer. Encourage them to read it-naturally by
looking at each sentence and then saying it from
memory. -

Possible answer

I'd like to describe my favourite type of weather. My
country has three seasons and there are lots of types of
weather. It's a difficult choice for me, but | think my

favourite is wet weather. | prefer this to the dry weather.

Yes, wet weather is my favourite. | like going shopping
when the weather is wet because the shops are all -
indoors. | also like cooking delicious meals for my family
when there’s lots of rain. My favourite meal is a
traditional dish with chicken and rice.

| often experience this weather in other countries. | like
travelling in Europe and | always take my umbrella with
me. The wet weather lasts for a long time there. It's
different from my country as the rainy season only lasts
for two months. It lasts from May to June.

This weather is good for relaxing. For example, you can
stay at home and just watch television. You can chat to
your friends online too. | speak to my friends for two or
three hours.

Exercise 7: Preparing a Part 2 answer
a) Give students time to prepare. Go round while they
work, monitoring the class and helping as appropriate.
b) Have students work in pairs to practise answering
the question.

Exercise 8: Recording and assessing a Part 2 answer

. Students record their answers if possible. Then they
listen to a partner’s recording and discuss how they
could improve it.

To br;ovide further practice in ansWering questions about
the weather, do the following activity.

1. Ask students to write down three questions they
could ask each other about the weather. If they are
from different countries, they could ask for
descriptions of the weather and the seasons. If they
are from the same country, they could focus on
asking about likes and dislikes and activities.

2. Students mingle with each other and ask each other
their questions. If an answer is not exactly what
they have asked for, or if they think it is too short,
they should ask again.

Practice for the test (20-30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Part 1

Exercise 1

Model answers

1 My country has four seasons. They are spring, summer,
autumn and winter., .

2 The weather in my country is very dry. There’s a rainy
season in January and February.

3 | feel very sad on rainy days. | can’t go outside.

4| like going to the beach when it’s hot. | can go swimming
or meet friends there,
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Part 2

Exercise 2

Model answer

I'd like to describe my favourite season in my country. My
country has four seasons and there are lots of types of
weather. | think my favourite season is spring: | prefer
this to summer. Spring lasts for about three months.

It 1asts from March to May, Some people think that spring
is short and only lasts for about two months. Maybe this
is true.

| really like the weather in spring. It’s often warm but it’s
sometimes very hot. It’s often cold too. There's lots of
rain in spring. | like the different types of weather
because you can’t answer the question ‘What’s the
weather like today?’. We don’t know! It’s different from
.other seasons in my country because it changes quickly.
On Monday it’s sunny, but on Tuesday there are
thunderstorms.

In summer, the weather is always hot. In autumn, the
weather is usually cold and dry. In winter, it’s always very
cold and windy. Winter makes me feel sad.

The main reason why spring is my favourite season is
that there’s lots of sun and you can do sports outside

or just enjoy the warm weather with friends. Spring is
also the end of winter, which | don’t like.

Listening: The ocean as a
_natural resource

Student preparation. for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins. -

Teacher preparation: Prepare definitions for the
words in Exercises 1 and 2; they should be simple
enough for students to understand.:(20 mins)

Workbook vocakbulary preparation

Focus: The purpose of these exercises is to introduce
language related to the ocean and resources from the
the ocean; focus on the language for describing
trends and statistics and the adjectives, adverbs,” -
verbs and nouns used in describing graphs.

Develop your exam skills (Student’s Book p. 60)

unknown words and how to guess their meaning;

Focus: Exercises 1 and 2 focus on how to deal with
Exercise 3 trains students to label diagrams.

Use the Spot check to clarify students’ understanding of
the Workbook vocabulary preparation.
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Spot check

To reinforce the vocabulary relating to ocean life and
natural resources, play a class game.

1. Putall the words from Exercise 1 in the
Workbook on the board in random order:
natural gas, trawler, offshore drilling, oil rig,
net, wave power, fuel, fish farm, gas pipeline,
underwater turbine, energy.

2. Put students in groups of three and tell them
they are in a team competition.

3. Say ‘number 1’ and read out one of your
definitions of the words without saying which
~word'it is.

4. Students consult each other and write down the
word they think is being defined. Make sure you
keep a note of the number of the word you
define.

5. Move on to number 2 and read the next
definition. Continue until you have defined all 11
words.

6. Check the answers by asking students which
word they wrote for number 1 and so on. If you
have a strong class, you could ask students to try
to remember the definitions you read out.

Exercise 1: Guessing the meaning of words

a) With books closed, start a class discussion about
what students can do when they don’t know the
meaning of a word. Elicit words students don’t know
or are not sure of and write them on the board. Ask
them how they can guess if it is a noun or an adjective,
and elicit some common endings for nouns and
verbs. Then ask students to open their books and
read the Exam tip.

b) Have students read and discuss the example. They
then read the sentences carefully and make notes
of the new words in their notebooks, saying what
they think the meaning is and why.

¢} Have students work in groups of three to explain
each word and how they guessed the meaning.

Answers

1 underwater (sub = under, marine = sea)

2 not deep (fixed rigs need to rest on the sea bed)

3 fish farming (aqua = water, culture = growing)

4 journey down (to the ocean floor), shown (has + verb)

Exercise 2: Identifying parts of speech

a) Have students complete the table, putting the
words in the correct column. They then discuss their
answers in pairs.

b) Check students’ answers in a class discussion.

Answers
Noun Adjective Verb
aquaculture submarine revealed
descent shallow




i Exercise 3: Labelling a diagram

N a) Vocabulary in such questions as those in Exercise 3
can be difficult, so it is important to do some
preparation activities before listening. Have
students work in pairs and write down as many
words as they can relating to the diagram at the top
of the oil rig, things they can see (e.g. windows,
helicopter) or things connected with it (e.g. ocean,
oil worker). Point out that they should also use
words that help them describe what they see (e.g.
legs) as such words might be used by a speaker and
will help the listener label the diagram.

b)  After students have shared their words, play the
recording (track 44). Give students time to think
about their answers and play the recording again.
Ask them to compare their answers.

Answers
1 derrick 2 helicopter pad 3 support tower 4 crane

To prowde further practlce in guessing the meanings of
words, play the definitions game.

1. Putstudents in teams of four and give each teama
dictionary.

2. Students work together to choose four hew words
from the dictionary, ones that other students won’t
know, and write four definitions for each of these
words; one of them should be correct and the
others should be false. Monitor the activity and help
the students with their definitions.

3. One team goes first; they write their word on the
board and read their four definitions to the class,
the other teams have to try and guess which
definition is correct. The teams take it in turns to
read their definitions.

4. Give points to the teams who choose correctly, The
winning team is the one with the most points when
all the teams have given their definitions.

Teacher preparation: For Spot checks 1 and 2,
download, copy and cut up resource materials. For
Spot check 1, prepare one set for each group of 3—4
students; for Spot check 2, prepare one set for each
pair of students. (15 mms)

Workbook language preparation

common words associated with the natural world

Focus: The purpose of these exercises is to introduce
andintroduce the passive for describing a process.

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers

11,000 metres 21940s 3 1960 411,000 metres

5 pilot’s 6 batteries 7 panel of lights 8fin 9 surface
of earth 10 minerals for industry

z;';ertmg Naturav'.fandfunynat
jprocesses ‘ o

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Develop your exam skills (student’s Book p. 62)

physical process in preparation for handling one of -

Focus: These exercises train students to describe a
the question types in Task 1.

Use one of the Spot checks to clarify students’
understanding of the Workbook language preparation.
You can use the other Spot check at an appropriate
time during the lesson.

Spot check 1

To check students’ recall of words associated with the
natural world, put them in small groups so they can
put the images of the words in alphabetical order. To
make this more interesting, you can have the groups
competing to finish first.

Spot check 2

To provide further practice in using the passive, have

students work in-pairs to complete the six sentences

using the 18 phrases. Distribute a set of phrases to each
pair and have them produce six passive sentences.

Exercise 1: Preparing to write about a process

a) Spend 2-3 minutes discussing the Exam
information. Ask questions, e.g.

Why is it important in your studies that you can
describe a process?

Have you seen any diagram that illustrates a
process?

When describing a process, are all the verbs in the
passive?

b) This exercise gets students thinking logically about a
process. It also provides input on how to write
_ complete sentences in the passive from notes in
preparation for Exercise 2. Have students do the
exercise individually and check in pairs.

Answers
a7 b3 ¢c8 d1 e2 f5 g4 h6

Exercise 2: Describing a process
a)  Go through the instructions carefully. Draw

attention to the two procedures for transforming
the labels:

UNIT 6 THE NATURAL WORLD 45




o full sentences from notes
» change from active to passive.

Point out that students should label their own
diagrams in a similar way, i.e. in reduced note form
with minimum use of articles and prepositions.

b) Have students compiete the sentences in pairs and
then check answers in small groups. When checking,
they should pay particular attention to the use of
articles and prepositions.

Suggested answers

2 Magma erupts from a crater at the top of the volcano.
3 The magma is changed / changes into lava.

4 An ash cloud forms above the volcano. / An ash cloud is
formed above the volcano.

5 Lava flows down the side of the volcano.

6 Many trees are killed by the lava.

Exercise 3: Adding signposting language
a) Highlight the importance of the words first, first of
all, etc. in sequencing a text. (Students might want
to check that firstly can also be used.) Have students
discuss the diagram in pairs and clarify anything
they find unclear. Refer to the Grammar section:
. Sequence markers. :

b)  Students then work individually to complete the
gapped text. Elicit answers sentence by sentence,
complete with words and phrases that show

sequerice.

c) Have students write more sentences to describe the
process.

Answers

1 Firstly / First / First of all 2 When / After 3 then

Exercise 4
Have students complete the description individually.

Suggested answer

Rocks underneath the glacier are picked up and carried
along. When the glacier reaches the bottom of the
mountain, it starts to melt. The ice from the glacier turns
into meltwater. Next, this meltwater becomes a river and
the rocks from the glacier are deposited on the riverbed.
Finally, the river flows to the sea.

Have students work in groups to produce a labelled
diagram for a process of their own choice: they draw and
label different parts of the process. Monitor their work,
helping with any vocabulary they need. When they have
completed the diagram, have them write up the process
as a group. They can present their completed work to the
rest of the class.
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Practice for the test (25 mins)

This can be done in class or assigned for homework.
Suggest that students spend up to 25 minutes on the
exercise, getting closer to the time allotted in the exam.

Task 1
Model answer

The diagrams show how radiation from the sun reaches
the earth and how the greenhouse effect works. The
greenhouse effect happens when heat radiation from the
sun is trapped inside the earth’s atmosphere.

First of all, heat radiation is produced by the sun. This
radiation travels towards the earth’s atmosphere. About
twenty per cent of the sun’s radiation is scattered and
reflected by clouds. Six per cent of the radiation is
scattered by the earth’s atmosphere. Approximately
twenty per cent of the radiation is absorbed by the
earth’s atmosphere and by clouds. Just over half of the
radiation is absorbed by the earth. As a result, the earth
is warmed by the sun’s radiation.

At night some of the earth’s heat is lost but the
greenhouse gases in the atmosphere trap the heat in the
atmosphere. This trapped heat makes our planet warm
enough for life. However, pollution may increase the
quantity of greenhouse gases in the atmosphere. More
greenhouse gases trap more heat. This means the earth
becomes warmer.

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins. Also ask
them to research the three different stages of a river
on the Internet and make notes on-each stage. -

Teacher preparation: Photocopy the Spot check
photos (one set per student). Alternatively, select four
of your own pictures or electronic images of coastal
landscapes. They should include the geological
features covered in the lesson, e.g. the Jurassic coast
in Dorset (Lyme Regis), Mediterranean cliffs and the
Galapagos Islands. (15 mins) ,

Workbook vocabulary preparation

Focus: The purpose of these exercises is to introduce
words related to the natural world; focus on linking
words and practise finding the meanings of difficult or
new words in texts; and focus on the correct use of in
fact.

Develop your exam skills (student’s Book p. 65)

Focus: These exercises train students to read a
passage and then complete a diagram, flow chart
or picture.




fi

Lin

Introductiol

Use the Spot check to clarify students’ understanding of

th

e Workbook vocabulary preparation.

Spot check

To reinforce vocabulary related to the natural world,
do the following activity.

1. Putstudents in groups of three.

2. Show the pictures of the coastal landscapes that
you have brought in. Stick or project them onto
the board and label them A, B, C and D.
Alternatively, give out a photocopled handout to
each student.

3. Students take it in turns to describe what they
can see in one of the pictures. The other
"members of the group try to guess which picture
they are describing.

4. Groups can then discuss which place they would
- like to visit.

Exercise 1: Identifying sections in a text

a)

b)

Go over the Exam information on completing
diagram labels. Then have students do the exercise
following the instructions in the book. Remind them
to skim-read the text quickly.

Follow up with a short discussion about what
helped them find the information, e.g. topic
sentences. Refer to the Grammar section:
Describing a sequence or process.

Exercise 2: Completing a diagram

a)

Draw students’ attention to the Exam tip. If
necessary, remind them that a flow chart is a
diagram that shows a process or sequence of events
using arrows to indicate the order in which things
happen.

b) Ask students to do the exercise following the

instructions in the book and compare their answers
in pairs.

Answers )

1 mud, sand or soil 2 deeper (and deeper) 3 rock
4 (start to) crystallize 5 process 6 waves, tides and
currents 7 break off

To brovfde further ﬁfacticé in ééiﬁpleting diagrams and -
referring to diagrams and flow charts, have students
draw and label their own flow charts or diagrams.

1. Askstudents to refer to the notes they made on the
different stages of rivers before the class. If you
have access to the Internet, they could do additional
research in the lesson.

2. Students work in pairs to draw a diagram of a river
and label it with information about the different
river stages.

3. Display the diagrams on the walls and have the
students circulate, looking at the different diagrams.

4. Follow up with a few discussion questions:
What makes a diagram clear and effective?

What sort of Iangudge is used in labels and
explanations?

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tip in the unit.

Answers

1 (green) pods 2 drumsticks 3 green beans

4 nutrients 5 pickled / dried 6 dried / pickled

7 spinach 8 skin infections 9 joints 10 digestion
11 (quite) pleasant 12 commoncold 13 delicacy

UNIT 6 THE NATURAL WORLD 47




’

ing: School, college an

_university

Student preparation for this class: Have students -
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: None

Workbook language preparation

Focus: The purpose of these exercises is to introduce

some common words and collocations associated -

with-education; focus on the past simple tense;
~and provide practice in using comparative forms..

Develop your exam skills (student’s Book p. 68)

Focus: These exercises train students to read and
write about bar charts.

ntroduce the unit by getting students to discuss the
pictures on pages 71 and 76 in pairs. Ask them to
talk about what they can see and how it relates to
the unit topic: Education. Elicit information from
students about different types of education and
recycle.some of the vocabulary from the Workbook
language preparation.

2 Use Spot check 1 to review education collocations
and clarify students’ understanding of the Workbook
language preparation. You can use Spot check 2 to
practise comparatives at an appropriate time during
the lesson.

Spot check 1

Check students’ recall of verb—noun collocations
related to education. Ask them to close their books.
On the board write the six nouns in Exercise 2 of the
Workbook. Using the answer key, read out the verbs
that collocate with each noun; students have to listen
and guess the associated noun(s).

Spot check 2

To provide further practice in using comparative
forms, invite students to compare males and females
in the class using the forms listed in Exercise 5 of the
Workbook. Give an example sentence and prompts
based on what you can see. For example, for the
prompt carry a rucksack, students might say: More
females than males carry a rucksack. Other prompts
might include: have short hair, wear glasses, use an

electronic dictionary, are wearing bright colours today.
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a)

Exercise 1: Understanding information in a bar chart

Elicit what students know or remember about bar
charts and line graphs. Then go over the Exam
information. )

Have students work in pairs to complete the task
and then draw their attention to the Exam tip.

To consolidate students’ understanding of bar
charts, ask them to look at the table in Exercise 1 on
page 26. Ask the following questions:

What would the left-hand vertical axis show?
(Answer: number of hours)

What would the bottom or horizontal axis show?
(Answer: activities)

How would the bars be shaded? (Answer: each pair of

bar would have two shades, one representing teenagers

13-15 and the other teenagers 16-18.)

Answers
1 students with pass grades 2 by subjects
3 boys and girls” 4 in 2003

Exercise 2: Completing a description of a bar chart

a)

b)

Draw attention to the Exam tip. Have students do
the exercise individually and then check their
answers in pairs.

Explain that the language of the model answer
could be used to describe other bar charts.
Demonstrate by writing the first paragraph on the
board and erasing the content words until only the
following remains: The bar chart shows the numbers
of ... in ... in ... . The chart groups the ... according to
... and divides these ... into ... and ... . There are clear
differences between the ... and the ... .

Answers

240 thousand 3 20 thousand 4 English
5 history 6 more 7 geography / art

8 art / geography

Exercise 3: Describing a bar chart

a)

Erase the model you wrote on the board and focus
on the first sentence of the second paragraph in
Exercise 2. Elicit how you could begin a paragraph
about boys. Prompt with However and elicit:




However, there were bigger differences in the
numbers of boys achieving pass grades across the
subjects.

b) Ask students to write a paragraph about boys,
starting with the sentence you wrote on the board.

Model answer '
However, there were bigger differences in the numbers
of boys achieving pass grades across the subjects. The
number of boys with pass grades ranged from the highest
number of just over 70 thousand to the lowest number of
just under 30 thousand, a difference of around 40
thousand. Boys did best in maths, English and science.
Boys had the highest pass rate of just over 70 thousand

in maths. Their lowest pass rate was in geography. Boys
achieved more passes than girls in two subjects: maths
and science. '

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Task 1

Model answer

The bar chart shows the numbers (in thousands) of
students who chose to study different university subjects
in 2005, The numbers for each subject are divided into
male and female students and show some general
differences between men’s and women’s choice of
subjects.

Science and maths were the most popular choices for
male students in 2005, but non-science subjects were
more popular with female students. The most popular
subjects for female students were subjects such as
social sciences, languages, literature and humanities.
Social sciences were by far the most popular subjects for
women. However, very few female students chose to
study mathematics and law: four and six thousand
students respectively. Almost no men - only two
thousand — chose to study languages and very few men
chose the arts. However, just as many men as women
chose to study humanities.

~ Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: None

Workbook language preparationv

Focus: These exercises introduce language for talking
about studying: introducing words associated with
academic subjects; focus on word stress; focus on -
collocations; and focus on:the present continuous.”

Develop your exam skills (student’s Book p. 70)

Focus: These exercises focus on-Part 2 of the
Speaking test, where students speak about a topic,
and Part 3, where they have a longer discussion. .

Use Spot check 1 to review the vocabulary from the
Workbook language preparation and focus on
pronunciation. You can use Spot check 2 for additional
practice of the present continuous at an appropriate
time during the lesson. :

Spot check 1 v

To check students’ recall of words for academic
subjects and practise their correct pronunciation, do
the following activity.

1. Write the following on the board, one at a time:
mthmtcs Iw rt mdcn ngnrng chmstry
hstry bsnss stds  Itrtr

2. Tell students that these are words for academic
subjects, but the vowels are missing. Give a point
to the student who can call out the complete
word first.

' 3. Ask students to repeat the word so everybody
can hear it and give an extra point for correct
pronunciation.

4. Ask more students to repeat the correct
pronunciation.

Spot check 2

To practice the present continuous, do the following
activity.

1. Write the following table on the board:

The present continuous

subject ~ verb rest of the
sentence
11 (think about)
2. My teacher (not) (live) .. at the
3. My classmates (work) moment.,
4. My classmate (study)
and | (sit)
(write)
(do)

2. Ask students to work in pairs to write true
sentences about the four subjects, using the
present continuous. They can choose one of the
verbs on the'board or use one of their own. Give
them an example sentence, e.g. My classmate
and | are doing an exercise at the moment. My .
teacher is not sitting down at the moment.

3. Check the sentences, making sure that students
have included the verb to be in its correct form.
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Exercise 1: Thinking about questions at the end of
* Part 2

a) Go over the Exam information about the questions
that complete Part 2 of the Speaking test.

b) Students read the task card and questions, and
discuss in pairs whether they would find them
difficult or not. Deal with any issues that arise from
the-discussion as a class.

c) Play the recording (track 48). Give students a few
minutes to talk about which question the candidate
is answering and whether the candidate gave a
good answer or not.

Exercise 5: Recording answers to questions at the

end of Part 2

a) Ask students to practise answering the two
questions in Exercise 1 and record their answers if
possible. Refer to the Grammar section: Verbs for
talking about what is happening at the time of
speaking.

b) Have students listen to the answers they recorded
and evaluate them by answering the four buileted
guestions. Have them record their answers if possible
and have them work in pairs to give each other
feedback.

i Exercise 6: Listening to sample answers to Part 3
Answer o e ) g P

: * questions
question 2 , . . .
a) Draw students’ attention to the Exam information.

b)  Ask students to do Exercise 6 individually and then
check answers in pairs. You may need to play the
recording twice (track 50).

c) Draw the students’ attention to the Exam tip and
ask for some examples of adverbs from the
recording (definitely, fortunately, unfortunately).
Check that students are clear about the meaning of
each one by asking questions, e.g.

! Exercise 2: Evaluating an answer

Give students time to read the True / False sentences
before playing the recording again. Let them compare
their answers in pairs. Refer to the Grammar section:
Adjectives.

Answers

1T

2 T —The answer includes friends and family and answers
the question correctly.

3 T —The speaker repeats nice three times.

Exercise 3: Choosing adjectives

Have students work individually to do the exercise. They
then compare their answers in pairs, but don’t go
through the answers as a class yet.

Answers .
very important subject ... it is interesting ... get a good job

j Exercise 4: Using a range of adjectives
a) Play track 49 and let students check their answers.
b) Draw their attention to the Exam tip and encourage

them to think of other possible adjectives that the
candidate could use.

c) Elicit some ways that students can improve the
range of adjectives they use in the Speaking test.

L;?wﬁbi.w w 2 e R ST I e

Answers

1T

2 T—The answer includes friends and family and answers
the question correctly.

3 F - Answer 3 is different. The speaker now uses a range
of vocabulary.
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Which one do you use to say you agree?

Which one shows you are happy / not happy about
something?

Answers
1c 2a 3b

Exercise 7: Recording and assessing answers to
Part 3 questions

a) Have students read the assessment statements
before they answer the questions. They should work
in pairs and take it in turns to listen to their partner
answering the questions. Ask them to record their
answers if possible.

b} Encourage them to assess their own answers and
then discuss their assessments with their partner to
check that they agree.




| Extensio

To provide practice in thinking about synonyms to use in

Parts 2 and 3 of the Speaking test, do the following

activity.

1. Putstudents in groups of three or four. Write the
phrases in the left column of the table on the board.

2. Ask students to write as many synonyms as they can
for good or nice in each of the examples (some
suggestions are given here on the right). The group
with the highest total wins.

3. Check students’ answers and discuss any differences
in style and meaning.

a good joke funny
a good story interesting
a good idea great, brilliant

a good answer | correct, right

a good day successful, pleasant, fun
a nice day pleasant, warm, fine
a nice hotel welcoming, beautiful,

comfortable

a nice T-shirt pretty, lovely, beautiful

a nice boy friendly, sweet

% Practice for the test (20-30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Part 1

Exercise 1

Model answers

1 I’'m studying literature. I'm in my second year at
university now.

2 | chose literature because | love reading books and
because I'd like to be a teacher. )

3 Yes, the course is really interesting. | have great
teachers and | like learning about new types of literature
all the time.

4 That’s interesting. There are lots of things I like. | think
the best thing is going to lectures and learning about new
topics. )

5 I’'m not sure. In my country, there are lots of good
schools and colleges and I'd like to teach there. Or maybe
I can apply for another course.

Part 2

Exercise 2

Model answer

I’m going to talk about the subject I'm studying at
university. I’'m studying literature. The subject is about

different types of literature from different times and

from different countries. For example, we learn about
literature from Shakespeare’s time to today’s writers and
modern literature. We go to the theatre to watch plays or
we have seminars to talk about writers and novels. This
semester we’re learning about American literature, which
is really interesting.

| really enjoy the subject. | love reading books and now |
can read new writers and experience different literature.
| enjoy giving presentations and we do this every week on
my course. Then we discuss our opinions. It’s good fun.

Finally, I’'m interestedin the subject because | like
learning about different times and different places and |
can learn this from literature. We can learn about the
world and about people. | think language is very beautiful
and | enjoy reading different styles of writing.

Exercise 3

Model answer

Yes, absolutely. I'd like to be a teacher. I'd like to work
with schoolchildren and teach them about literature and
about plays. I'd like a good job after my course. Or maybe
| could write a book.

Part 3

Exercise 4

Model answers

1 Yes, definitely. Children love meeting people and
finding about new things. Unfortunately, some schools
don’t have good teachers and then the children don’t
enjoy school. But | think they always like learning and.
they can learn from their family or the Internet. | enjoyed
going to school when | was young.

2 Yes, absolutely. | live with my family. | enjoy living at
home because | can relax and just study. For example, my
parents cook meals, wash my clothes and clean my room.
i can spend more time studying and | think this is good.

3 My parents went to a school in my hometown. The
school is a very popular one and they enjoyed it. | went to
school in another country and | didn’t like living away
from home. My father went to university but | don’t think
there were lots of universities in my country at the time.
Fortunately, there are lots of universities and colleges
there today. I'm visiting different universities at the
moment because I’'m choosing which course to study
next year.

4 Yes, definitely. You can learn about a new country and
meet new people and | think we learn about life. It’s very
exciting. It's difficult to study in another language and it’s
hard work. But many students have extra tuition to help
them and they learn the language of the country very
quickly. Then the subject is easy and life is easy. | agree
there are benefits but it’s hard work.

5 No, I don’t think so. Unfortunately, | think lots of changes
were made to the education system last year and teachers
and professors aren’t happy. They want more money for
the schools and universities, but the goverment can’t give
them more money.
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eading: Studying abroad .
Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: For Spot check 1, prepare sets
of cards with words from Exercise 4 in.the Workbook
.(one word per card). Make one set for each group of
eight students. (10 mins) b

Workbook vocabulary preparation

Focus: The purpose of these exercises is tointroduce
words related-to education; introduce words -

for countries and nationalities; and focus on two
commonly confused words: remember and remind.

Develop your exam skills (student’s Book p. 72)

Focus: These exercises train students to scan for
information and complete tables and flow charts.

gt

Use the Spot checks to reinforce understanding of the
vocabulary in the Workbook vocabulary preparation.
They can be used to introduce the topics of levels of
education and countries / nationalities at appropriate
times during the lesson.

Spot check 1

To reinforce vocabulary for levels of education, do the
following activity.

1. Putstudents in groups of eight and have them
stand up. Ensure that there is sufficient space to
move around the classroom.

2. Give each member of the group one of the cards
with words from Exercise 4 in the Workbook.

3. Eachgroup must assemble themselves into a line
from the lowest level of education (nursery
school) to the highest (PhD). See which group can
rank themselves in the correct order the fastest.

Spot check 2

To reinforce vocabulary for countries, languages,
nationalities and cities, do the following activity.

Give students two minutes to revise the words in
Exercise 5 in the Workbook. Then ask them to close
their books. Ask questions 1-5.

1. Which of the countries listed are in the Far East?
~ (Vietnam and Japan)

2. Three of the countries all share a border. Which are
they? {(Germany, the Netherlands and Belgium)

3. German is spoken in Germany and in which other
country? (Switzerland)
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4. - In which two countries is French spoken as a
main language? (Belgium and Switzerland)

5. Name two cities with one or more universities
in Saudi Arabia. (Riyadh and Jeddah)

Exercise 1: Skim-reading to identify paragraph

content ‘

a) Go over the Exam information, referring students to
the flow chart on page 74 as an example. Check that
students are clear about the differences between a
table and a flow chart by asking questions.

b) See if students remember the difference between
skimming and scanning. Direct their attention to the
Exam tip.

¢) Have students do the exercise following the
instructions in the book. Remind them to scan the text.

Answer
Paragraph numbers: 2 and 3

Exercise 2: Scanning and completing a table

a) Have students do the exercise individually following
the instructions in the book, and then compare their
answers in pairs.

b) Follow up by asking students to identify what features
of the text helped them to complete the exercise.
Direct their attention to the second Exam tip.

Answers

Countries: Australia, the UK, the US, Germany, China,
Malaysia, Japan, Russia, Nigeria, Brazil, the Netherlands,
India (Note: Europe is not a country.)

People: Russel Howe, Manal

Organizations or institutions: the British Council, Stellinga
International College, the Faculty of Art and Design (at
Stellinga)

Exercise 3: Scanning with a time limit

a) Students practise scanning for the items in the
table. Remind them to allow themselves just one
minute to do the task.

b) Have class feedback on whether it was easy to find
all the words and whether there was anything in the
text that helped them,

Answers

Numbers: 10, one, two, 5, 11th, 1

Words in italics: needed, wanted, internationalization
Words in bold print: the title and all subheadings
Abbreviations: UK, US, i.e., e.g.

Exercise 4: Scanning to focus on paragraph content

a) Students do the exercise individually. You could
time them or ask the students to time themselves.

b) Have students check their answers in pairs.




Answers

1 Paragraphs 2 and 3 — The quotation marks help to find
this answer.

2 Russell wants people to understand that it was a choice
(something he wanted to do), and not a necessity (something
he needed to do). The italics make it clear that he wants to
emphasize this.

3 Paragraphs 1 and 4 — The first paragraph mentions

most welcoming and talks about Germany as the country
at the top of the list. In paragraph 4, the capital letter of
Germany is easy to spot and the word winner appears
very near.

4 Paragraph 4 — The word internationalization is in italics.

Exercise 5: Considering the importance of scanning
in the exam

This can be done as a small-group discussion. Encourage
students to reflect on the importance of scanning for
information in the exam so that they use the available time
effectively. Refer to the Grammar section: Present perfect.

To elp students have a better understandlng of how
flow charts can be used to represent processes, do the
following activity.

1. Ask one half of the class to write a description of
what they did to complete Spot check 1 at the
beginning of the class. The other half writes a
description of what they did for Exercise 6 in the
Workbook.

2. Pair up students from different groups and have
them swap their texts.

3. Ask them to represent the information in their
partner’s text as a flow chart.

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers

1 equivalent 2 International Baccalaureate 3 Persona!
statement 41000 words 5 Passport 6 Translations
7 Interview 8Onsite 9 phone 10 successful

11 waiting list

Student preparation for this class: Have students
complete the Workbook vocabulary exercises at
home before the lesson begins.

Teacher preparation: Prepare sets of cards with
adjectives from Exercises 1-3 in the Workbook
{one adjective on.each card). Make one set for each
group of three students. (15 mins)

Workbook vocabulary preparation

Focus: The purpose of these exercises is to introduce
vocabulary relating to studying and exams; cover .
adjectives and their comparative forms; and contrast |
adjectives and adverbs.

Develop your exam skills (Student’s Book p. 75)

Focus: These exercises focus on Section 3 of the
Listening test and practise sentence completion. They
train students to write grammatically correct answers
and help them with the strategy of predlctmg before
they listen.

Use the Spot check to clarify students’ understanding of
the Workbook vocabulary preparation.

Spot check

To reinforce making comparatives, play the following
game. |

1. Put students in groups of three and give each
group a set of cards.

2. Ask one student in each group to shuffle the
cards and lay them face down on the table.

3. Studentstake it in turns to turn a card face up.
They must make a sentence using the adjective,
e.g. far: Paris is far away ... They then use the
comparative form, e.g. Paris is far away but
London is further away. If the student makes a
correct sentence, they can keep the card. If they
do not know the comparative form, they put the
card back.

4. The student with the most cards wins.

Exercise 1: Matching sentence begmnmgs and

endings

a) Draw students’ attention to the Exam mformatlon
and go through it.

b) Remind students about the importance of giving
grammatically correct sentences.

¢) Have students do Exercise 1 individually and then
let them compare their answers in pairs.

Answers
1b,d 2¢,d 33,¢d

Exercise 2: Identifying different speakers

a) Draw students’ attention to the Exam tip and :
discuss the importance of knowing who is talking. d
Look at the names of the speakers in Exercise 2 and :
ask students if they are boys’ or girls’ names.

b) Play the recording (track 53) and ask students to
listen to check whether they got the gender correct.
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c) Play the recording again for students to do the
exercise. Then ask them to compare their answers
in pairs.

Answers
1B 2D 3A 4¢C

@ Exercise 3: Predicting listening content

a) Explain the importance of predicting what you will
hear. Have students guess the answers before
listening and let them compare their predictions.

b) Play the recording (track 54) and ask them to
compare their answers.

Answers
1 revision timetable 2 in his mind
3 easier to concentrate 4 last-minute revision

i3] Exercise 4: Practising prediction

a) Look at the pictures in Exercise 4 and the
sentences 1-4, Ask students to predict the words
they will hear individually. Then ask the whole class
what they think the answers will be and find out
what the most popular predictions are.

b) Play the recording (track 55) and ask students to
compare their answers,

Answers
1 mobile (phone) in 2 in the doors
3 to the supervisor 4 examination number

Exercise 5: Predicting the order of information

a) With books closed, introduce the topic of preparing
for an exam and ask students what they do if they
have an exam coming. Write sentences A—F on the
board and have students read them and think about
the best order.

b) Try to find the most popular first step by having
students vote with a show of hands: Who thinks A is
the best thing to do first?
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c) Get students to work in pairs to see if they can
agree on the order of steps together.

Exercise 6: Completing a flow chart
Play the recording (track 56) and ask students to
compare their answers.

Answers
1F 2E 3A 4C

To provide er prac stening for information,
put students in pairs. They take it in turns to listen for
specific information as their partner talks about a family
member.

1. Ask students to make notes in preparation for
talking about a family member. Tell them they must
include specific information, e.g. name, age, hair
colour, hobbies.

2. Give students ten minutes to prepare for their talk.
Monitor and help with language.

3. Have students take it in turns to talk whilst their
partner listens for the specified information.

y Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers

1 right exam paper 2 your examination number

3 the instructions 4 how long 5 several times

6 more difficult 7 know better 8 number of marks
9 (your) main ideas 10 a low mark




Ustening:Typesof jobs

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: For Spot check 1, make sets of
cards with words and pictures from Exercises 1 and 2
in the Workbook (one item per card, 8 cards in total).
Make sufficient sets for each group of three students.
See Spot check 1 for more information. (15 mins)

Workbook vocabulary preparation

Focus: The purpose of these exercises is to introduce -

vocabulary related to jobs; encourage-students to
think of words with similar meanings; and introduce
some phrasal verbs.

Develop your exam skills (student’s Book p. 78)

Focus: These exercises focus on Section 4 of the

Listening test. Students have to listen to a monologue

on an academic subject and to identify the topic of
the talk. .

d

1 ' Introduce the unit by getting students to talk about

the pictures on pages 80, 81 and 82 of the book in

pairs. Ask them to say what they can see and how it

relates to the unit topic, Work, and the Listening

section, Types of jobs. Elicit information and recycle

some of the job vocabulary from the Workbook
vocabulary preparation exercises.

2 Use one of the Spot checks to clarify students’
understanding of the Workbook vocabulary

preparation. You can use the other Spot check at an

appropriate time during the lesson.

Spot check 1

To reinforce job vocabulary from Exercises 1 and 2 in
the Workbook, do the following activity.

1. Putstudents in groups of three.

2. Give each group a set of the cards you have
prepared and have students place them face
down on the table.

3. Students take it in turn to turn two cards of their
choice face up. If the cards match (e.g. the
picture of the farmer with the word farmer, then
the students should try to give a definition
similar to the ones in Exercise 2: A person who
grows food is called a farmer.

4. Students then return the cards to the table, mix
them up again and continue.

5. Allow the game to continue until students can
comfortably match up pictures with jobs and
produce definitions.

Spot check 2

To reinforce students’ ability to recognize words with
similar meanings, do the following activity.

1. Make sure that students don’t look at their
Workbooks. Put students in groups of three. Tell
them to look at the board and work together to
complete the word map you are going to draw
on the board.

2. Draw the word map from Exercise 3 of the
Workbook on the board with the original gaps
still blank. Allow students to work together to
try to fill the gaps.

3. Check answers as a class and write the missing
words in the gaps on the board.

Exercise 1: Listening to introductions

a)  With books closed, ask students what they know or
remember about Section 4 of the Listening test.
Alternatively, remind them that they will hear one
person giving an academic talk. Read the Exam
information and Exam tip to students.

b) Before students listen to the recording in Exercise 2,
help them to focus on phrases that introduce a topic
in a talk. Introduce the phrase Today I'm going to
talk about ... and write it on the board. Ask students
to work in pairs to write other phrases they know
for introducing a talk. Get students to read them
out to the class. Finally, get them to open their
books, read the phrases in Exercise 1 and compare
their phrases with the ones there.

A Exercise 2; Completing notes

Play the recording (track 60) and have students do the
exercise. Then do a whole class check of the answers.

Answers .
1 Student societies 2 a large corporation 3 working
outdoors 4 institutions of further education

5 job satisfaction 6 a job

Exercise 3: Finding words with similar meanings

a) Highlight the useful strategy of predicting words
that you might hear once you know the topic of a
lecture and point out that Exercise 2 provides
practices in using this strategy.

b) Ask students to do Exercise 3 individually and then
check their answers in pairs.

UNIT8 WORK 55




Answers

1 clubs, associations 2 company, business 3 in the
open air, outside 4 colleges, universities

5 enjoyment, fulfilment 6 employment, occupation

% Exercise 4: Completing topic headings

a) Draw students’ attention to the instructions in
Exercise 4. Ask them to underline the most
important word in the instructions. This is a way of
getting students to focus on the fact that they
should only write one word in each gap.

b) Play the recording for students to complete the
sentences and then compare their answers in pairs.
Do a whole class check. If necessary, play the
recording again. Refer to the Grammar section:
Talking about duties and responsibilities.

Answers
1clubs 2company 3outside 4 universities
5 fulfilment 6 employment

Exercise 5: Completing notes

a) Draw students’ attention to the Exam tip on page 79
and the strategy of using headings on the question
sheet as a guide whilst they listen. Also emphasize
what the tip says about the difference between fact
and opinion. Ask students if they can think of any
more phrases to give an opinion, e.g. In my opinion,
| think, | believe. )

b) Get students to guess the jobs of Alice and Wei Long
by looking at their pictures and the words in the
exercise. If you have weaker students, you might
want to give them their jobs before they listen to
the recording and have them guess the missing
words before they listen. Play the recording and
have students check their answers in pairs.

Answers

Alice: 1afarm 2fruit 3 chickens 4 (the)animals
5 summer 6 supermarkets 7 local shops

Wei Long: 8 businessman 9 information technology
10trade 11 small company 12 computer parts

13 (a) receptionist 14 decisions 15 big company

provide further practice in listening for information
about people’s jobs, ask students to talk about a family
member or friend’s job. Give them ten minutes to
prepare and let them make notes and find the
vocabulary they need to describe the person’s work.
When they are ready, put students in small groups and
let them take it in turns to talk about the person and
their job. The other students should listen carefully and
then ask questions at the end of the talk, e.g. Does he
like his job? Where is his office?
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‘Speaking: Choosing a job

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers

1 police officer 2law 3 practical 4 training
5-7 (in any order) a, c,e 8 well paid

9 famous people / celebrities 10 (a) detective

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins. Ask them .
to use a dictionary and write down definitions of
words they do.not know.

Teacher preparation: None

Workbook language preparation

Focus: These exercises introduce language for talking
about.work: introducing words-and phrases
associated with jobs; focusing on language to
describe jobs; and focusing on grammar: have to.

Develop your exam skills (student’s Book p. 80)

Focus: These exercises focus on Part 3 of the
Speaking test, where students will have a longer.
discussion about a topic they have talked about in
Part 2. Exercises 1-3 focus on answering the
examiner’s questions correctly; Exercises 4-10 focus
on how to speak naturally, fluently and coherently.

Use Spot check 1 to review the vocabulary from the
Workbook language preparation for jobs and work. Use
Spot check 2 for additional practice of have to.

Spot check 1

To check students’ recall of language for talking about
jobs and work, do the following activity.

1. Askthe class to stand up and form a circle. Get
them all to clap and say one, two, three. After
three (i.e. after the third clap), the first student
needs to say a word or phrase related to the
topic of work, e.g. journalist, work experience. If
the student can do this, the class all clap again
and after three the person to the left of the first
student has to say a word or phrase about the
topic. If a student can’t think of a word, or if they
repeat one that has already been said, they have
to leave the circle. Play continues until only one
person is left standing. That person is the winner.

2. You can ask students to look in their books
afterwards to see what other words and phrases
they could have included.




Spot check 2

To get students to practise have to, do the following
activity.

Werite the following on the board:

at the age of 10 now

had to not have to not

[teacher’s
name]

1. Complete the table with your own examples first
(see the suggestion below). Explain that this is
about what you have to do now and what you
had to do in the past (when you were ten), and
what you don’t have to do now and didn’t have
to do then. Ask students for their own examples
and write the students’ names in the left column:

at the age of 10 now
had to not have to not
[teacher’s walk to help in do the do the
name] school the house | dishes cooking
- Amira
- Hang
- Clara

2. Askstudents to make sentences (verbal and / or
written) with the information on the board, e.g.
When she was ten, my teacher had to walk to
school but she didn’t have to help in the house.
Now she has to do the dishes but she doesn’t
-have to do the cooking. When she was ten, Amira
had to do lots of homework, but Hang didn’t
have to do homework at that age.
Check that students are using the correct forms
of (not) have to.

Exercise 1: Identifying the key words in Part 3

questions

a) Go over the Exam information on page 80. Check
that students have understood what coherently and
fluently mean. Spend a few minutes discussing how
students feel about this part of the test.

b) Have students do Exercise 1 individually and check
their answers.

c) Discuss how identifying key words in questions can
help them answer the Part 3 questions coherently.

Answers .

1 Compare your experience of finding a job to your
parents’ generation.

2 Many people think that work experience is the best
way to learn about a job. What is your point of view?

3 In your opinion, do people work more now than in the
Dpast?

4 Do you think companies need people to travel to an
office and work there, or can people work from home?

Exercise 2: Identifying the function of Part 3
guestions _ )

Point out that not all the questions have the same
function, a or b. Have students complete the exercise
individually and compare their answers in pairs.

Answers
a give your opinion on an issue: 2,4 b compare the past
to the present: 1, 3

Exercise 3: Reading a model answer to a Part 3
question

Students do the exercise following the instructions in the
book and compare their answers in pairs.

Answer
question 2

Y Exercise 4: Useful phrases for gaining thinking time

a) Draw students’ attention to the Exam tip and then
go through the exercise eliciting possible ways to
complete the gaps, but don’t confirm answers.

b) Play the recording (track 67) for students to
complete the text.

c) Have students compare their answers in pairs and
discuss how each phrase improves the answer.
Refer to the'Grammar section: Using phrases to
give yourself time to think.

d) Have students repeat the useful phrases and help : |
them with their pronunciation.

Answers :

1interesting 2think 3 suppose 4cons

They give the speaker time to think and to relax.

They improve the answer by allowing people to speak at
a natural pace and without pauses.

Exercise 5: Listening to more useful phrases.

a) Have students do the exercise individually and then
compare answers in pairs before you check the
answers as a class.

b) Have them repeat the Llsef'ul phrases and help them
with their pronunciation as before.

Answers
question 1
linteresting "2see 3guess 4sure 5 disadvantages

Exercise 6: Using phrases for gaining thinking time

a) Give students a few minutes to prepare and
rehearse their answers as a class.

T

b) If possible, students record their answers. i
Alternatively, they can work in pairs and take turns
to listen to their partner’s answer.
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Exercise 7: Evaluating the way the phrases were used

a) Students can work in pairs, taking turns to listen to
their partner’s responses and to give feedback.

b) If possible, give them an opportunity to record
’ their answers again and to listen to the second
version.

a¥7 Exercise 8: Listening to Part 3 questions and
“*= thinking about how to answer them

a) Highlight the Exam tip and reassure the students
that it is normal to ask for questions to be
repeated.

b) Students listen to the questions on the recording
(track 69) and discuss their answers in pairs.

Answers

a question 1: compare the past to the present; question 2:
give your opinion on an issue

b all of them

/ Exercise 9: Giving Part 3 answers

Have students listen to the recording (track 69), but
encourage them to answer the questions without looking
at their books or notes this time.

Exercise 10: Assessing answers

Students can work in pairs for this exercise, taking it in
turns to listen to their partner’s responses and to give
feedback. You can ask students to give feedback to each
other using questions 1-3.

 Extension activity (15 mi
To provide further practice in speaking coherently and
fluently, do the following activity.

1. Write the following on the board:.

Would you like | journalist?
tobea.. personal assistant?

police officer?

nurse?

businessman / businesswoman?

teacher?

I would(n’t) like to be a ... because ... and because ...

2. Tell students that in this exercise it is important that
they answer the question using vocabulary to
describe jobs and that they give an answer that is
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easy to follow and understand. They should also
speak without pauses and try not to repeat

themselves. Encourage them to use the useful
phrases from Exercises 3—5 to help them do this.

3. Ask astudent to choose one of the questions on the
board, read it out loud and add the_name of another
student at the end. That student has to give an
answer to the question and then ask another
student a new question.

4, Give feedback on the fluency and coherence of
students’ answers.

Practice for the test (20-30 mins)

This can be done in class as pairwork or assigned for -
homework. Refer to the Grammar section: Talking about
duties and responsibilities. Remind students to look

back at the Exam tips in the unit.

Part 1

Exercise 1

Model answers

1I'm a nurse. | work in a hospital near my home.

2 Yes, | enjoy my work. My job is great because | help
people every day.

3 No, | don’t think so. Maybe | can train as a chef because
I like cooking.

4 | work for a private hospital. It's very well known in my
country and it’s a friendly place to work. We get lots of
training and we can work flexible hours. It’s a good
company. :

5 Well, | work different shifts so | start work at different
times. | get to the hospital and | talk to the other nurses
about what we have to do that day. Then we visit all the
patients and help them. | prepare food and medicine for
the doctors.

Part 2

Exercise 2

Model answer

I'd like to talk about a job I had in the past. When | was at
college, | worked in an office as a receptionist.

| got the job because | applied for it, | saw an advert on a
college notice board for a temporary receptionist. It was
well paid and the office was near the college. | emailed
my CV and then | visited the office for an interview.

The job involved computer work and talking to people on
the telephone. | liked using languages and | enjoyed
working with different people. | had to organize meetings
and prepare reports. | sometimes visited another office
and worked there.

| wanted the job because it was well paid and | could save
for.a holiday. | also got work experience in a busy and
exciting company and I think that’s important. | learnt a lot.
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Finally, | did the job well. They gave me a good report for
my college and they also bought me some flowers and a
card to say thank you. I’d like to work there again.

Exercise 3

Model answer

My colleagues were really nice. They were very friendly
and helpful. My boss was friendly too.

Part 3

Exercise 4

Model answers

1 That’s an interesting question. In my opinion, | don’t
think it’s a good idea for families to work together. For
example, | have to work very hard in my job and | often
feel sad or angry. But then | go home to my family and it's
OK. It would be difficult if I had an argument with my
family at work and then the argument continued at
home.

2 Maybe. I think that work experience is very useful and
you can learn a lot about the job. For example, maybe
you don’t like the job and want to look for a different
career. | think it’s also important to get a qualification
and to go to college, and then you can learn about the
background of the job.

3 Yes, definitely. We have computers and mobile phones
and lots of people work from home today. It's normal. In
the past, | think people travelled to a company and
worked there, and then went home. All the work was
done in the company. Today the world is very busy and
people work more in their free time because they need
money.

4 I'm not sure. | think it’s a relaxing way to do a job
because there aren’t any noisy colleagues there. You can
work flexible hours too, which is good. But you need a big
house and a desk and equipment, so it’s difficult and
expensive. Maybe it's a good idea to work at home fora
day or two days but not every day.

Readmg:‘Commumcatlon at
work

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: For Spot check 2, collect five or
six interesting or well-known English advertising
slogans (or use the ones given in the Spot check).
Choose slogans that include the definite, indefinite or
zero article. For the Extension activity, select two
short news items from the Internet or local :
newspaper (approximately 200 words) and label them

* A and B. Download and copy enough for each student
to have acopy of either A or B (30 mms)

and advertising; focus on:correct use of the definite
and indefinite articles (the, a /-an).

Workbook language preparation

I Focus: The purpose of these exercisés is to introduce

words and collocations relating to communication

Develop your exam skills (Student’s Book p. 82)

guestions that involve completing a summary of or

Focus: These exercises train students to answer exam
notes about a text.

Use the Spot chechi(s to review the Workbook language
preparation exercises.

Spot check 1
To reinforce vocabulary related to advertising, do the
following activity.

1. Ask students to think of an interesting slogan,
logo or advertisement they have seen recently.

2. Put students in groups of three or four. They
take it in turns to draw the logo, say the slogan
or describe the advert for the other students in
the group to guess.

3. When they have finished, have them discuss
where they see advertisements and what types
they think are most effective.

Spot check 2

1. Dictate the advertising slogans that you collected
before the lesson, or use the following:

A diamond is forever. (De Beers diamonds)
It’s the real thing. (Coca-Cola)

The best to you each morning. (Kellogg's Corn
Flakes)

We keep your promises. (DHL (couriers))

Use natural speech, including contractions and
weak forms,

2. Students underline all the articles in the sentences.
They work in pairs to check they have written the
slogans correctly and think about why there are
definite, indefinite or no articles in each one.

Exercise 1: Identifying parts of speech

a) ~ Goover the Exam information on completing notes
and summaries and draw attention to the Exam tip.

b) Students complete the table individually and
compare their answers in pairs.

c) Give feedback to the class and tell them that
identifying the correct part of speech will help them
complete the exercises in the rest of the unit.

Answers

adjectives: mobile, fast, free, speedy, handy, commercial
nouns*: satellite, mobile, newspaper, transfer,
broadband, consumer, access, keyboard, signal,
commercial

verbs: transfer, access, free, signal

adverbs: fast
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*Note: These nouns can also be used in front of other
nouns, e.g. newspaper ad.

Exercise 2: Using clues in gapped texts to predict

answers

a) Askstudents to do the exercise following the
instructions in the book and compare their answers
in pairs.

b) Highlight and explain any language patterns that
students are uncertain about. Point out that
Exercise 2 encourages them to use grammatical
clues to predict the missing word and is useful
preparation for Exercise 3.

Answers

2 verb, e.g. return

3 verb ending in -ing, e.g. communicating; past participle,
e.g. communicated

4 adjective (in comparative form), e.g. better, clearer- clear
would not be possible as the comparative form for one-
syllable adjectives ends in -er: clearer

5 verb, e.g. store; adjective, e.g. accurate

6 preposition, e.g. into

Exercise 3: Completing notes

Students complete the notes individually and then check
answers in pairs. Encourage them to skim the text before
they choose the missing words. Emphasize that the
missing words are all in the text.

Answers
1spoken 2 written 3 non-verbal

Exercise 4: Completing a summary

a) Have students read the instructions for this
exercise carefully. They should do the exercise
individually and compare answers in pairs or
groups.

b} Have a class discussion about what helped them
_choose the correct answers.

Answers
1 business 2layout 3informal 4 financial 5 reports
6 standard

To provide further practice in predicting missing
words in a gapped sentence or paragraph, have
students test each other in groups of three. One
student should choose a short text to read aloud,
but should pause half-way through some of the
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sentences for the other group members to guess
the next word.

2. To encourage better understanding of gapped texts,
put students in two groups, A and B, and give each
group copies of the news items that you prepared
before the class. Have students read the news item
and blank out five words to create their own gapped
texts. Members of the two groups A and B should
then swap texts and try to guess the blanked-out
words in the text they have been given.

Writing: Technology at work

Practice for the test (30 mins)

This can be done in class as pairwork or assighed for
homework. Remind students to look back at the Exam
tips in the unit.

Answers

Exercise 1

1 relatively few speak a second language fluently

2 communication problems

3 effective writing and reading skills

4 customers, suppliers, trade union officials, government
officials, the local community

Exercise 2~

Summary A: 1 participants 2 plan 3time 4 achieve
5 future

Summary B: 6 necessary 7 effective 8 employees

9 preventing

Student preparatioh for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: For the Spot check; download :
and copy one handout for each student. (10 mins)

Workbook language preparation

Focus: The purpose of these exercises is to introduce
common words used in IT and introduce how to
connect ideas that agree or contrast.

Develop your exam skills (student’s Book p. 85)

Focus: These exercises train students to write
paragraphs that evaluate questions or arguments by
focusing on advantages and disadvantages in

- preparation for writing a Task 2 essay. -

B

Use the Spot check to review linking words and recycle
vocabulary from the Workbook language preparation
exercises.




Spot check :

To provide further practice in using common IT
vocabulary and to remind students how to add ideas
that agree or contrast, distribute the Spot check
handout. Students work individually and match the
descriptions with the computer and mobile technology
described. Then put students in groups of four and have
them discuss whether they agree with the points made
in the handout. (Answers: 1f,2¢e,3¢,4b,5d and 6a)

Exercise 1: Stating advantages and disadvantages

a)

Go over the Exam information. Ask questions, e.g.
Should you focus on one side of the argument?

What does it show /f you consider both sides of the
argument?

What should you do if you believe strongly in one
side of the argument? (put yourself in someone
else’s shoes)

b)  Ask students to do the exercise following the

c)

instructions in the book and compare their answers
in pairs. -

Follow up by asking students to identify which
opinions they agree with. Then have them think of a
possible counter-argument so they can experience
giving views that they do not share.

Answers

1

A 2D 3D 4D 5A 6D 7A 8A

Exercise 2: Matching main ideas with supporting
information
a) Explain that part of having balanced opinions is

being able to justify or support them. Remind
students that they did work on this in Unit 1 when
they looked at main ideas and supporting ideas.

b) Have students do the exercise individually.

Encourage them to think about whether they agree
with the supporting arguments as they do the
activity. Give them time to discuss their views in
pairs.

Answers

1

e 2a 3d/f 4b 5d 6¢

Exercise 3: Ordering ideas in a paragraph
a) Go through the six headings on the left. Explain that

the main idea is always first but the others will
depend on the writer. For example, you might

follow a main idea with a supporting idea or an
example.

b) Have students work in groups of three or four to

match the headings. Then have them work together
to put the headings in the best order to form a
paragraph.

Answers
2c¢ 3f 4a 5b 6d
Best sentence order: e, a, b, c, d, f

Eriiviotie i

Exercise 4: Organizing advantages and disadvantages

a) Draw attention to the Exam tip. Point out that this is
a clear and simple way of structuring an essay.

i : o

b) Have students complete the exercise and explain
that this is good preparation for Exercise 5.

Answers
Advantages: 2, 3,5,7, 8
Disadvantages: 1,4, 6

Exercise 5: Writing about advantages and
disadvantages

Have students write the two paragraphs and compare
their writing in pairs. During feedback, briefly discuss
whether they agree that these are balanced opinions.

Model answer

There are many advantages of social networking.
Firstly, social networking means that people can keep
in touch with their friends and family easily. For
example, if a person has relatives in another country,
they can keep in contact using Facebook. in addition,
social networking helps people pass on news. Often
when a news story breaks, social websites help us hear
the experiences and opinions of the people where the
news is happening. ’

However, social networking also has some disadvantages.
Social networking can be addictive, especially in young
people. They may spend too much time social networking
compared to other activities. Furthermore, nobody
knows the true identity of some of the people using
social networking websites. People may think they are
talking online to someone friendly, but it might be a
dangerous stranger.

Exercise 6: Thinking of advantages and

disadvantages

a) Draw attention to the Exam tip to remind students
that their ideas need to be connected when they
write full paragraphs.

b) -Go over the three essay questions and highlight that
each one is evaluative and will involve putting the
advantages and disadvantages of the three issues.
Go over the first one on the board to give a model
of how to make notes and help students start
thinking about the task. For example, elicit the
following ideas, and then write them in note form
(shown in brackets):

They can make presentations more interesting.
(presentations more interesting)

You can work with computer programmes as a large
group. (computer programmes / large groups)
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They can be connected to the Internet for many
different purposes. (connect to Internet / many
purposes)

c) Point out that essay questions 2 and 3 ask for
agreement or disagreement; students highlight
advantages and disadvantages to back up their
argument. Tell them to work in pairs and complete
notes for the two essay questions.

Suggested answers

1 Advantages: presentations more interesting; computer
programmes / large groups; connect to Internet / many
purposes; flexible

Disadvantages: too much information; can waste time;
staff need training; possible breakdown

2 Agree: saves time; better for communication; exciting;
information easier to obtain

Disagree: takes up time; addictive; high cost;
technological problems

3 Agree: learn to use more quickly; more need to learn;
flexible entertainment / busy lives; some old people
unwilling to learn; old people have need to get out and
meet others

Disagree: have less time to waste; some websites unsuitable
for very young; encourages lazy habits; young and old need
information and relaxation; old people need new skills; old
people / more need to communicate with others

Exercise 7: Adding a paragraph to an opinion essay
a) Draw attention to the Exam tip on page 87. Then
" have students read the introduction and conclusion
to the essay. Elicit the opinion of the writer on using
social networking sites at work. Establish that
paragraph 2 presents the disadvantages and
paragraph 3 will present the advantages.

b) Have students work in pairs to make notes and then
write paragraph 3 individually.

Model answer

On the other hand, these sites can also have positive
aspects in the workplace. Social networking is not limited
to sites like Facebook or BeBo. There are also work-based
social networking sites that can be beneficial to
companies. For example, LinkedIn lets professional
people link up with other business people and develop
their work contacts. This may bring benefits to a
business. In addition, social networking can make people
happier at work. Without access to things like Facebook,
experienced staff might become unhappy in their jobs
and decide to leave.
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| Sftertcch et A .);
Have students modify paragraphs 1, 2 and 4 of the essay
in Exercise 7 so that it fits their own views.

Practice for the test (45 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Task2

Model answer :

Since its development in the 1970s, the Internet has
become a key tool for obtaining information and for
communication all over the world. The Internet has both
advantages and disadvantages but overall, | believe the
advantages are greater than the disadvantages.

Firstly, the Internet has made work and social life much
easier. Email and using video conferencing in the
workplace have made business quicker and more
efficient. For example, in the past, people often had to
travel long distances for meetings, but now they can
video call instead. Also, the Internet makes it easier to
keep in contact with family and friends through email and
social networking websites. People can give friends and
relatives their news quickly and easily. In addition,
meetings, parties and social events for large groups of
people are easier to organize in this way. Finally, finding
out information online is much quicker than visiting
libraries or making expensive phone calls.

On the other hand, people claim the Internet has
disadvantages. Some people say that the Internet has
made people lazy. For example, people now do lots of
things online, like shopping and socializing, when it might
be better for them to do these things in the ‘real’ world.
Furthermore, the Internet contains a lot of information
that is not correct. This is because anyone can put anything
they want on the Internet and it is not always checked for
accuracy or truth. Users need to be sure that the websites
they look at are reliable sources of information.

In conclusion, although it has advantages and
disadvantages, the Internet has made life so much easier
in so many ways that as long as peopie know how to use
it effectively, it can be an excellent tool.




Speaking: Types of holidays

Student preparation for this class: Have students -
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: Download and copy the
handout for Spot check 1. Cut it up so that there is
one set of words for each team. {10 mins)

Workbook language preparation

Focus: These exercises introduce language for talking
about holidays and travel: introducing words and
phrases associated with holidays and focusing on
language to describe holidays and travel; focus on

. grammar: be going to; and practise pronunciation:
unstressed syllables and sentence stress. o

Develop your exam skills (Student’s Book p. 88)

Focus: These exercises focus on Parts 1, 2 and 3 of
the Speaking test. Exercises 1-6 focus on using a
range of vocabulary; Exercise 7 focuses on
identifying question types in Part 3; Exercises 8-9
focus on useful phrases.

Intr e unit by getting students to talk about
the pictures on pages 88, 89 and 91 in pairs. Ask
them to say what they can see and how they think
each picture relates to the unit. Ask them which are
connected to the Speaking topic, Types of holidays.
Encourage students to speculate about the
landscape photo and decide where they think it
could be.

2 Use Spot check 1 to review the holiday vocabulary
from the Workbook language preparation. You can
follow this up with Spot check 2, which focuses on
grammar.

Spot check 1

To check students’ recall of vocabulary associated
with holidays, do the following activity.

1. Putstudents in two teams and ask them to sit
with their team members with books closed.

2. Tell them they will play a game in which they
have to guess types of holidays.

3. Show ateam member from the first team a word
from the handout and ask them to draw a
picture on the board to describe it. They cannot
write any words, say anything or use gestures.

4, Their team has one minute to guess what they
have drawn. If their team can’t guess the correct
word, the other team can try. Give one point per
correct guess.

5. Teams take it in turns to send a member to the
board. The winning team is the one with more
points.

Spot check 2

At the end of the game (Spot check 1), check students’
ability to use be going to and I'd like to.

1

Ask students to talk about their holiday plans in
pairs, using going to. They can use the table in
Exercise 6 that they have filled in, and add other
examples, e.g. I’'m going to visit local festivals.
I’m going to sit on the beach.

Ask some students to repeat their holiday plans
for the whole group. Write some of their
sentences with I’'m going to on the board.

Ask if they have holiday plans for next year (or the
year after) yet; most students probably won't ’
have clear plans. Ask students who say they have
no plans for next year what they would like to do.
Check that they are using /'d like to and not 'm
going to for hopes. Write some of their sentences
with /’d like to on the board.

Exercise 1: Matching topics to key words

a)

b)

c)

Go over the Exam information on page 88. Ask
students to suggest some topics that might be
covered in the IELTS exam, e.g. family, free time,
special occasions. Have students read the list of
topics and key words in Exercise 1 and establish that
these words are relevant vocabulary.

Have students do Exercise 1 individually and
compare answers in pairs. Check the pronunciation
of the answers.

Put three of the words on the board, e.g.
accommodation, colleague, parade, and ask
students to write one sentence for each word. The
sentences have to show understanding of the word.
Ask students to read out one of their sentences.

Answers
1g 2e 3f 4b 5a 6h 7d 8c

Exercise 2: Using vocabulary from Exercise 1

a)

b)

Draw students’ attention to the Exam tip. Elicit any
techniques that students use to help remember and
recycle vocabulary.

Have students do Exercise 2 in pairs without writing
any sentences. If possible, have them record

themselves.

Ny
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learning and revise some topic vocabulary, do the
following activity.

1. Askstudents to revise vocabulary from Units 1-9 for
homework and to be ready for a test. Tell them they
will need to use the words in sentences of their own.

2. Inthe next lesson, you could give students a written
test by dictating ten of the words and asking them
to use each word in a sentence. Alternatively, you
could check the meaning of the words verbally.
Write words on the board and ask individual
students to choose one, pronounce it and useitin a
sentence.

Exercise 3: Using a wider range of vocabulary

a) Encourage students to assess their recorded
answers and then discuss their assessments with
their partner to check that they agree.

b) Have them repeat the activity and re-record
themselves if possible.

Exercise 4: Planning a Part 2 answer using a range
of vocabulary _

Draw the students’ attention to the Exam tip before they
plan their answers. Have them work individually. Refer to
the Grammar section: Sequence markers.

Exercise 5: Recording and evaluating a Part 2
answer

Ask students to do Exercise 5 in pairs, listening to each
other and recording their answers if possible. Help them
with vocabulary and pronunciation.

0¥ Exercise 6: Listening to a Part 2 question and
"~ recording an answer
Students do the exercise following the instructions in the
book. If possible, record their answers and / or have them
compare their answers in pairs.

- Exercise 7: Identifying the function of Part 3
questions

Students do Exercise 7 individually following the
instructions in the book. Refer to the Grammar section:
Talking about past situations and habits.

Answers
1C 20 30 4C

Exercise 8: Reviewing useful phrases

Remind students that these useful phrases can be used
to gain thinking time. Help with pronunciation if
necessary and see if students can suggest some more
phrases.
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Ask students to do Exercise 9 in pairs, helping each other
and recording their answers if possible. Help them with
vocabulary and pronunciation.

To provide further speaking opportunities and to practise
using a wide range of vocabulary about a topic, do the
following activity.

1. Put students in two groups: Group 1 and Group 2.
Tell them that they are going to have a five-minute
group discussion. Group 1 will have to talk about
Question 2 from Track 73 and Group 2 about
Question 3.

2. Write these questions on the board:

Group 1: Many people think it is a good idea to go
on holiday in your own country. Do you agree?

Group 2: In your opinion, is it important to speak the
language of the country you’re visiting?

3. Give the groups five minutes to prepare. They need
to use the time to come up with some ideas and
with relevant words and phrases before they start.
They also need to decide what role they will take:
about half of the group need to agree with the
question and the other half need to disagree (they
may have to ‘act’ this). This will make for a more

. lively discussion.

4.  Ask each group to debate while the other group
listens. Ask each group to give feedback to the other
one about vocabulary and phrases used.

Practice for the test (20-30 mins)
This can be done in class as pairwork or assigned for

homework. Remind students to look back at the Exam
tips in the unit.

Part1l

Exercise 1
Model answers

1 My last holiday was last winter. | went on a family

holiday to Australia. P v
2 Yes, | like travelling. | like visiting new countries or new
places in my country, but | don’t enjoy flying.




3 | like visiting friendly cities. | enjoy meeting new people
and making new friends. | like old cities with traditional
restaurants. )

4 That's an interesting question. Yes, I'd like to visit
Canada. I'd like to go skiing there.

5 No, | don’t think so. Sadly, it’s very expensive and the
weather is bad. There are lots of tourist attractions and
historical sites but the weather is always bad.

Part 2

Exercise 2

Model answer

Id like to talk about a special hollday | went on about two
years ago. It was a learning holiday with my school.

Ten people from my class went to London in England and
we went to take an English course at a university. It was
about two years ago and it was in the summer. The
course lasted for three weeks. We stayed in university
halls and the beds were very uncomfortable.

We did lots of things. First of all, we studied very hard
but we made lots of new friends. At the weekends, we
went sightseeing and we visited tourist attractions.
There are lots of beautiful places in London. | really
enjoyed visiting the historical sites and going to the art
galleries. We learnt new sports in the evenings. For
example, we played cricket and rugby. Another thing
we did was go on a day trip to Stratford to see a play
by Shakespeare. It was a beautiful city but I didn’t
understand the play. We had an exam on the last day
and thankfully | passed.

It’s a special holiday because it was the first time | went
on holiday without my family. It was also the first time

| visited England and practised my Enghsh It was very
exciting.

Exercise 3

Model answer

Yes, I’'m going to do a Ianguage programme next year. I'm
going to America and I'm going to work in a school for
work experience.

Part 3

Exercise 4

Model answers

1 1 think travelling is very easy for my generation. It's
cheap and quick to buy tickets on the Internet and lots of
people travel every day for work or for holidays. But for
my parents’ generation, | think tickets were expensive
and travelling wasn’t very common. I'don’t think people
went on long holidays to different countries, | think they
probably stayed in their own country.

2 Yes, absolutely. My country is beautiful and the people
are very friendly. Tourists come to my country every day
so | think it’s a good idea for us to visit the different areas
of the country too. You can learn more about your
country and its history and you can try local food or visit
ancient ruins. | think it’s a good idea.

3 That’s interesting. I’'m not sure. Most hotels or
businesses speak lots of different languages so it’s not
important. Tourist attractions have guides that translate
too. But it’s polite to speak the language and to understand
the people. | think it makes the visit more interesting.

4 Yes, absolutely. My favourite holidays or day trips are
with my friends. Fortunately, we all have the same
interests and like doing the same things, so we can have a
great time. | think it’s nice to share experiences and take
photos. It makes the trip special.

ertmg Where people go on
§hohday e .

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson beg’ins.

Teacher preparation: Download and copy the Spot
“check 1 cards. Prepare one set of cards for each group
of 3—4 students. (15 mins) i

Workbook language preparation

Focus; The purpose of the exercises is to-introduce
verbs (infinitive and. past form) and their noun
equivalent to describe changes in graphs; introduce
adjectives and adverbs to describe different degrees
- of changes or trends; and introduce ways of
describing time periods used on graphs.. :

Develop your exam skills (Student’s Book p. 90)

Focus: These exercises train students to read and
interpret line graphs and summarize the information.
Exercise 3 shows how to write a summary based on a
graph in-preparation for one of the question types in"
Task 1.

Use Spot check 1 to practise collocations connected to
line graphs and reinforce the Workbook language
preparation. Use Spot check 2 to focus on time phrases
at an appropriate point in the lesson.

Spot check 1

To reinforce use of ‘adjective + noun’ and ‘verb +
adverb’ combinations, play Pelmanism in groups of
3-4. Distribute the Spot check word cards to each
group and do the following activity.

1. Onthe board, write Tourism increased and There
was an increase in tourism. Highlight the use of’
the verb increased and the noun an increase.
Then demonstrate Pelmanism on the board
using four large cards with the words to drop, a
rise, sharply and sharp attached face down on
the board. Turn over to drop and sharp. Indicate
that the verb and the adjective cannot be used

" together. Turn the card face down again and turn
over to rise and sharply. Write and say: Tourism
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rose sharply. Then take the two cards off the
board and put them on the table. Turn over the
remaining two cards, a rise and sharp, elicit that
they go together and write the sentence: There
was a sharp rise in tourism. The student who
says a correct sentence keeps the pair of cards.

2. Students now play in groups of 34, collecting
matching cards. To win a pair, students must:

o pick up a matching pair.
* make a sentence similar to the ones on the .
board.

If a student picks up a matching pair and fails to
make a correct sentence, the cards are replaced
face down.

Spot check 2

To provide practice in distinguishing between points
of time and periods of time using time phrases, do the
following activity.

1. Tell students to listen and watch. Say a period of
time, e.g. for ten years, and indicate that it is a
period by placing your hands apart. Say a point in
time, e.g. twenty years ago, and indicate that it is
a point by raising your index finger on one hand.

2. Say different time phrases and get students to
respond with the appropriate gesture.

3. Tell students to refer to the time phrases in
" Exercise 5 in the Workbook and elicit different

times, e.g. between 1985 and 2003 (or write
them on the board to check pronunciation).
Make sure they are able to say dates accurately.
Have students work in pairs, taking turns to say
dates while their partner responds with an
appropriate gesture.

Exercise 1: Interpreting a line graph

a)

Spend 2-3 minutes discussing the Exam information
on page 90. Ask questions, e.g.

Which axis of the graph shows quantities?

Give an example of a quantity.

What does the horizontal axis show?

Give examples of units of time that can be shown.,

As well as an increase, what trends can a line on a
graph show?

b) Ask students to do the exercise following the

c)

instructions in the book and compare their answers
in pairs. .

Follow up by eliciting true answers for 3 and 6. If the
students are interested, have them briefly discuss
what they think of these trends and why they are
happening.

d) Draw attention to the Exam tip. If students are

uncertain about how the tenses are used, draw
their attention to the examples of different tenses
in Exercise 1 and ask questions, e.g. Which sentence
uses the present perfect? (item 5) Point out that
students should make use of these ready-made
expressions in their writing.
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Answers
1T 2T 3F 4F 5T 6F

Exercise 2: Completing sentences that describe a
line graph

Students do the exercise individually and check their
answers in pairs.

Answers
1shows 2dropped 3 wentdown 4 willstay

Exercise 3: Completing a description of a line graph

a) Have students do the exercise in small groups.
Encourage them to discuss each of their answers
and the reasons for their choice.

b) ~ Have whole class feedback and discuss the structure
of the text:

¢ what the graph shows
¢ ageneral comment about Singapore
¢ specific numbers for Singapore

¢ ageneral comment for Japan and Thailand
(because the graphs are similar)

¢ specific numbers for Japan and Thailand
~e acomment on the similarity of the figures
e . a commentary on the direction of the graph

Point out that there is a clear structure.

Answers

1shows 2visited 3 went 4between 5 fluctuated
6 travelled 7dropped 8rose 9in 10see 11 was
12 remained 13 increased

ourism in different countries
around the world. Agree a time period, e.g. 2009-2013
and have different students choose a country and draw a
graph about a particular topic. (See, for example,
http://data.worldbank.org/indicator/ST.INT.ARVL.)

1. Askeach student to research a country of their
choice and draw a graph.

2. Putstudents in groups of four to combine their
graphs and compare the figures.

3. Have students discuss the numbers and fluctuations
and discuss what factors might cause the differences.




4. Give students 20 minutes to write up the findings
following the model in Exercise 3.

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tip in the unit. :

Task 1

Model answer

The line graph shows the percentage of tourists to Scotland
who visited certain Edinburgh attractions between 1980
and 2010. We can see that in 1980 and in 2010 the
favourite attractions were the castle and the festival. In
1980 the least popular attraction was the zoo, but in 2010
this changed and the aquarium was the least popular.

During the 1980s and 1990s, there was a rapid increase in
visitors to the castle from 25% to 45%, and then the
percentage gradually went down to 30% in 2010. The
trend for the aquarium was somewhat similar to that for
the castle. Visitors increased rapidly from 20% to 35% from
1980 to 1985 and then gradually decreased to less than
10% over the next 25 years. The humber of tourists who
visited the festival fluctuated slightly but in general
remained stable at about 25%. Visitors to the zoo also
fluctuated from 1980 to 2000 and then rose sharply from
10% to 20% between 2000 and 2010.

Listening: Completing forms

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

" Teacher preparation: For the Spot check, create sets of
cards for Pelmanism (one set for each group of three
students). On each card write one of the following
words: Australia, Australian, Egypt, Egyptian, Britain,
British, Japan, Japanese, Pakistan, Pakistani, China,
Chinese, Emirates, Emirati, Portugal, Portuguese,
Malaysia, Malaysian, Spain, Spanish. (25 mins)

Workbook vocabulary preparation

country and nationality words and provide practice

“Focus: The purpose of the exercises is to introduce
using words associated with flight information,

Develop your exam skills (Student’s Book p. 93)

Focus: These exercises focus on Section 1 of the
Listening test. They train students to listen for
detailed information and to recognize number
formats and spellings in order to-.complete forms.

B

£

Use the Spot check to reinforce students’ understanding
of the Workbook vocabulary preparation and revise
country and nationality words. .

Spot check .

To reinforce country and nationality words, play
Pelmanism using words from Exercise 1 in the
Workbook.

1. Putstudents in groups of three and distribute
sets of cards with country and nationality words.

2. Ask one member of each group to shuffle the
“cards and lay them face down on the table in a
4x5 grid.

3. Students take it in turns to turn two cards of
their choice face up. If the cards match, e.g.
Britain and British, they keep them. If the cards
do not match, they put them face down again in
their original positions.

4. Play continues until all the countries and
nationalities have been matched. The student
with the most pairs wins.

| Exercise 1: Predicting and listening for numbers

a) Go over the Exam information on Section 1 of the
Listening test. Draw students’ attention to the first
Exam tip. Remind them that the purpose of
predicting is not so much to guess the right answers
as to prepare to listen effectively. Refer students to
the Grammar section: Talking about future
arrangements.

b}  Pair up students and give them a minute to make
predictions.

c) Play the recording (track 74) and ask them to
compare their answers.

Answers’ ,
16.50 p.m. 2 Wednesday 6th July 3 British Airways /
BA3025

B Exercise 2: Identifying numbers

a) Before students listen, draw attention to the fact
that numbers ending in -teen sound similar to
numbers ending in -ty. Tell them to listen carefully
to the recording (track 75) to hear which part of the
word is spoken with emphasis.

b) Do the exercise following the instructions in the bpok.
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Answers :
18 —eighteen; 13 —thirteen; 80 -—eighty; 40 -forty;
15 —fifteen )

i Exercise 3: Identifying numbers in sentences

- Play the recording (track 76) once and let students
compare answers in pairs. If there are any problems,
play it a second time.

Answers
114 /fourteen 240/forty 350/fifty 416.15/
sixteen fifteen 5 17.30/ seventeen thirty

Exercise 4: Spelling names correctly
a) Draw students’ attention to the second Exam tip.
b)  Ask students to do the exercise following the

instructions in the book and compare their answers
in groups of five.

c) To follow up, give students more practice writing
names. Read and spell out selected names on your
class register and challenge students to write them
correctly.

Answers
1b 2¢c

i Exercise 5: Listening to complete a form
a) Pair students up and give them a minute to make
predictions.

b)  Play the recording (track 79) and ask them to
compare their answers.

Answers .
13.30A.M. 260 3 ABINGDON 4 0X143HB
5612744

% Exercise 6: Listening to complete a form
Students do the exercise following the instructions in the
book and then compare their answers in pairs.

Answers .
1 HUAFANG 217121994 313 PARKROAD,
BRIGHTON, BN40 4GR
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To provndé urther practice in listening for information to
complete a form, use the form in Exercise 6 as the basis
for pairwork.

1. Explain to students that they are going to complete
the form using information from their partner. Elicit
questions for each item in the form, e.g. What’s
your family name? Where were you born?

2. Students pair up and ask each other the questions,
noting the answers. Proper nouns should be spelt
out. (Note: For item 3, students can give their real
home address.)

Practice for the test (20-30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers

1 Double — king-sized bed 2 Edward Francis
323 Cypress 4 CB39NF 5taxi 6 breakfast
7 Friday 16th April 8c 9b 10c

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: Download and print out the
Spot check 2 handout. Then cut-out the sentences.
Make one set of sentences for each-group of
students. If you don’t want to download the handout,
write the sentences on the board in advance. For the
Extension activity, bring in a magazine article that will
be of interest to your students and that states at least
four strong opinions (that are not too difficult to
follow). (15 mins)

Workbook vocabulary preparation

Focus: The purpose of the exercises is to introduce -
words relating to places and travel; extend travel
phrases; focus on informal words and phrases;

and focus on distinguishing formal and informal
language and genres. :

Develop your exam skills (student’s Book p. 95)

Focus: These exercises provide training in answering
Yes /.No / Not Given questions and help students
identify the writer’s opinion in a text.




d
Use Spot check 1 to reinforce understanding of
vocabulary connected with travel. Use Spot check 2 to
help students practise identifying text types at the
beginning or end of the lesson.

Spot check 1

To check the students’ understanding of vocabulary
connected with travel, do the following activity.

1. Putstudents in four teams. Give each team a
category, but tell them that the category is
. secret. Suggested categories are as follows:
Types of travel problems
Ways of travelling
Things that benefit travellers
Types of roads

2. Have each team look back at the discussion in
Exercise 3 in the Workbook to find and list words
and phrases that belong to their category. They
can also add other words and phrases they know
that fit in the category. Alternatively, simply ask
them to think of words that belong to their
category (without looking at the text).

3. Teamstake it in turns to read out their lists and
the other teams guess what the name of the
category is. ’

Spot check 2

To give further practice in identifying text types, do
the following activity.

1. Put students in groups of three and give them
the sentences that you prepared before the
lesson.

2. Students sort the sentences into three or four.
categories according to the text type.

3.  Groups identify what sort of text each group of
sentences comes from. (Possible answers: email
or social networking post; formal letter; business
report; newspaper article).

(Answers: email or social networking post: 1, 3, 7;
formal letter: 2, 6, 8; news article: 4, 5, 9)

Exercise 1: Distinguishing between facts and

opinions

a) Go over the Exam information on Yes / No / Not
Given questions. Check that students understand
the difference between these questions and True /
False / Not Given questions that are about
information rather than opinion.

b) Exercise 1 encourages students to look at the
language of factual and opinion statements. Ask
students to do the exercise individually following
the instructions in the book and compare their
answers in groups.

¢)  Follow up by asking them what features of )
sentences 4 and 7 helped them decide that they
were opinions.

Answers
1F 2F 3F 40 5F 6F 70

Exercise 2: Identifying whether a writer agrees or
disagrees with an opinion

Have students read the instructions carefully. They
should identify the opinions for each text individually and
then compare answers in pairs before moving on to the
next text. ‘

Answers

Text 1

1NO 2YES 3YES 4YES

Text 2

5NO 6NO 7YES

Text 3

8YES 9YES 10YES 11NO 12YES

Exercise 3: Identifying synonyms and paraphrases
a) Draw attention to the Exam tip before you move on
to the exercise. -

b) Students should underline the key words in the text
before checking with their partner. They then
compare their answers with the ones in the key.

Answers

Text1

1 ... Do people using public transport feel reassured ...?
Possibly. But most of them, especially visitors to the UK,
may feel that there is something to worry about ...

2 ... the police, armed or not, cannot protect us from
bombs.

3 But what the police can, and sometimes do, is make
mistakes, and these are always worse when there are
firearms involved.

4 So in the end, arming police may do more harm than

good.

Text 2

5 Instead of complaining about roadworks ...

6 [ say we try to save our environment by ...

7 | say we try some by campaigning for better bus and
train networks and ... trams.

Text 3

8 The rise in fuel prices is a very worrying trend.

9 Here are some examples of the consequences.

10 ... prices of ... food ... also increase as a direct result of
the cost of oil, e.g. ... beef ...

11 ... there is one possible advantage -.. which will benefit
the environment. But surely, this is not enough.

12 What we need is ... to reduce fuel prices and / or
financially support those who are being affected.
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Exercise 4: Identifying opinions in texts
Students do the exercise and then check answers in
groups, referring back to the language in the text that
helped them choose their answers.

Answers
1INOTGIVEN 2¢v 3¢ 4NOTGIVEN
5¢ 6 NOTGIVEN

To provide further cating opinions in a text,
have students read the text you sourced and brought to
class.

1. Putstudents in groups of three and have them write
down eight sentences on a piece of paper: four
sentences that paraphrase opinions from the text
and four sentences that give opinions that are NOT
in the text.
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2. Have groups swép sentences and find and tick the
four sentences that match the opinions stated in
the text. :

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers

1YES 2 NOTGIVEN 3YES 4 NOTGIVEN
S5NOTGIVEN 6YES 7NO 8YES 9NO
10 NOT GIVEN 11 NOT GIVEN 12 YES




Listening: Food and nutrition

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
- exercises at home before the lesson begins:

Teacher preparation: For Spot check 1, make sets of
cards with the words in Exercise 3 in the Workbook.
Write one word per card and make one set for each -
group of four students. {25 mins)

Workbook vocabulary preparation

Focus: The purpose of these exercises is to introduce
vocabulary relating to food and cocking and introduce
" words for weights and measures.

Develop your exam skills (student’s Book p. 98)

Focus: These exercises focus on Section 2 of the
Listening test. They train students to identify stages
in a process. Exercises 3-and 4 provide practice in
completing flow charts and notes, keeping to the
specified word limit.

Introduce the unit by getting students to talk about
the pictures on pages 106 and 107 in pairs. Ask
them to talk about what they can see and how it
relates to the unit topic, Health. Elicit ideas and
opinions about what students do or should do to
keep healthy.

Use Spot check 1 to reinforce students’
understanding of the Workbook vocabulary
preparation and revise food vocabulary. You can use
Spot check 2 after Exercise 1 or at another
appropriate time during the lesson.

Spot check

To check food-related vocabulary, have students talk
about the foods they like and dislike.

1. Pre-teach a selection of sentence stems for
expressing likes and dislikes: / love ..., | (quite) like
..., I'm not too keen on ..., | dislike / don’t like ...,
Ican’t stand ...

2. Putstudents in groups of four and designate one
person in each group the facilitator. Place face
down one set of cards with words from Exercise
3 in the Workbook in front of each group.

3. Students take it in turns to pick a card and say
whether they like or dislike the food. If the food
is countable, they should refer to it in the plural
form, e.g. I like beans. If it is uncountable, they
should use the singular, e.g. ! like lamb.

4. Facilitators use the answer key to monitor
correct use of countable and uncountable nouns.

5. To make the exercise more challenging, ask
students to incorporate the cooking words in
- Exercise 4 in the Workbook to form sentences,
e.g. | dislike boiled carrots. | like fried eggs.

Spot check 2

To reinforce students’ comprehension of fractions,
dictate a selection of fractions, e.g. nine tenths, two
thirds, five sixths. Students listen and write what they

hear in numerical form, e.g. %, %4, %

b

J Exercise 1: Listening for quantities and

' measurements

a) Go over the Exam information on Section 2 of the
Listening test on page 98.

b) Give students a few minutes to think of alternative
ways of expressing the quantities a~h and to predict
which quantities are likely to go with which
ingredients.

c)

Play the recording twice (track 83) and check answers.

SRR 9 ‘ Ry R Rl

Answers
2c 3d 4a 5h 6g

a)

b)

c)

7 Exercise 2: Ordering stages of a process

Have students work in pairs to predict the correct
order of the photos and anticipate vocabulary
they are likely to hear. Check their understanding
of cooking-related verbs by miming weigh, mix,
pour and flip and asking students to identify the
correct verb. :

Play the recording (track 84) and have students
check their answers.

To reinforce awareness of sequencing markers, play
the recording again and ask students to raise their
hands every time they hear a word or expression
such as when, next, then, at this point.

Answers
D,E,AGFCB

a)

b)

Exercise 3: Completing a flow chart

Give students time to look at the flow chart and
predict the vocabulary and type of information they
are likely to hear in pairs.

Play the recording (track 85) and have them
complete the exercise.
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Answers

1 slice the apples 2 (apples) with sugar 3 blackberries
and apples 4 (a) baking dish 5 flour and butter
(together) 6 (the) sugar 7 ontop / on top of fruit

8 30 minutes )

y Exercise 4: Completing notes

a) Spend 2-3 minutes talking about what students
already know about traditional English meals. Pair
students up and give them a minute to make
predictions.

b} Play the recording (track 86) and ask them to
compare their answers.

Answers
1 deep fat 2 healthy 3 Friday night 4 roast
5 vegetables 6 at home

To provide further practice in listening to process
descriptions and completing flow charts, pair students up
to exchange recipes.

1. Give students a few minutes to think of a regional
dish and how it is prepared.

2. Have each student describe the process while their
partner listens and notes the information in the
form of a flow chart.

3. Students who are unable to describe a recipe can
talk about a few traditional meals while their
partner takes notes.

Workbook language preparation

Focus: These exercises introduce language for talking
about health: introducing words and phrases
associated with healthy activities; focus on language
to give explanations; focus on the pronunciation

of contractions; and focus on grammar: should and
‘shouldn’t. i

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers

1 eat properly 2 improving situation 3 right amount
4 dairy foods 5-7 (in any order) a, b, f 8 government
9 schools 10 families / parents

Speaking: Sport and exercise

Student preparation for this class: Have students .
complete the Workbook language preparation
exercises at home before the lesson begins. -

Teacher preparation: None
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Develop your exam skills (student’s Book p. 100)

Focus: These exercises focus on Parts 1 and 3 of the
Speaking test: Exercises 1-2 focus on giving relevant
information and opinions when answering questions
in Part 1; Exercises 3—7 focus on identifying question
types in Part 3. o :

Use Spot check 1 to reinforce students’ understanding
of the Workbook language preparation and review
collocations with do and play. You can use Spot check 2
to review advice language before doing Exercises 3-7, or
at another appropriate stage of the lesson.

Spot check 1

To check students’ recall of vocabulary for describing
healthy activities, do the following activity.

1.  Askstudents to close their books. Put them in
groups of 3—4. Put the following table on the
board: ’

do . play

2. Students write down as many healthy activities
people can ‘do’ or ‘play’ as they can in two
minutes. They receive two points if the word or
phrase was mentioned in Unit 10 in the Workbook
and one point for any other words or phrases
they have found. They lose a point for anything
that is not in the correct column or that is not a
healthy activity.

3. When the two minutes are up, look at the lists
(to avoid cheating). Ask the teams to take it in
turns to read out one of their words. Write the
words on the board and give the teams points.
Congratulate the winning team at the end.

The following words and phrases will score two

points each:

do play

yoga table tennis

tae kwon do brain training games

sports board games
sports
a musical instrument
chess




Spot check 2

To check students’ ablllty to use vocabulary for giving
explanations, to practise using should and shouldn’t,
and to practise the pronunciation of contractions, do -
the following activity.

1. Askstudents to stay in the same groups as for
Spot check 1. Tell them they have another
chance to win.

2. Write the following on the board:

a) People should play ... . It’s a ... idea because it

keeps their mind ... .

b) It’s important to stay ... . Doing ... can help but
people ... do too much of it when they start.

c) It’s quite ... when you first start an activity but
you ... keep going. After all the hard work, you'll

feel more ...

3. Students complete the gaps with suitable words.
The first group to complete the gaps correctly
wins.

4, Groups take it in turns to read out one of their
answers. There is at least one contraction in each
answer, so check that these are pronounced
correctly.

Note: the following are some possible answers, but
accept any others that make sense.

a) board games / chess; good / great; active /
busy

b) healthy / fit / active; sports / yoga; shouldn’t

c) challenging / difficult; should; relaxed /
healthy

Exercise 1: Choosing appropriate answers to Part 1
questions

a) Go over the Exam information.

b) Have students do Exercise 1 in pairs and then check
the answers. Ask them to explain why there is a
problem with the incorrect answer.

Answers
l1a 2a 3a 4b

Exercise 2: Checking answers for relevance
a) Draw attention to the first Exam tip.

b) Tell students to make sure they understand the
whole question. For example, in Exercise 1, question
3, they need to give an answer to the question
When? and talk about seeing both friends and
family. Encourage them to repeat the question they
hear in their heads, and to think about all the
aspects before giving an answer. Phrases they have
already learnt, such as Let me see, can give them
time to think.

c) If possible, record students’ answers to the
questions in Exercise 1 and / or have-them work in
pairs and give feedback on each other’s answers.

\ Exercise 3: ldentifying what Part 3 questions are

asking for
a) Draw students’ attention to the second Exam tip.

b) Have them listen to the recording (track 90) and
note down their answers before checking them in
pairs.

Answers
a2 bl c3

Exercise 4: Identifying useful language in Part 3

answers

a) Ask students to read the answers and underline the
phrases individually before comparing their ideas in
pairs or groups.

b) Then play the recording (track 91) to focus on how
each phrase is pronounced.

Answers

a |l think ...; in my opinion, ...; | think ...

b We should ...; they could ...; We should ...
¢l think ...; you can ...; I think

Exercise 5: Analysing Part 3 answers

Have students read the three answers again.and follow
the instructions for the exercise. They should compare
their answers in pairs.

Answers

1 Answer a: yes; Answer b: yes; Answer c: no—The
student talks about different sports, sport-related jobs,
and sports he would like to do.

2 Answer a: opinion — important to slow down and relax;
Answer b: suggestion — encourage young people to play
outdoors and learn about food; Answer c: comparison —
not made

X Exercise 6: Giving answers to Part 3 questions

a) Ask students to think about the questions and make
notes to plan their.answers if necessary. Refer to the
Grammar section: Should and ought to.

b) Have them record themselves if possible and then
listen to each other’s answers and assess them.

V' Exercise 7: Analysing Part 3 questlons and giving

relevant answers

a) Play the recording (track 92). Students discuss in
pairs or groups what the questions are asking for.

b) They should give their answers without writing
anything down. Have students listen to a partner’s
answers and give feedback on whether their
answers are relevant or not.
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Answers
1 opinion 2 suggestion 3 comparison

Fi Rl S Y Ctivi g1
To provide further speaking opportunities and to practise
using a range of vocabulary about a topic, do the

following activity.

1. Give students some time to write down three
guestions asking for someone’s opinion about
healthy living, e.g. In your opinion, is yoga a sport?
Do you think there should be a maximum number of
junk food restaurants in any local area?

2, Have students walk around and ask three different
people one of their questions.

3. After they have answered, they can give feedback to
each other about the answers (on relevance, length
of answer and use of vocabulary).

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Part 1

Exercise 1

Model answers

1| like doing sports. My favourite sport is tennis. | enjoy
playing tennis outdoors when it’s hot.

2 It depends. Sometimes | watch important football
games on TV. | prefer listening to sports on the radio or
on my mobile.

3 Yes, | like playing golf. | always play at the weekend
with my friends. | often go to the gym too. It's important
to keep fit.

4 In my country, the most popular sport is football.
Everybody loves it. Young boys play football every day
and they’d like to be professional football players.

5 | spend four or five hours a week on my hobbies. I'd like
to spend more time on my hobbies and interests, but my
university course is very hard.

Part 2

Exercise 2

Model answer

I'd like to describe an activity | like doing to keep healthy.
This activity is yoga.
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I really enjoy doing yoga. | do yoga every week and | do it
in two different places. Firstly, | do yoga in my bedroom.
Sometimes | do it after a hard day at university, but |
usually do itin the morning. Secondly, | do yoga at a yoga
centre near university.

In my opinion, it keeps me healthy in different ways. It's
good for my body because | have to be strong and fit. It's
really challenging. It's good for my mind too, because |
have to focus on one thing. It's good to forget about
studying and exams when you’re tired.

Finally, | like doing it because it’s important to keep fit
and it makes me feel very relaxed and calm. | don’t like
going to gyms or noisy places, so doing yoga at home or
in a quiet class is great.

Exercise 3

Model answers )

1 No, they don’t. My sister likes doing tae kwon do. She
tried yoga but she didn’t like it. My brother prefers
playing football or cricket. He likes team sports.

2 Yes, I'd like to do yoga every day. I’'m going to do more
yoga after my exams finish. In fact, I'm going on a yoga
holiday in the summer.

Part3

Exercise 4

Model answers

1 That’s an interesting question. There are lots of
differences between sports now and in the past. | think
money is one big difference. For example, big companies
sponsor some sports competitions and competitors can
win lots of money. Technology is another difference. For
example, motor racing is different compared to the past.
Today the cars are very fast and drivers often make new
records.

2 I'm not sure. | think some people eat better because
they have lots of money. They can buy different kinds of
fresh food or they can go to the best restaurants. Cooking
is a popular hobby for some people. But there are lots of
poor people in my country and they don’t eat well. For
example, they have to eat cheap food or junk food and
this is bad for them.

3 That’s interesting. | think we should encourage young
people to be healthy because health is important. First,
we should use the media and famous people to
encourage young people. For example, TV shows can
show people doing exciting sports. Famous people can
describe activities or healthy diets. Also, parents should
show their children how to be healthy.

4 Yes, definitely. In my opinion, | think the government
should teach people about healthy lifestyles. For
example, they could give people information about
healthy diets so they can eat well. They should describe
different activities that are good for your mind and for
your body. Then people can be fit, happy and healthy.
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Reading: Bodyandmind

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: For Spot check 2, prepare sets
of cards with words in Exercise 4 in the Workbook
(one word per card). Make one set for each group.of
four students. For the Extension activity, source and
photocopy two health-related texts of an appropriate
level of difficulty (300-400 words each). (30 mins)

Workbook vocabulary preparation

Focus: The purpose of these exercises is to introduce
words related to sports; introduce words for
describing feelings; and focus on adjectives ending in
-ed and -ing.

Develop your exam skills (Student’s Book p. 102)

Focus: These exercises train students to answer
short-answer questions and keep to word limits.

i

Use Spot checks 1 and 2 to reinforce students’
understanding of the Workbook vocabulary preparation
and revise sport vocabulary and vocabulary for feelings.

Spot check 1

To reinforce vocabulary relating to sport, do the
following activity.

1. Putstudents in groups of four.

2. Have students take it in turns to choose one of
the sports in Exercise 3 and, without saying what
the sport is, describe it to the other group
members, e.g. Two or four people can play this
sport. You can play it inside or outside. You need
a ball and rackets. (Answer: tennis)

3. Listeners try to guess the sport being described.

Spot check 2

To reinforce vocabulary for describing feelings, play
the following game.

1. Give students one minute to revise the words in
Exercise 4 in the Workbook.

2. Putstudents in teams of four.

3. Infront of each team, place face down a set of
cards with words from Exercise 4.

4. The members of the team take it in turns to pick
the top card and mime the feeling for the other
members of the team to guess.

5. The team that correctly guesses the most words
in 10 minutes wins.

Exercise 1: Keeping to the word limit

a) Go over the Exam information on short-answer
guestions on page 102. Give students a few minutes
to discuss what they find difficult about short-
answer questions and the strategies they use to
answer them.

b) Draw students’ attention to the Exam tip. Then have

students do the exercise individually and compare
their answers in pairs.

Suggested answers
2 when examining during pregnancy 3 he needs medication
4 (no change necessary)

Exercise 2: Writing short answers within word limits

a) Ask students to do the exercise individually and
compare their answers in pairs.

b) Follow up by asking each pair to write a question for
another pair to answer in no more than three
words.

Al
GG e

Possible answers
1 regular exercise (2 words) 21 love it {3 words)
3 reading, watching films (3 words) 4 to keep fit
(3 words)

Exercise 3: Tips for answering short-answer

questions

a) Explain the importance of using the most
appropriate reading strategies for the task in the
Reading test. Then have students read the questions
before they look at the reading tips.

b} Have them do the exercise in small groups and
follow up with whole class feedback. Encourage
students to explain their choice of answers.

Answers

The following wouldn’t help: reading the text before
reading the questions; underlining the key words in the
text.

Exercise 4: Answering short-answer questions

a) Students work individually to underline the key
words in the questions and then write their
answers.

b) They should compare their answers in pairs.
Reasonable alternative responses are acceptable,
e.g. definitions of health for health definitions or
manage everyday tasks for ability to cope.

UNIT 10 HEALTH 75




Suggested answers
1 they are older 2 health deﬂnltlons 3 ability to cope

To provide further practice in answering short-answer
questions, have students write exam questions for each
other.

1. Putstudents in two groups. Hand out one of the
texts you have sourced to one group and the other
text to the other group.

2. Have students read their text carefully, and in pairs
or small groups write five short-answer questions
along with answers of no more than three words
each. Circulate as they work, checking for accuracy.

3. Have students from different groups swap reading
texts and questions. See which group can correctly
answer all five questions the fastest.

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tip in the unit.

Suggested answers

1 shapes, heights, colours, abilities 2 genetics, ageing,
social factors 3 physically difficult or inactive ‘

4 housing (conditions} and neighbourhoods 5 culture
and media 6 the ideal of slimness / ideal body shape
7 belly or stomach 8 biologically and socially

9 exercise and food 10 wrong and unhealthy

Writing: Healthca re and
i festyie L

Student preparation for this class: Hvéve students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: None

Workbook language preparation

words associated with health and mtroduce the flrst

Focus: The purpose of these exercises is to introdice
and second conditionals.

Develop your exam skills (Student’s Book p. 105)

Focus: These exercises train students to write about
cause and effect using conditional sentences and
appropriate linking words or phrases in preparation
for one of the question types in Task 2. -

pot check to revise health vocabulary and
practise using conditional structures from the Workbook
vocabulary preparation.
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Spot check -

To check students’ recall of words associated with
health and to practise the first and second
conditionals, organize a role play to discuss how to
deal with the problem of obesity.

1. Allocate the following two types of roles:
doctors / admin and nurses / support staff. Have
doctors and admin use the first conditional to
express more certain views, and the nurses and
support staff use the second conditional to
express more tentative views.

2. Have students prepare their roles by thinking of
how they can use the words from Exercises 1 and
2 in the Workbook in conditional sentences to
express their own views on what to do about the
problem of obesity. Ask them to think of at least
three sentences.

3. Tell students to try to use their conditional
sentences in a natural context without the others
noticing. Award points for each use of a
conditional that goes unnoticed. When the
discussion is complete, have students swap roles
and discuss another topic such as the advantages
and disadvantages of free healthcare.

Note: You might find you need to act as chairperson,
but if so, use this role to encourage discussion rather
than an opportunity to give your own views.

Exercise 1: Identifying cause-and-effect sentences
a) Go through the Exam information on page 105. Ask
questions, e.g.

What language do you use to describe cause and
effect?

Can you give an example of a linking word that
introduces an effect?

Draw attention to the Exam tip and refer to the
Grammar section: Talking about cause and effect.

b) Have students do Exercise 1 individually and
compare their answers in pairs.

¢)  You will notice that there is one other sentence in
the paragraph indicating cause and effect, and one
more indicating effect only; students may have
underlined these. They are:

The cost of healthcare (C) should not stop people
going to the doctor. (E)

The result of this could be an unequal and divided
society. (E)

The reason the first sentence is not included in the
answer key is because it does not follow the conditional
pattern highlighted in this section, but it is worth noting.
The second sentence only expresses effect so is not
included in the answer key. However, it does include one
of the linking phrases referred to in the Exam
information box and is also worth noting.

Answers

There is also a second important issue to take into
account. (C) If poor people have to pay for healthcare, (E)
they might not visit the doctor when they are ill. (C) If




healthcare becomes more expensive, (E) there may be
some hegative effects in the future. For example, (C) if only
rich people can afford healthcare, (E) they may be much
healthier and may live longer than poor people. The result
of this could be an unequal and divided society.

Exercise 2: Using conditional structures to express
cause and effect

Have students complete the exercise individually and
check their answers in pairs or small groups.

Answers

1 free healthcare might not do them much good
2 if people have unhealthy lifestyles

3 they should pay for it themselves

Exercise 3: Completing cause-and-effect sentences

a) Highlight the different ways that cause-and-effect
sentences can be structured. Point out that students
should vary the pattern in their writing to maintain
interest.

b) Students do the exercise individually and check their
answers in pairs.

Answers

2 Because young children spend too much time watching
television (C), they do not get enough exercise (E).

3 Many people have office jobs which do not involve
any physical activity (C). As a result, they are not active
enough (E).

4 Because their parents do not teach them (C), children
do not know how to cook for themselves (E).

5 Due to the availability of cheap fast food (C), people do
not shop for fresh food (E).

6 Governments earn a lot of money from fast food
companies (E) because they tax them heavily (C).

Exercise 4: Correcting mistakes with linking words

or phrases

a) Inthis exercise, students have to use their editing
skills. Prompt them to find the mistakes for
themselves rather than giving them the answers.
For example, if they can’t identify the first mistake,
ask them to list the linking words or phrases that
express effect.

b)  Encourage students to discuss their answers in pairs
or small groups.

Answers

... people do not get enough exercise due-te because they
have jobs ... make their own bread. Result As a result,
they were more active in their lives. ... have cars in the
old days, beeause so they had to walk everywhere. ...
Now, due due to cars and machines .... faresult As g
result, they become more unfit.

Exercise 5: Matching causes to effects
a) Have students read the sentences carefully before
they match them.

b) Have whole class feedback and elicit ideas for
suitable ways to link each cause and effect.

Answers

Causes: 1,2,3,4,5
Effects: a, b, ¢, d, e

1c 2e 3d 4a 5b

Exercise 6: Writing a paragraph explaining causes
and effects

Have students write the paragraph and then compare
what they have written in pairs. During feedback, briefly
discuss whether they agree with their partner’s
arguments.

Model answer

Many health problems today may be caused by modern
technology. For example, if children spend too much time
playing video games, they may not do enough exercise
and may become overweight. Also, people who use
computers at work can develop health problems, such as
wrist problems or back pain, because they spend all day
sitting in the same position. Finally, people spend less
time playing healthy sports because they prefer to use
social media.

2

Have students work in groups to discuss the texts in
Exercises 1, 2 and 4. Have them identify where they
disagree with the writer, noting their own views. They
then rewrite the texts to express their own views.

Practice for the test (40 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Task 2

Model answer

Healthcare is very important for everyone in the world
but it can be very expensive. Many people believe that
governments should try to prevent iliness by making sure
everyone in their country has a healthy lifestyle. | agree
that preventing illness is better than curing it.

The cost of medical treatment can be high so
governments have to think of ways to encourage people
to be healthier. If people are healthy, they will not need
medical care so often. Many diseases can be prevented if
people have good diets, take exercise and give up
unhealthy habits such as smoking. If people cannot work
or care for themselves or their family due to illness, this
will cost governments and taxpayers a lot of money. In
my opinion, governments should spend money on
producing information leaflets and films that encourage
people to follow healthy lifestyles, such as eating plenty
of fruit and vegetables, taking regular exercise and giving
up smoking. Governments should also try to reduce
environmental pollution because this can cause illness
and health problems.
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However, having a healthy lifestyle cannot prevent all
health problems. There are many diseases, such as
cancer, that are a result of living in the modern world and
that cannot be prevented by a healthy lifestyle. Accidents
at work or on the roads will also cause injuries that need
medical treatment. If governments focus mainly on
prevention, there may be less money for urgent
healthcare and many people could suffer.
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In conclusion, | believe that governments should provide
a balance of prevention and treatment because of the
different types of health problems, but their main focus
should be on prevention rather than cure.




Readmgv nghts andw
responsnbllltles

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: Download and print out the
Spot check 1 handout. Cut up both the words
(chairperson, secretary, student representative,
teaching staff, committee member, head teacher) and
the corresponding blank-cards. You will need one set
for each group of four students. You will also need
strips of paper (long enough to write sentences on)
for the Extension activity. Prepare six strips for each
pair of students. (15 mins)

Workbook language preparation

Focus: The purpose of these exercises is to introduce
words relating to professional meetings and
responsibilities; focus on sentence structureand
subjects that have more than one noun.

Develop your exam skills (student’s Book p. 108)

choice questions by choosing the correct sentence

Focus: These exercises train students to do multiple-
-endings.

1 Introduce the unit by getting students to talk about
the pictures on pages 111 and 113 in pairs. Ask
them to see if they can identify any links between the
photos and decide how they relate to the unit topic,
Taking responsibility. Recycle some of the job
vocabulary from the Workbook language preparation.

2 Use Spot check 1 to recycle vocabulary relating to
groups and meetings from the Workbook language
preparation. Use Spot check 2 at an appropriate
stage of the lesson to review sentences wnth complex
subjects.

Spot check 1

To reinforce vocabulary relatlng to professional
meetings and groups, do the following activity.

1. Give students one minute to revise the words in
Exercise 1 of the Workbook.

2. Putstudents in groups of four and give each
group a set of the cards you prepared before the
class (six cards with words and six blank cards).

3. The group discuss what they think each role
involves and write a definition for it on one of
the blank cards, e.g. This person belongs to a

group with special responsibilities at a meeting
{committee member).

4. Each group shuffles their cards and swaps cards
with another group.

5. Students match the people to the definitions
that the other group wrote.

6. Groups discuss whether the definitions on the
other group’s cards are similar to the definitions
they wrote themselves. Ask them if they can
think of any other roles or responsibilities that
students and teachers might have at a school,
e.g. mentor, head boy / girl, deputy head.

Spot check 2

To check the students’ understanding of sentences
with long or complex subjects, do the following
activity.

1. Put students in two or three teams depending
on the size of the class. Choose one of the
sentences from Exercise 4 and write it on the
board.

2. Teams should take turns to delete 1-3 words of
the sentence, ensuring that it still makes sense
and is grammatically correct. They score a point
for each word they delete. For example:

The secret of a successful career, according to my
mother, is to have children first, when you are
still young.

Team 1: The secret of a successful career, according to
my mother, is to have children first when you are
still young. (2 points)

Team 2: The secret of a successful career, according to
my mother, is to have children when yet-are
young. (3 points)

Team 1: The secret of a successful career, according to
ra mother, is to have children wher-yetng.

(3 points)

Team 2: The secret of a successful career aecording-to

rether is to have children. (3 points)

Exercise 1: Predicting sentence endings

a)

b)

c)

Go over the Exam information on matching sentence
endings and have a short discussion on how students
feel about these types of questions. Draw attention
to the first Exam tip on page 108 and point out that
Exercise 1 will hélp students to do this.

Before students do the exercise, check their
understanding of the word charter by explaining or
giving some examples of different charters, e.g.
government charter, human rights charter, school
charter.

Ask students to cover Exercise 2 and do Exercise 1,
following the instructions in the book and then
compare their answers in groups.
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Possible answers

1 The African Charter on the rights and welfare of the ... -
(adjective +) noun, e.g. (African) people

2 The name was chosen ... - preposition, e.g. by .; verb,
e.g. to help

3 This Children’s Charter ... — verb, e.g. has; relative
pronoun, e.g. which

4 It covers the economic, social, political and cultural ... —
noun, e.g. issues :

Exercise 2: Matching sentence beginnings and

endings

a) Draw students’ attention to the second Exam tipon
page 108: Ask students to do the exercise
individually and compare their answers in pairs.

b) Get feedback on whether the answers were similar
to their ideas in Exercise 1. Follow up by asking
them what features of the answers helped them
decide on their answers, e.g. an adjective precedes
a houn.

Answers
a2 bl c4 d3

Exercise 3: Choosing sentence endings

a) Exercise 3 involves looking closely at the
information in the text as well as the grammar of
the sentence endings. Have students do the
exercise individually, following the instructions in
the book.

b)  Asyou check student's answers, challenge them to
explain why the other answers were incorrect. This
will help them recognize typical features of
distractors (wrong answers).

Answers
1c 2c¢c 3b 4b 5¢

To provnde further practlce in choosmg correct sentence
endings, have pairs of students write sentence halves for
another pair to match.

1. It would be useful to demonstrate the activity by
writing a sentence on the board and then splitting it
into two suitable segments, e.g. One of the most
basic human rights is / to have clean drinking water.

2. Have students work in pairs. Give each pair six strips
of paper. They have them read the text in Exercise 3
on pages 108 and 109 again and decide on six
sentences of a least eight words to write on the strips
of paper (one sentence per strip).

3. - They then cut each sentence into two parts and
swap strips with another pair.

4. Pairs look at the sentence beginnings they have
been given and guess the likely endings (without
looking back at the text).

5. Pairs look at the sentence endings and match them
to the correct beginnings.
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Writing:

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers

1 G (see introductory paragraph)

2 H (‘dress code’ refers to ‘uniform’)
3 E (see point 1 under ‘Year councils’)
4 D (see point 7 under ‘Year councils’)
5 C (see last paragraph)

Student preparation for this class: Have students -
complete the Workbook language preparation
exercises.at home before the lesson begins.

Teacher preparation: For Spot check 1, prepare large
cards, each with one of the.eight words from Exercise
1in the Workbook + additional known transport
words. For Spot check 2, download-and print out the
handout (one per student). (15 mins)

Workbook language preparation

Focus: The purpose of these exercises is to introduce -
words associated with transport; introduce verbs
followed by to + infinitive or the -ing form; and
introduce the zero article / plurals to taIk about
things in general.

Develop your exam skills (Student’s Book p. 111)

problem-and-solution essays in preparation for one of

Focus: These exercises train students to write
‘the question types in-Task 2.

Use Spot check 1 to recycle vocabulary connected with
transport and reinforce the Workbook language
preparation. Use Spot check 2 to focus on gerunds and
infinitives at an appropriate point in the lesson.

Spot check 1

To check students’ recall of words associated with
transport, do a mingling activity.

1. Pinone of the cards you have prepared on each
of the students’ backs without letting them see
what it is. If you have more than eight students,
make more cards with other suitable words such
as underground and airport so there are enough
for each student.

2. Have students mingle and ask each other
questions to find out the word on their back. They
can only ask Yes / No questions, e.g. Is it a
problem? However, they must not ask directly




about the word, e.g. Is it pollution? Of course, once
they are sure, they say what they think the word is,

3.  When they have all found their words, ask each
student to say something personal about
transport — an opinion or an experience - using
their word.

If students are finding this activity difficult, write the
words on the board so that they know what words
they can choose from. However, it is best to challenge
students first and let them try to do the activity
without the words on the board.

As an extension to this activity, add a few more general
words about transport to the board, e.g. trains, public
transport, flights. Then ask students to talk about
transport in general. Listen and check that they are
using the correct articles, zero article, plurals, etc.

Spot check 2

To check students’ understanding of verb + -ing /
infinitive with to, have them complete statements
about themselves using the Spot check 2 handout.
Ask them to use verbs in their answers. When they
have completed the exercise, they can ask and
answer questions in pairs, e.g.

S1: What do you want to do before your next
birthday?

S2: I want to buy a new car. Why did you decide to
take the IELTS exam?

Exercise 1: Identifying sentences that state
problems and propose solutions

a) Go through the Exam information on page 111. Ask
questions, e.g.

What do you explain first, the problem or the
solution?

How many solutions do you need to think of?
How many ways can you structure these essays?

b) Have students do Exercise 1 individually and then
compare their answers in pairs.

Answers
1S 2S 3P 4S 5P 6P 7P 8S

Exercise 2: Matching problems to proposed
solutions

Have students complete the exercise individually and
then check their answers in pairs or small groups. During
feedback, encourage students to evaluate the suggested
solutions.

Answers
1c 2b 3d 4a

Exercise 3: Ordering notes for a problem-

and-solution essay based on structure 1

a) Check that students understand the pattern of a
problem-and-solution essay based on structure 1
{problem = solution, problem — solution). Refer to
the Grammar section: Should and ought to.

b) Have students do the exercise individually and then
check answers in pairs.

c) Draw attention to the Exam tip and encourage
students to use a clear structure when writing their
own notes.

Suggested answers

(The order of paragraphs here is the correct order for a
problem-and-solution essay based on structure 1.}

A Paragraph 2: Introduction

B Paragraph 3: Problem 1 + solutions

C Paragraph 1: Problem 2 + solutions

D Paragraph 4: Conclusion

Exercise 4: Expanding notes into a full essay

a) This is an opportunity for students to concentrate
on accuracy as they have already been given the
ideas and vocabulary to use. Give students enough
time to think about what they are writing.

b)  Monitor as they write their essays.

¢) Encourage discussion in pairs when they have finished
writing. Identify the structure of the essay during
feedback (problem — solution, problem — solution).

Model answer

Public transport is essential for going to and from work
and school. However it can be expensive and crowded.
In my opinion, it needs better planning. This essay will
describe the problems involved in public transport and
suggest possible solutions.

Firstly, there is a problem with the cost of public
transport. Fares can be very high and so people do not
use it and drive cars instead. As a result, the number of
cars on the roads is increasing. In my opinion, fares
should be reduced for some people, such as old people
and students. Many people also think that driving should
be made more expensive. For example, cars could be
taxed more and parking could be more expensive. This
will make public transport cheaper in comparison.

Another problem is that sometimes public transport offers
poor, slow service. For example, buses and trains stop
frequently, which makes journeys slow. Also, there are bad
links between buses and trains. Furthermore, there is often
a lack of public transport in the countryside. One solution is
for buses to have fast lanes on roads and to take fast
routes without too many stops. Timetables should also be
coordinated better. Some people think that travellers

in the country should enjoy cheaper fares.

Although there are many challenges in public transport,
there are solutions and overall | think that public
transport that is properly planned is a good thing.
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Exercise 5: Correcting errors

a) This is another exercise where students have to use
their editing skills. This time they are looking for
specific mistakes. Go over the three examples and
make sure they fully understand the mistakes
highlighted. After you have looked at the third
sentence, elicit other examples of incorrect parts of
speech, e.g. using an adjective instead of an adverb.

b) Have students do the exercise individually and then
check answers in pairs.

Answers

... a major eauses cause of air pollution ... number of flights
have has increased ... pollution from air travel contributes
significant significantly to climate change ... governments
should spend mest more money on scientific research ...
different type of fuel which does not harming harm the
environment ... They should find ways of travelling less as a
reduee reduction in the number of journeys ...

Exercise 6: Identifying and correcting different

types of mistakes ‘

a) Draw attention to the Exam tip. Also point out that
students need to have a clear understanding of their
own weaknesses in order to edit effectively.

b}  Have students complete the exercise individually
and then check in pairs or groups.

Answers

le:cheap 2a:forms 3b:tocharge 4f:would/
might / could 5 c:—(=zero article) 6 d: takes

Have students work in groups to discuss the text in
Exercises 5 and 6. They should make notes on the text
where they disagree with what the writer is saying,
noting their own views. Then have them rewrite the text
to express their own views.

Practice for the test (40 mins)

This can be done in class as pairwork or assigned for
homework. Tell students to spend up to 40 minutes on
the exercise, the time allotted in the exam. Remind them
to look back at the Exam tips in the unit.
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Task 2

Model answer ,

Many countries in the world rely on motorways for
speedy and efficient transportation as they are a very
convenient way of travelling long distances. However,
motorways also have negative aspects, such as
dangerous traffic, damage to the environment and
pollution. In this essay, | will look at some of the
problems of . motorways and how they can be
overcome.

One major problem of motorways is that they can be
dangerous. In many countries, the speed limit on
motorways is very high. This means that any accidents
are more likely to be serious and involve many vehicles.
Sometimes in bad weather, several vehicles crash into
each other and many people are killed or injured. This
problem could be solved in a number of ways. People
could have special lessons on how to drive safely on
motorways. In addition, special signs could be displayed
when driving conditions are bad to make people drive
more slowly and safely. Alternatively, the general speed
limit could be reduced slightly.

Secondly, motorways can spoil the environment.
Motorways often go through beautiful areas and may
damage plants and wildlife. This problem could be
avoided by building motorways through less beautiful
areas or putting some sections in tunnels. In addition, the
large amount of traffic on motorways produces both air
pollution and noise pollution. However, governments
could help to reduce air pollution by making
environmentally friendly cars cheaper. Noise pollution
could be reduced by changing motorway surfaces or by
putting up soundproof fences.

ADespite the problems of motorways, they are necessary

and useful. With careful preparation and planning, the
problems they cause could be reduced. People today are
also more aware of environmental issues and as a result,
cars and road transport in general are becoming more
environmentally friendly.

‘Speaking: Facing life events

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: None

Workbook language preparation

Focus: These exercises introduce language for talking
about important events: introducing words and
Bl phrases associated with important events; focus

§ on language to describe feelings; focus on
pronunciation: giving emphasis; and focus on
grammar: comparing.




Develop your exam skills (Student’s Book p. 114)

Focus: These exercises focus on using a range of
grammar in Parts 1, 2'and 3 of the Speaking test.
Exercises 1-3 focus on using the best tenses;
Exercises 4—8 focus on tenses and grammatical
phrases.

Use Spot check 1 to recycle vocabulary connected with
feelings, events and activities and reinforce the Workbook
language preparation. Use Spot check 2 to focus on gerunds
and infinitives at an appropriate point in the lesson.

Spot check 1

To check students’ use of adjectives to describe
feelings (ending in -ed and -ing) and to revise
vocabulary related to events and activities, do the
following activity.

1.  Put the words in bold on the board in a table as

follows:
boring exciting relaxing - tiring
eventor | your cousin’s getting doing learning
activity graduation your first yoga to drive

Jjob acar

2. Ask students to give you examples of events or
activities that they have found boring, exciting,
relaxing or tiring. Fill in an example on the board
for each category, as shown above.

3. Ask students to work in pairs to add two more
examples of their own in each column. Go round
and check some of the answers.

4, Write the following on the board:

What was it like when you got your first job?
It was ...

How do you feel when you do yoga? It makes me
feel ...

5. Ask students the questions and make sure they
understand the difference between exciting and
excited, and relaxing and relaxed.

6. Ask students some more questions. They may
have different answers: some may feel that yoga
is boring, while others may think it is relaxing or
tiring. Accept all answers that include an
adjective with the correct ending.

7. Askstudents to continue the exercise in pairs,
using the examples they wrote in their own table,

Spot check 2

To check students’ use of comparatives and
superlatives and to revise vocabulary from previous
units, do the following activity. .

1. Ask students to give you three examples of each
of the following categories: (1) sports, (2) healthy
activities, (3) types of holidays, (4) jobs,

(5) academic subjects, {6) types of TV
programmes, (7) free-time activities.

2. Write them in a table on the board, with the
categories on the left, e.g.

(1) sports: football tennis swimming
(2) healthy playing eating doing sports
activities: board healthy

games foods

3. Dictate the following questions:

a) Which sport is the most exciting? And the

most tiring?

b) Which job is the most interesting? And the

most important? :

¢) Which academic subject is the most

interesting? And the most difficult?

d) Which type of TV programme is the best?

And the most boring?

e) Which activity is the most difficult? And the

most satisfying? .
4. Ask a few students to answer the questions.

They have to give an answer that is true for

them. You could put the following prompt on the

board to help students:

____ismore exciting than ___, but ___is the
most exciting.

For example:

Football is more exciting than swimming, but
tennis is the most exciting.

Tennis is more tiring than swimming, but football
is the most tiring.

5. Ask students to choose three of the questions
and to walk around the classroom to ask three
other students a different question and to
answer one of theirs. You can make this harder

by removing the prompt from the board.

Exercise 1: Correcting tenses in Part 1 answers
a) Draw the students’ attention to the Exam
information on page 114 and the Exam tip.

b) Ask students to follow the instructions and do the
exercise individually.

‘c)  You could follow up by eliciting a few more answers

to questions using different tenses, e.g.

Have you lived here for a long time?

What are you studying at the moment?

What are you going to do in the summer?
Answers : :
1 b - Answer a uses the present simple {/ play) but the

question is about events in the past. The answer has to
include a past tense.
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2 a—Answer b uses the present continuous (I'm using),
which is used for actions happening at the time of
speaking or temporary situations, but the question is
about habits that are repeated in the present. The
answer has to be in the present simple.

3 b — Answer a uses the present simple to talk about a
period of time with for. The correct tense is the present
perfect. .

Exercise 2: Listening to identify tenses

a) Play the recording (track 95) and ask students to
listen carefully to identify the best beginning for
the answers.

b) Help them distinguish between the pronunciation of
watch and watched if necessary.

Answers
la 2b 3b 4b 5a

, Exercise 3: Responding to Part 1 questions using
an appropriate tense

Have students work in pairs for this exercise so that they

can listen to each other’s answers and discuss the tenses

where necessary. If possible, have them record their

answers,

Exercise 4: Reading a Part 2 task card and
identifying relevant grammar for the answer
Have students follow the instructions for the exercise
and work in pairs to identify and discuss appropriate
tenses.

Answers
past simple; there was / were; present perfect

' Exercise 5: Using appropriate grammatical phrases
and tenses in a Part 2 answer

a) Have students listen to the recording (track 96) and
compare their answers in pairs.

b) If they have problems hearing the different tenses,
go through the recording sentence by sentence,
pausing it where appropriate and / or look at the
audioscript.

Answers
There are five: present simple; past simple; present
perfect; I should; there was [ were

Exercise 6: Giving a Part 2 answer using

appropriate tenses and grammatical phrases

a) Students could work in pairs, listening to and giving
feedback on each other’s answers. They should
record their answers if possible.

b) Listen for common tense errors and address these
with the class.
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Exercise 7: Identifying grammatical phrases and
tenses in a Part 3 answer

Have students do the exercise individually and then
compare answers in pairs.

Answers
lhaveto 2meet,is 3 more difficult 4’restarting
5 ’re going to

Exercise 8: Giving a Part 3 answer using a range of

tenses and grammatical phrases

a) Draw attention to the Exam tip. Remind students
that they will get better marks in the exam if they
use a good range of grammatical structures and
vocabulary.

b) Have students do the exercise in pairs so they can
listen and give feedback to each other. They should
record their answers if possible.

| Extension activity (15 mins) |
To provide further speaking opportunities and to practise
using correct tenses, do the following activity.

1. Ask students to work in groups of three. Give
them some time to think about an exciting or
funny event that happened to them at school. Tell
them they will need to talk about it for two
minutes. You could give them an example of your
own, e.g. When | was a pupil, | had a classmate
who hid a teacher’s books as a joke. The teacher’s
reaction was unusual. ...

2. Students take it in turns to tell their story. The other
two students have to listen carefully and ask a
follow-up question beginning with what, when,
how, where or why, e.g. How old were you when this
happened? Why do you think the teacher didn’t
punish the student?

Encourage them to help each other remember to use
past tenses where appropriate.

! Practice for the test (20-30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Part 1

Exercise 1

Model answers

1 Yes, | have a large family. There’s my mother, my
father, four brothers, one sister and me. My parents are
from big families too, so I’ve got lots of cousins.




2 Yes, my favourite teacher at school was Mrs Holder.
She was very kind and she taught English and French.
Everybody enjoyed her lessons. She was clever and funny,

3 Yes, I'm a creative person so | enjoy making things. For
example, I like drawing pictures or making cakes. | make
lots of traditional food and | like eating out at
restaurants.

4 My hometown is small. It's near the border and it’s very
pretty. There’s a beach and a harbour. There aren’t many
shops or offices. It's very friendly and it’s famous for the
old bridge in the town centre,

5 I've been to lots of countries. I've been to Europe three
or four times, I've been to America and I've been to
Australia. | really enjoy travelling. | think it’s important to
learn about other countries.

Part 2

Exercise 2

Model answer

I’d like to describe an important event in my life. I'd like
to describe my graduation from high school.

This took place in 2010 in my hometown. My father went
to the same school as | did. My grandfather went to the

same school too, and my mother taught there when | was ‘

young. It's important to my family. The graduation didn't
happen at the school. It happened at the town hall. It's a
beautiful, old building and it opens for special occasions.

My family were there. All of my friends from school were
there. There were some important people from the town
too. They made a speech and gave me my graduation
certificate.

It was important to me for lots of different reasons.
Firstly, my grandparents live in another town but they
made the trip to see my graduation. | was surprised to
see them. Secondly, | had extra tuition in my final year
at school and it was very challenging for me. | felt really
satisfied when | passed my exams. Finally, it was my
birthday too, so | got lots of presents. It was one of the
best days of my life.

Exercise 3

Model answers

1 Definitely. Life is very busy and it's important to
remember special days. It's good to talk about it with
your family and friends and look at photos of the event. It
makes me feel very happy.

2 That's a difficult question. Let me think. | think planned
events are more enjoyable because planned events are
usually bigger and more important. For example, a
graduation or a wedding.

Part 3

Exercise 4

Model answers

1 That's interesting. Let me see. Firstly, | think people
get married when they are older now. People got
married really young in my parents' generation. In my

opinion, | think organizing events is very different. Today
we can plan things using the Internet at home, but in the
past people spent lots of time travelling to shops or
places to discuss events.

2 That's an interesting question. There are lots of ways to
remember important events. ! think people should
remember the most important events by learning about
the event and then going to a celebration each year. In
my country, we have parades or festivals to remember
important events. | think this is a good way.

3 In my country, sports and exams are very important.
For example, there are lots of schools with special
departments that teach sports. | think all schools
organize lots of extra tuition to help students before
exams. | had problems in my last year at school and | had
extra classes to help me. It's important to work hard.

4 Yes, definitely. I've got lots of photos on my mobile and
my laptop. They make me feel happy and they remind me
of a special day or a funny day. It's one of the best ways
to remember special occasions. Some people like making
videos of the special occasion or buying gifts. | think
these are good but in my opinion photos are the best.

| LiS,‘t‘e'ning:‘T ime niaﬁégiémeinf

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: None

Workbook vocabulary preparation

Focus: The purpose of the exercises is to introduce
vocabulary related to working, time management and
study; provide practice in using capitalization and
punctuation correctly.

Develop your exam skills (student’s Book p. 116)

Focus: Exercises 1 and 2 focus on sentence-
completion questions in the Listening test, with a
particular emphasis on listening out for the final s
sound; Exercises 3 and 4 focus on completing a table.

Introduction . |

Use the Spot check to reinforce students’ understanding of
the Workbook vocabulary preparation and review words
for talking about work and time management.

Spot check

To reinforce working and time management
vocabulary, do the following sorting activity.

1. Write all the words from Exercise 2 in the
Workbook in random order on the board.

2. Putstudents in pairs. Have them copy the words
on the board into their notebooks, grouping the
words as they do so. Do not tell them what the
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groups should be. If there are any words which
do not belong to any group, they can write them
separately.

3. When students have finished, put two pairs
together to see if they have grouped their words
in the same way.

4, Ask students how they grouped their words ina
whole class situation to check the meaning of the
words.

Exercise 1: Identifying correct sentences

~a) Elicit ideas from students about what they need to
check when doing sentence-completion exercises,
If necessary, remind them of the importance of
writing grammatically correct sentences and not
writing too many words.

b) Draw students’ attention to the first Exam tip on page
116. Demonstrate the importance of using singular /

plural and the third person s correctly. Write an-example '

on the board: My brothers sit on the sofa and My
brother sits on the sofa. Say each sentence while
pointing to it. Highlight the similarity between brothers
sit and brother sits, so they need to listen carefully for
the s at the end of sits to be able to hear the difference.
Then write: My brother’s friend is tall to remind
students about the possessive s.

c) Have students read the pairs of sentences and
underline the differences between them before
they listen. Put students in pairs and ask them to
work together and say the differences between the
singular form and plural form of the words: /ot and
lots, class and classes and so on.

d) Play the recording (track 100) and ask them to
compare their answers.

Answers
1b 2a 3b 4b

y Exercise 2: Completing sentences
. a) Play the recording (track 101) and let students
compare their answers in pairs.

b)  Have them check their answers carefuily for
grammar and punctuation errors and incorrect
uses of singular or plural.
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Answers
1nine/9, five/5 2comeinto 3 doesn’thave 40n
Mondays 5 come out

Exercise 3: Understanding headings in a table

a) Draw students’ attention to the second Exam tip on
page 116. Point out that students may need to
complete a table in the Listening test using headings
that are given, but that in the recording they may
hear different words with the same meaning.

b) Have students match the labels with alternative
expressions. Remind them that they can guess the
meaning of words they don’t know. Have them
compare their answers in pairs.

Answers
A3 B4 C1 D6 E5 F2

| Exercise 4: Completing headings in a table

Have students look at the table and think about it before
they listen and then play the recording (track 102). Ask
students to compare their answers.

Answers
1B 2E 3F 4G S5A

..Extension activi 0 mir
1. To provide further practice in listening for the s
sound, put students in pairs. Explain that they
should write five pairs of sentences together in the
singular and plural form. Give an example: The cat
likes to play in the garden and The cats like to play in -
the garden. Monitor and help as students write
their sentences together.

2. Rearrange the pairs so students work with a new
partner. They should take it in turn to dictate their
sentences to their new partner, who listens
carefully and writes them down.

3. Students then check their sentences to make sure
they wrote them correctly.

i Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers

1and mental 2 private 3 flexible 4fromhome 5a
year 6 jobsharing 727% 8work from home 9 two
small children 10 her sister’s




Listening: Spending habits

Student preparation for this class: Have students
complete the Workbook vocabulary preparation
exercises at home before the lesson begins.

Teacher preparation: For the Spot check, make sets
of cards with vocabulary items from Exercises 1 and 2
in the Workbook (one word per card, sufficient for
each group of three students). (15 mins).

Workbook vocabulary preparation

Focus: The purpose of the exercises is to introduce
and practise vocabulary and collocations related to
shopping; raise students’ awareness of stressed
words.

Develop your exam skills (student’s Book p. 118)

.| Focus: These exercises review completing notes,

| multiple-choice questions and short-answer

i questions in the Listening test. They train students to
listen for words which indicate the structure of a talk,
B] practise answering multiple-choice questions and
analyse short answers,

;

1 Introduce the unit by getting students to talk about
the pictures on pages 120, 123 and 124 in pairs. Ask
them to talk about what they can see and how it
relates to the unit topic, Money, and the Listening
section, Spending habits. Recycle some of the
shopping vocabulary from the Workbook
preparation by discussing students’ spending habits.

2 Use the Spot check to reinforce students’
understanding of the Workbook vocabulary
preparation and recycle words connected with
shopping and spending.

Spot check

To reinforce the shopping vocabulary in Exercises 1
and 2 in the Workbook, do the following activity.

1. Putstudents into groups of three and hand out a
- set of cards to each group.

2. Ask one student in each group to shuffle the
cards and place them face down on the table.

3. Students take it in turns to pick a card, but they
must not show it to the other members of their
group. The student must get the others to guess
the word on the card by giving them clues, e.g.
This shop sells lots of different things.

4. The student who guesses correctly keeps the
card. Then the next person chooses a card and
play continues.

5. The student with the most cards wins.

Repeat the game if necessary to help students
gain fluency in this topic area.

notes

a) Draw students attention to the first Exam tip on
page -118. Have students predict the missing words
and compare their ideas in pairs or groups. Remind
them that they should always try to guess what they
will hear before they hear it. This will be good
preparation for when the recording is played.

b) Play the recording (track 106) so that students can
check their answers.

Answers
175% 260% 350% 4supermarkets 5 markets
6 small shops

Exercise 2: Answering a multiple-choice question
with more than one answer
a) Draw students’ attention to the second Exam tip on
© page 118, Suggest that they underline the number
of correct answers so that they do not choose too
many or too few.

b)  Ask students to guess the answers and then
compare their answers.

c) Play the recording (track 107) and let them compare
~ their answers in pairs. Play the recording a second
- time so they can check their answers.

Answers
1-3 (inany order) a, c, e

Exercise 3: Identifying problems with short

answers

a) Draw students’ attention to the first Exam tip on
page 119.

b) Ask students to complete the exercise individually
and then compare their answers in pairs.

Answers
1a 2b 3d 4c

To provide further practice in listening for information-
about shopping and making notes, ask students to work
in groups of four to listen to and talk about their shopping
habits. Have students make notes in preparation for
talking about their shopping habits. Give them ten
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minutes to prepare for their talk. Monitor the activity and
help with language.

1. Have students take it in turns to talk about where
they like to go shopping, with whom, when they like
to go and what they like to buy.

2. Ask other students to listen carefully and make
notes as they listen.

3. The students who listened should then compare
their notes with each other and check that they
understood the same things.

4. The next student should then give their talk in the
same way.

5.  This continues until every student has given their talk.

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Answers

1 (more) mature people 2 spending patterns 3 upto

30 4over55 5-7(inanyorder)f,a,d 8carsand
“computers 9 beauty treatments 10 young men

| Speékin‘g: Possessions |

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: If you decide to do the
Extension activity, you will need to download and
print a copy of the handout for each student. {2 mins)

Workbook language preparation

| Focus: These exercises introduce language for talking
[ | about possessions: introducing words and phrases to

1 describe objects and focusing on language to describe
objects; focus on pronunciation: linking words
i together; and focus on grammar: present perfect
with for and since.

Develop your exam skills (Student’s Book p. 120)

Focus: These exercises give tips and offer practice in a
range of skills that are necessary in Parts 1, 2 and 3 of
‘the Speaking test. Exercises 1 and 2 focus on fluency
and coherence; Exercises 3 and 4 focus on using a
range of grammar; Exercises 5 and 6 focus on using a
range of vocabulary.

Introduction |
Use Spot check 1 to recycle language for talking about
possessions from the Workbook language preparation.

Use Spot checks 2 and 3 at appropriate stages of the
lesson.
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Spot check 1

To check students’ recall of phrases for describing
objects, do the following activity.

1. Have students do Exercise 5 from the Workbook
again, but for another object they own and like.

2, Askstudents to read the description they wrote in
Exercise 8, and the phrases from Exercise 6 again.

3. Putstudents in groups of 3—-4. With books
closed, have them describe both of their objects
to the rest of the group. They describe the object
they wrote about at home and the one they have
just written notes about. They should be careful
not to name the objects. The others have to
guess what the objects are.

Spot check 2

To check students’ ability to link words together, do
the following activity.

1. Ask a few students from each group to volunteer
to repeat one of the descriptions from Spot
check 1 for the whole group without naming the
object. Draw their attention to the Watch Out!
box in the Workbook before they start.

2. Pay attention to the way they link their
consonant and vowel sounds, give feedback and,
if necessary, further practice (say and repeat).

Spot check 3

To check students’ ability to use the present perfect
with for and since, do the following activity.

1. Askstudents to stay in their groups. Write the
following questions on the board:

a) What important object have you owned since
you were a child? OR b) What object have you
wanted since you were little?

a) What object have you used for years? OR
b) What object have you only had for a short
while?

2. Have students ask each other one a) question
and one b) question. Ask them to start their
answers with / and to use for or since in their
sentences, e.g. I've had my first school bag since |
was six. I've wanted a TV in my bedroom since |
was little. I've used my travel bag for years. I've
had my new phone for two days now.

Make sure students are using the present perfect
correctly.

Exercise 1: Completing tips on how to develop
fluency and coherence

a) Draw students’ attention to the Exam information
on page 120. Make sure they are clear about the
different assessment areas; you could write them
on the board.

b)  Explain or ask questions to show that Exercise 1
gives tips for developing fluency and coherence.




c) Have students do the exercise individually and then
check their answers in pairs.

Answers
1 pause, natural 2 notes 3 organize

Exercise 2: Giving a fluent and coherent answer to

a Part 2 task

a) Have students read the task card and elicit how they
can plan their answers {make notes on what they
want to say and plan phrases to organize it).

b) Get students to record their answers if possible.
Ask them to work in pairs to listen to each other’s
answers and give feedback on the notes and the
useful phrases they wrote down. They should also
say whether they thought the delivery was ata
natural pace.

Exercise 3: Completing tips on how to develop

grammatical accuracy and range

a) Ask students to explain which assessment area
these tips are for (grammatical accuracy and range).

b) Have students do the exercise individually and then
check their answers in pairs.

Answers
1tenses 2 carefully, choose

Exercise 4: Giving grammatically accurate answers

to Part 3 questions

a) Have students read the questions and elicit what
they should think about (the grammar they want to
use and the grammar in the question).

b) Get students to record their answers if possible.
Ask them to work in pairs to listen to each other’s
answers and give feedback on the accuracy and
range of the grammar. '

Exercise 5: Completing tips on how to develop

accuracy and range of vocabulary

a) Ask students to say which assessment area these
tips are for (accuracy and range of vocabulary).

b)  Have students do the exercise individually and then
check their answers in pairs.

Answers
1topic 2repeat, describing 3 similar, adverbs

Exercise 6: Giving answers to Part 2 using a range -

of vocabulary

a) Draw students’ attention to the Exam tip. Have
students read the task card and elicit what they
should think about (the vocabulary they want to
use and how to avoid repeating words).

b)  Get students to record their answers if possible.
Ask them to work in pairs to listen to each other’s
answers and give feedback on whether they used
a good range of vocabulary.

. Extension activit |
To provide further speaking opportunities and to raise

students’ awareness of their strengths and weaknesses
in grammar, vocabulary, fluency and pronunciation, do
the following activity.

1. Have students work with a different partner. Ask
them to listen to each other’s answers for one of
the questions from Exercise 6 in the Student’s Book
(live or on the recording they made) and complete
the grid (see handout). They should put a tick (V) in
the Yes column if something has been done well, or
a tick in the Not always column if something couid
be improved.

2. Students work together on tips to help improve any
problem areas, e.g. Practise saying /6/ or /8/ rather
than /t/. Try not to let intonation go up at the end
of sentences. They swap handouts at the end of the
activity so that they can take home their own tips.

) Practice for the test (20-30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tip in the unit.

Part '1

Exercise 1

Model answers

1 m from Vietnam. My hometown is Hanoi. I've lived
there since | was a baby.

2 The most popular place to go shopping inmy
hometown is the shopping mall near the stadium. It’s
really big and has lots of different shops and cafés.

3 | rarely shop online. | like going to shops and looking at
things. | sometimes buy music online,

4| bought a present for my best friend last week.

| bought her a silver necklace for her birthday. She was
very surprised.,

5 | like visiting galleries and museums. | really enjoy
meeting friends for coffee and chatting. It’s very relaxing.

Part 2

Exercise 2

Model answer

I'd like to describe something that is very important to
me. This possession is my mobile phone.

- It's very small, modern and red and silver. | think it’s made of

metal and plastic. It looks great. It's very fashionable and
expensive too. | carry it in my bag every day.

I've had it for six months. | got it when [ was on holiday in
England. It reminds me of my holiday and the rainy
weather. I've used it every day since | bought it. | use it to
download apps and listen to music. | text or call my
family with it. | can use the Internet and | can organize
my diary. | can do everything with it. It's really good.

UNIT 12 MONEY 89




Finally, it’s important to me because it's my connection
with my family. Now as I'm living and studying in another
country, I rarely see my family. | can make video calls with
my phone and see my parents. It makes me feel happy.

Exercise 3

Model answers

1 Yes, there are lots of mobile phones in shops. | can go
to the shopping mall tomorrow and buy a new mobile
phone. I enjoy shopping so it would be fun.

2 Yes, absolutely. | think my mobile phone-is one of the
best phones. My best friend likes my mobile because it’s
smaller than his mobile phone.

Part 3

Exercise 4

Model answers

1 That's an interesting question. It depends. | think
possessions can make people happy, yes. For example,
you’re working really hard for your exams and then
someone buys you a good luck present. | think that would
make people happy. However, lots of people own
expensive objects but they feel sad. In my opinion, | think
friends and family make people happier than objects.

2 My most important possession is probably my mobile
phone. | always carry it in my bag and | use it every day. |
think my parents’ important possessions are probably big
things like cars or houses. | think family photos are
probably more important to my mother. | suppose young
people think modern, electrical things are more
important than big, expensive objects.

3 Yes, absolutely. | love shopping. It’s a relaxing activity
for me and I spend lots of my free time going to the
shopping mall. It’s relaxing because you can meet your
friends and go shopping together. | like shopping online
too. When the shopping mall is very busy or when you're
really tired, you can look online and then buy things.

4 That’s interesting. Let me see. | really enjoy giving
presents to people. | like thinking about the present,
buying it and wrapping it. When the person opens the
present, it makes me feel satisfied. But I like getting
presents too. | got this coat for my birthday and I've worn
it every day since my birthday. I think it’s better to
receive a present.

Writing: Money and happiness

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: Download and print out the
handout for Spot check 1 {one copy for each pair of
students). Download, print out and cut up the handout
for Spot check 2 (one copy for each student). (15 mins)

Workbook language preparation

Focus: The purpose of these exercises is to introduce
common words used to talk about personal finance
and introduce the use of pronouns for reference

- within a text. o
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Develop your exam skills (Student’s Book p. 122)

Focus: These exercises train students to write opinion
essays that cover a range of opinions, including the
writer’s, in preparation for writing one of the
question types in Task 2.

Use Spot check 1 to recycle vocabulary and collocations
from the Workbook language preparation connected
with finance. Use Spot check 2 before doing Exercise 6,
or at an appropriate stage of the lesson.

Spot check 1

1. Remind students how words are used together in
different kinds of collocations or other clusters,
e.g. ‘verb + noun’ or ‘noun + noun’. -

2. Put students in pairs. Then give each pair a copy
of the Spot check 1 handout. They have to match
the words from Exercises 1 and 2 in the Workbook
with each ‘brain teaser’.

(Answers: 1 wealth, possessions 2 rich, wealthy
3 save, spend 4 wealth; poverty 5 savings, income
6 tax, income, salary, wealth, savings 7 salary, income)

Spot check 2

To provide further practice in using reference within a
text, put students in groups of four to match
corresponding sentences.

1. Give each student a copy of the Spot check 2
handout.

2. Nominate one student in each group to say their
first sentence, The student who has the
corresponding second sentence reads it out.
Continue in a clockwise direction.

3. Have students discuss what they think of each
sentence, e.g. whether they agree or disagree or
have some experience of their own.

(Answers:1d 2c 3h 4a 5f 6g 7b 8e¢)

Exercise 1: Language for introducing opinions
a) Go over the Exam information on writing opinion
essays. Ask questions, e.g.

Why should you include a range of opinions in your
essay even though it asks for your opinion?

How does this link with what you learnt in Unit 8
about writing advantages and disadvantages?

What verbs can be used to introduce your own
opinion?
What about other people’s opinions?

b) Ask students to do the exercise following the
instructions in the book and then compare their
answers in pairs. Discuss the variety of phrases that
introduce opinions in class feedback.




c) Follow up by asking students if they identify more
with the writer’s opinions or other opinions, or if
they don’t identify with one more than the other.-

Answers

1 According to the government, traditional families are
the happiest. OPO

2 There are many things that can make people happy. In
my view, family and friends are the most important. WO
3 Some teachers believe that children should learn how
to manage money at school. They suggest that this could
help the economy in the future. OPO

4 | believe that the government should provide more
financial help to poor families, WO

5 My personal opinion is that having an enjoyable job is
essential for happiness. WO

6 Many people argue that all citizens should pay as little
tax as possible. OPO

7 | think that wealthy people should pay more tax. WO
8 Parents often claim that they need more money. OPO

Exercise 2: Identifying phrases for introducing

opinions

a) Draw attention to the Exam tip. Point out that it
should be clear from the start what the writer thinks
- students will see this in the introduction they are
about to read. Refer to the Grammar section:
Phrases to introduce opinions.

b) Have students do the exercise individually and then
check answers in pairs.

¢) Highlight in feedback how the writer states a
general opinion at the beginning, goes on to say
what others think, and then clearly states his / her
own opinion.

Answers

... Some people say that having more money ... while
other people argue that happiness can ... In my view, ...

1 that having more money makes life less stressful

2 that happiness can be found in other aspects of life,
such as work, family or hobbies

3 that having more money does not make people happier
but it makes life easier

4 two reasons

Exercise 3: Writing an introduction to an opinion
essay ’

Go through the instructions carefully and make sure
students understand that they can add their own
opinions to the notes provided, i.e. the notes are just
there to help. Point out that the exam question has very
similar wording to the one in Exercise 2 so they can use
that introduction as a model. '

Model answer

Personal happiness can come from many different’
aspects of life. For some people, happiness comes from
being successful, either at work or at school or within a
community. On the other hand, some people argue that

personal happiness depends on being able to enjoy life
and on having a positive attitude when bad things
happen. | believe that personal happiness is more about
individual personality and less about particular life
events, personal success or possessions.

Exercise 4: Using linking words or phrases that

introduce agreement and contrast

a) Draw attention to the Exam tip. Remind students
that they dealt with these linking words in Unit 8.
Then introduce Exercise 4, pointing out that the
gapped paragraph follows on from the one in
Exercise 2, i.e. it gives the first reason for the
writer’s opinion.

b) Have students complete the paragraph in small
groups. There are several answers for each gap, so
encourage students to discuss their answers fully so
that they feel comfortable about how they are used.

Possible answers

1 Also / in addition / Similarly / Furthermore / Moreover
2 although 3 However / On the other hand 4 Also/ In
addition 5 However

Exercise 5: Developing notes and writing a

paragraph for an opinion essay

Have students work individually to complete the second
paragraph. First, they have to extend the notes and then
write the paragraph. Point out that they should express
views that follow naturally from the paragraph in Exercise 4.

Model answer

- Secondly, having more money can help people plan for

the future so they have more control over their lives. |
believe that saving money helps people to become more
independent because they will not have to ask for
financial help when they are old. In addition, they can
plan for things like their children’s education or buying a
bigger house. However, people with little money cannot
plan for the future easily because they have to focus on
the present. Some people argue that having less money
does not prevent people planning for the future, but in
my view, it makes it much more difficult.

Exercise 6: Using referencing words in an opinion

essay

a) Have students complete the gapped paragraph
individually.

b) During class feedback, establish the kinds of opinions
being expressed, i.e. that you have to find happiness
in yourself. Discuss what kind of second paragraph
such a person might write. Highlight that it should
complement the first paragraph. Elicit possible
extensions:

¢ Extend one of the examples mentioned of the
‘good things in their life’: family, friends, good
health or pets.

* Bring in another more general point: enjoying
small things, helping others, etc.

Answers
1this 2They 3also 4 However/On the other hand
5this/it 6These/Such 7These 8but
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Exercise 7: Writing an additional paragraph for an
opinion essay

Have students write the second paragraph individually
and ask them to compare their paragraphs with a
partner.

Model answer ,

Enjoying the little things in life can be another important
factor in happiness. Some people think that life is about
achieving great things like having a successful job and a
big house, but life is also about small pleasures like
having a good dinner or a nice walk in the countryside. If
people enjoyed these little things more, then they might
be happier in general.

have good friends and a strong family may be just as
unhappy as wealthy people who have more than enough
but no family or friends to share it with.

Reading: Running a business

Student preparation for this class: Have students
complete the Workbook language preparation
exercises at home before the lesson begins.

Teacher preparation: For the Extension activity,
source a reading text on a business topic of an
appropriate level of difficulty (200-300 words).
Print out the text so that there is-one copy for each
group of students. Cut up the text into individual
paragraphs. (30 minutes) ' )

Practice for the test (50 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tips in the unit.

Task 2

Model answer

Everybody wants to be happy, but there is often a debate
over what makes a person happy. Some people believe
happiness can only come from friends and family.
According to other people, happiness comes from money
and possessions. | believe that happiness comes both
from close family and friends and also from having
enough money and possessions.

Firstly, everybody needs enough money to live — to pay
for a home, food and other necessities. If people have
money to spare after paying for these things, they often
spend it on possessions that make them feel happy for a
short time. However, this kind of happiness often does
not last because money and possessions alone cannot
bring happiness. Rich people can be very lonely if they
do not share their money and possessions with others.
It has also been proved that having a good time with
friends and family brings people more happiness thana
fast car or new clothes.

On the other hand, very poor people are not usually
happy even if they have large families and many friends.
Money worries cause them a lot of stress and this means
they are not able to enjoy life. Their friends and family
may be able to support them and help them by lending
them money, but this may lead to problems. | agree that
family and friends are important, but without a good
income, they may not be enough.

in conclusion, | believe that both money and possessions
as well as family and friends are important to happiness
and that neither is more important than the other.
People who do not have enough money to live but who
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Workbook Ianguage preparation

words relating to money and banks; focus on commonly

Focus: The purpose of these exercises is to introduce
confused words for quantities: few and a few.

Develop your exam skills (student’s Book p. 125)

Focus: These exercises train students to match
information by finding and recognizing sections of a
text that have specific functions, including topic
sentences, explanations and examples.

Use the Spotrc'heck to recycle vocabulary from the
Workbook language preparation relating to money and
spending.

Spot check

To reinforce vocabulary related to money, do the

following activity.

1. Putstudents in three teams and give each team
one of the following categories: things that you
can do in a bank (e.g. open a savings account),
things that you have to pay (e.g. rent) and ways
to get money (e.g. withdraw money from the
cashpoint).

2. Each team has two minutes to write a list of as
many things as they can that fit into their
category.

3. Teams take turns to read out their list. The other
teams guess what the category is.

4, Each team can then add more ideas to the other
teams’ lists.

Exercise 1: Identifying the function of information

in different parts of a text

a) Go over the Exam information on matching
information and also draw attention to the Exam tip.
Check that students are familiar with the headings in
the box by giving or asking for examples of the
different functions, e.g. this will happen if = condition.




b) Have students skim the text before they do the
exercise individually. They then check their answers
in pairs.

c) Follow up by asking them what features of the
language helped them decide on their answers.

Answers

explanation (x2) the companies that are quoted in
the leading share price indices

small and medium-sized enterprises,
with fewer than 250 employees

reason (x3) successive UK governments have
sought to encourage small
business start-ups

forcing entrepreneurs to go through
planning steps to make sure their
business propositions are viable

to make sure that planned products
and services meet customer needs

example -| particularly new and developing small
businesses

this is up from the previous year and
represents the best figures ever
recorded

comparison

condition if new entrepreneurs are to
succeed, if new businesses are to
thrive

Exercise 2: ldentifying paragraph topics and topic

sentences

a)  Ask questions to check that students understand
what a topic sentence is. Then have them do the
exercise individually, followmg the instructions in
the book.

b) Students check their answers in pairs or groups and
give reasons for their choice.

Answers

1 Paragraph A: c; Topic sentence: However, most econ-
omists agree that smaller businesses, particularly new
and developing small businesses, are central to the
long-term success of any economy.

2 Pragraph D: b; Topic sentence: the whole paragraph

3 Paragraph E: b; Topic sentence: If new entrepreneurs
are to succeed, if new businesses are to thrive, then
it is important that they appreciate the central role of

planning.

Exercise 3: Finding key words and ideas in a text

a) Have students underline the key words in the
questions and compare their ideas in groups. They
should check their choice of key words against the
answer key before looking for the answers in the
text individually.

b) Draw their attention to the Glossary box at the
end of the reading passage and remind them that
skimmning the text will ensure they don’t miss any
boxes like this in the exam.

c) Encourage students to discuss their answers in
groups.

Answers

1 Which paragraph mentions statistics? B

2 In paragraph A, which word indicates that the text will
not be about |arge businesses? However -

3 In paragraph C, which sentence explains why new and
developing small businesses are crucial to the success of
the economy? Behind the policy is a belief that small
businesses contribute to a stronger economic base, and
that they have the ability to thrive in a competitive global
business environment.

4 Which paragraph builds on the same idea as the one in
A and C (mentioned in question 3)? D

To provide further practice in identifying key information
in paragraphs, have students analyse the texts that you
prepared before the class.

1. Students work in groups of 4-5. Hand out the cut-up
paragraphs to each group.

2. Have each group work together to put the
paragraphs into the correct order.

3. They then decide on the function of each paragraph
and think about what helped them order the;
paragraphs.

Practice for the test (30 mins)

This can be done in class as pairwork or assigned for
homework. Remind students to look back at the Exam
tip in the unit.

Answers
1B 2F 31 4C 5G 6E
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Listening

Section 1

1a 2b 3a 44The Willows 507632112254
6 19thJune 7360 8gardencentre 9school
10 vegetable

Section 2

11 everyday inventions 12 half an hour / 30 minutes
13 ground floor 14C 15B 16B 17 A 18 filmtitle
19 (little) calendar 20 number of tickets

Section 3

21 (student) accommodation 22 distance from campus
23 public transport 2426 (in any order) b, e, f
27 16% 28 near bus stop 2920% 3054%

Section 4

31 look for food 32 feed their young / find extra food
33 the tropics 34 warmer climates 35 spring / it comes
earlier 36 food available earlier / higher temperatures
37 population / it drops drastically 38D 39F 408

Speaking

Partl

Model answers

11'm a student. I’'m studying medicine and I'm in my
second year at university. And | study English too. It's my
favourite subject.

2 No, I'm an only child, so | don’t have any brothers or
sisters. But | have lots of cousins and aunts and uncles
because my parents have lots of brothers and sisters.
| have three nephews too.

3 My hometown is very big. It’s busy and dirty. There are
lots of cars and there’s lots of traffic. But the people are
really friendly and it's a good city for tourists. You can go
to the beach, you can go shopping or you can eatina
traditional restaurant. '

4 It's always hot and sunny. | think tourists enjoy the
weather. We have a rainy season and this lasts for about
two months. | don’t like the rainy season because it
makes me feel sad.

5 In my country, football is very popular and it’s my
favourite hobby. | love playing football with my friends.
We play in competitions every weekend. | enjoy watching
sports programmes on TV too. | also like going to the gym
or going jogging, but sometimes | like doing nothing or
watching films with my cousins. It’s important to relax.
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Part 2

Model answers

V'd like to describe a person who helped me. 'm going to
talk about a teacher from my high school. Her name was
Mrs White.

! met Mrs White on my first day at school. | felt very
nervous because | didn’t know anyone. My family moved
to the city about one month before the school term
started, so | didn’t have any friends. Mrs White talked to
my parents and then we walked to her classroom. | sat at
a table with two funny boys. We've been friends since my
first day.

Mrs White was a kind, friendly person. She always
listened to students and helped them. She was a great
teacher and her lessons were interesting. She made me
feel confident about studying.

I think she was specia! because she liked everybody in her
class. She encouraged us to work hard and to think about
jobs and careers. But she was really funny and the class
had fun too.

Finally, Mrs White helped me because she encouraged
me to apply for a university course. She helped me with
my application form and she organized a scholarship for
me. She was great.

Yes, I'd like to help someone in this way. | think it’s
important to help others. Actually, I’'m training to be a
teacher, so I'm going to help lots of children. I'm going to
graduate in the summer and then I’'m going to work in a
school in my hometown. I’'m very excited.

Part 3

Model answers

1 Yes, definitely. In my opinion, we can learn lots of
things from older generations. Firstly, we can learn about
history or tradition and what happened in the past.
Secondly, we can listen to advice from people with lots of
experience. Finally, | think it’s important to listen to a
different opinion because it helps us to understand the
world.

2 That’s an interesting question. Let me think. | think
today’s families rarely live together. People live and work
all over the world. Families often don’t live in the same
town or country. I’'m not sure, but | think families lived
together in the past. In my opinion, | think it was easier
for families to help family members in the past. It's
harder when people live in another place.

3 That’s a very difficult question. I’'m not sure. | think )
families should help, but we should be independent too.
It depends. | think we should ask families for help with
big problems because they can give advice or money. But
I think we should try to be independent with smaller
problems.




4 In my country, there’s a coming-of-age ceremony on
our eighteenth birthday. This is when a person becomes
an adult. It’s a very important occasion and we celebrate
it with family and friends. But | think some people
become adults after they are eighteen. For example,
when you are independent and live in another country,
or when you get married.

Reading

Reading passage 1

1YES 2NOTGIVEN 3YES 4YES 5NO 6VYES.
7A 8A 9B 10B 11b 12a 13d 14b

Reading passage 2

15vii 16vi 17iii 18i 19v 20iii 21i
22 viii 23vi 24 solution 25 advertising
26 extensions 27 chip

Reading passage 3

28 At the weekend 29 parking further / parking further
away 30 life not regular / not as regular

31 do some skipping / do skipping 32 outdoors
33run/arun 34F 35B 36D 37acalmerstyle

38 (your) local council 39 TRUE 40 NOT GIVEN

Writing
Task 1 '

“Model answer

The bar chart shows the sales of four different types of
music across five age ranges in 2010 in the USA. The
youngest age group is 16—-22-year-olds and the oldest is
the over 58-year-olds.

Different music genres were popular with different age
ranges. Overall, young people between the ages of 16
and 31 preferred to buy rock and pop music, whereas
older people seemed to like classical music more. We can
see that rock music was the most popular music genre for
three out of five age groups. In all age groups except the
46-57-year-olds and the over 58-year-olds, jazz sold
more recordings than classical.

Some age groups preferred to buy a specific genre of
music. For example, the over-58 group bought
approximately four and a half million classical recordings,
the 23-31 age group bought just over four million rock
recordings in 2010, and the youngest group bought
almost five million pop recordings. Sales of rock
recordings were the highest of all the genres in 2010.

Task 2

Model answer

Nowadays, the Internet is used widely in education
around the world. Some people say it is beneficial for
teaching and learning because there is so much
information available. However, others claim that the
Internet is bad for students’ research skills and believe
that its use should be restricted. | believe that use of the
Internet should be limited in some ways, but it is still a
valuable educational tool.

Firstly, the Internet is essential for many people today.

It is widely used in the workplace and people’s everyday
lives, both for finding information, for personal finance,
for keeping in touch with friends and family, for social
networking, and so on. Therefore, school students should
learn how to use it correctly. In addition, students also
need it for research in school and university subjects.
Nowadays the most up-to-date information can be found
on the Internet rather than in books, which can become
out of date very quickly. Using the Internet isa
convenient way of finding out information and
developing independent research skills.

However, the Internet has some negative aspects. For
example, not all websites are reliable or contain accurate
information. Students need to learn how to evaluate and
check the material they find on the Internet. Also, many
students simply copy large amounts of material such as
essays from the Internet. Some students then pretend
that this material is their own work, which is illegal. If
students simply copy information or material from the
Internet without understanding or analysing it, they will
not learn it fully. Teachers need to teach students how to
research and use information from the Internet properly.

In conclusion, schools and universities should teach
students how to use the Internet by teaching them good
research skills. If students know how to use the Internet
effectively, they are likely to become better students and
have better employment opportunities in the future.
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